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ABSTRACT 
 

Mainstreaming is a concept and practice of educating learners with challenges in regular education 
settings. Mainstreaming advocates for education of all categories of learners without discriminating 
the specific group of individuals with disabilities. The study sought to assess strategies used by 
teachers in readiness for mainstreaming of learners with special needs in public primary schools in 
Masaba South Sub County, Kisii County, Kenya. The study was underpinned by the Social Model 
of Disability theory. Simple random sampling was used to select a sample of 234 teachers while 
purposive sampling was used to select the 25 headteachers from the schools which were used in 
the study. Questionnaires were employed for data collection. A pilot study was carried out in one of 
the schools within the study area. The study adopted survey research design to investigate the 
study variables. Both qualitative and quantitative approaches were used in analyzing data. The 
findings of the study found out that teachers’ attitude, professional development and experience 
influence mainstreaming. The study also observed that for mainstreaming to be achieved, the 
curriculum needs to be structured, teachers should be trained in special needs education, and the 
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school environment should meet the needs of learners with special needs. It is recommendable 
that the government and all education stakeholders should jointly enhance expansion of facilities in 
the already established schools. This will encourage all teachers, trained or not to be ready to 
handle all categories of learners in the mainstream settings in Masaba South Sub County. 
 

 
Keywords: Mainstreaming; attitude; disability; regular classroom; special needs education. 
 

1. INTRODUCTION 
 
Mainstreaming is interpreted as a concept and 
practice of educating learners with challenges in 
regular education settings. Mainstreaming 
advocates for education of all categories of 
learners without discriminating the specific group 
of individuals with disabilities [1]. The same 
sentiment is stressed in Article 26 (1) of the 
Universal Declaration of Human Rights which 
indicates that everyone has a right to free and 
compulsory education at the basic level [2]. 
Mainstreaming values and caters for the 
particular needs of learners so as to obtain the 
major goal of education for all. 
 
A number of countries globally including 
developing and developed have embraced the 
idea of mainstreaming in their education policies. 
In the United States of America, a study was 
conducted which found out that close to 96% of 
learners with special needs were catered for in 
mainstream schools. The remaining 4% are 
handled in schools meant for learners with 
severe disabilities [3]. This demonstrates that 
mainstreaming has been implemented 
successfully. A similar trend was experienced in 
Nova Scotland where mainstreaming practices 
became widespread starting in 1996 when the 
department of education and Culture released 
the first special education policy manual. In 
Malaysia, mainstreaming of children with special 
needs began through the Malaysians’ 
involvement at the global level in workshops 
hosted by United Nations particularly under the 
UNESCO activities. The World’s emphasis on 
education meant to cater for all persons held in 
Thailand at Jomtien in 1990 has been focusing 
on mainstreaming initiatives and equity issues for 
all levels of children. Further commitment 
emphasizing on education of all learners was 
emphasized in the UNESCO’s Sub-regional 
Seminar on Policy, Planning and Organization of 
the education of learners with challenges in 
Harbin, China in 1993 [4]. 
 

In the African continent, special needs education 
remains a new idea in majority of its countries. 
Most of these countries have well formulated 

theoretical concepts that are only paper work 
such as social rehabilitation or community, 
mainstreaming and family just to instill or justify 
the notion of equal education that may cater for 
all categories of learners. Were (2008), quotes 
that in sub-Saharan Africa, Zambia, Zimbabwe 
and South Africa share a strong history of active 
disability human rights organizations. Most 
learners with SNE in the region have been 
actively engaged in education activities for at 
least a decade [5]. In South Africa, there are 390 
learning institutions for learners with special 
needs according to Mcheka [6]. Teachers in 
South Africa are struggling with a remnant 
system of education inherited from the colonial 
government which was based on segregation of 
learners according to race and colour. The 
adoption of SNE in South Africa was a follow up 
of Act 108 of 1996 and Education for All initiative 
as quoted in Salamanca statement of 1994 [7]. 
The education white paper 6 document helped in 
the implementation of mainstreaming in South 
Africa [8] 
 
In Uganda and Lesotho on policies that support 
the idea of mainstreaming, Bategeka et al, 2004 
carried out a study and discovered that in Africa, 
Uganda is among the countries that is   handling 
the educational requirements of persons with 
special challenges as per the requirements of 
Universal primary Education as from January 
1997 [9]. The government of Uganda enabled 
families financially to educate their children with 
special challenges. According to Bosa (2003), 
families in Uganda give first priority to a child with 
a disability followed by girls in school matters. 
Although a lot has been emblazed, there is 
evidence that some learners with challenges are 
still not enrolled in school [10]. Moreover, those 
with special needs in general schools are likely to 
discontinue if they are not enrolled in integrated 
settings. 
 
Furthermore, before the special needs education 
policy was started in Kenya in early 2010, special 
education followed the guidelines of sessional 
paper No. 5 of 1968 and no. 6 of 1988. The 
policies outlined those learners with special 
needs were to be taught in special schools. 
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Presidential directives, legal notices from the 
ministry of education and education commissions 
provided other policies that gave direction on 
how learners with disabilities were to be handled 
in terms of education [11]. The current policy on 
special needs education vividly highlights the 
essence of going ahead with mainstreaming as a 
necessary way of attaining the goal of Education 
for All objectives as regards to the MOEST [12]. 
The implementation of free primary education 
Kenya was a crucial move in the realization of 
that objective. As much as free primary 
education increased enrolment in all primary 
schools in Kenya between the year 2002 to 2008 
from 5.9 million to 8.5 million, the percentage of 
children with disabilities who should be in school 
but do not attend remains high. Among the 
750,000 children with disabilities who should be 
attending school, only 6% translating to 45,000 
are placed and attend learning in educational 
institutions [12]. This proves that 94% of CWDS 
are not attending school [13]. 
 
Various commissions in Kenya advocated for 
education for all categories of learners. Among 
the commissions established by the Kenyan 
Government to look into sustainability of the 
educational provision for all childrenwhichinclude 
Ngala Mwendwa (1964), Ominde Commission 
(1964) and Gachati Commission (1976) [14-16]. 
The National Education Committee, Objectives 
and Policies (1976) and Report emphasized the 
importance of improving education and other 
equitable provisions for persons with special 
needs. Similarly, the Kamunge report (1964) 
stressed on the essence of mainstreaming 
learners with special needs in regular schools 
[17]. 
 
The report also investigated particular types of 
challenges faced by learner with various 
challenges especially disabilities and 
recommended possible ways of helping them 
achieve their goals in education. The Gender 
policy on education (2005) finds it necessary to 
look into special needs education so as to 
address the specific needs of beneficiaries who 
are learners with special needs [18]. The policy is 
set to help learners with special needs stay in 
school, participate and complete the education 
programme. This can be achieved by making 
sure that teachers’ readiness is being addressed 
by training them and giving them adequate skills 
that will be vital in providing knowledge to 
learners with special needs, changing their 
attitudes positively towards these categories of 
learners, getting necessary assistance from the 

institution’s administration and by eliminating 
teachers’ cultural beliefs that hinder 
mainstreaming.  
 
The ministry of education in Kenya has given 
guidelines that have paved way for a friendly 
environment that is conducive for learners with 
special needs making schools conducive for 
learning. The government has promoted 
education by giving extra money to assist 
address the wants of learners with special needs 
enrolled in regular primary schools. The policy of 
mainstreaming is also being implemented to 
benefit majority of this category of learners within 
primary school going age as per Kenya persons 
with Disabilities Amendment Bill (2014, validation 
workshop) [19]. It has also instituted capacity 
building programs to ensure that education 
personnel and managers handling the added 
responsibilities have adequate capacity in terms 
of management skills and facilitation tool to 
support the implementation of the reforms. 
 
In an attempt to ensure effectiveness in 
implementation of mainstream education in 
Masaba South Sub-County, various indicators 
are important. They include: quality of teachers 
skilled in special needs education, relevant and 
adequate teaching aids and the perception of 
teachers on mainstreaming. It is with such initial 
premise that forms the motivation of this study in 
attempting to assess strategies used by teachers 
in readiness for mainstreaming. The purpose of 
the study was to critically assess strategies used 
by teachers in relation to mainstreaming of 
learners with special needs in regular primary 
schools in Masaba South Sub County, Kisii 
County. 
 

2. METHODOLOGY 
 
2.1 Research Design 
 
The study made use of descriptive survey 
research design in examining the study 
variables. Orodho (2009) defines study design as 
a scheme, outline or plan that is used to 
generate answers to research problems [20]. 
Descriptive Survey is an effort to gather data 
from respondents as per the variables according 
to Mugenda and Mugenda [21]. Descriptive 
survey design was convenient in this 
investigation because of its capability to obtain a 
variety of information on factors touching on 
teachers’ preparedness towards mainstreaming 
of learners with special needs. The design 
examined opinions, attitudes, incidences and 
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associations between variables. Variables such 
as teachers’ attitudes, training, experience, 
support from school administration and cultural 
beliefs were surveyed to find out how they affect 
mainstreaming.  
 

2.2 Target Population 
 
All the teachers and head teachers in Masaba 
south sub county formed the population that was 
targeted in this investigation. There are 784 
teachers and 82 head teachers in the study area.  
 
2.3 Sampling Procedure and Sample Size 
 
Simple random sampling was applied in selecting 
schools from the total population. This procedure 
was used because it gave all the schools in the 
target population an equal chance of being 
sampled into the study, thus reducing biasness. 
All the names of the 82 public primary institutions 
within Masaba sub county were written in some 
small sheets notes which were then folded and 
put in a box. The box was shaken to mix the 
papers thoroughly. 25 schools were then chosen 
randomly from the box which represented 30% of 
the 82 schools in the sub county that were 
involved in this investigation. The study 
purposively sampled out all the headteachers of 
the institutions that were sampled out. From the 
25 schools the 234 teachers were sampled using 
simple random sampling. 
 

2.4 Research Instruments 
 
The study used questionnaires and interview 
schedules to collect data.  
 
2.4.1 Questionnaires  
 
The questionnaires were used for soliciting 
information from the respondents. The 
questionnaires for the data collection were semi-
structured. They sort information with regard to 
the strategies aimed at mainstreaming of 
learners with special needs. These 
questionnaires were preferred because they 
ensure anonymity, respondent acceptability, and 
save cost thus enabling the researcher to collect 
huge volumes of data using a flexible design.  
 
2.4.2 Interviews schedules  
 
Interviews were administered to the head 
teachers on their attitudes towards 
mainstreaming of learners with special needs. 

The interviews enabled the researcher to probe 
for more information from the key informants. 
During the data collection, the researcher took 
notes on those issues found worthy in 
substantiating the data.  
 

2.5 Reliability and Validity of the 
Research Instruments 

 
To achieve reliability of the study instruments, a 
pilot study was conducted in one of the schools 
in the area where the study was being carried out 
with the school not being included during data 
collection.  A test-retest method was 
administered whereby the same items were 
administered to the same subjects within a two 
weeks interval. Pearson’s product moment 
formula was employed to compute the correlation 
co-efficient of scores of the two similar tests in 
order to ascertain the extent to which the 
contents of questionnaire were consistent. A 
correlation co-efficient of 0.67 was achieved and 
the instruments were deemed reliable as Kothari 
(2004) notes that a correlation coefficient of 0.5 
and above is a convenient measure of reliability 
[22]. Content validity was tested to establish 
whether items in the questionnaire were suitable 
for this research. Test instruments that were not 
clear to the respondents were noted and 
adjusted to eliminate misunderstanding and 
confusion. Those that were deemed difficult were 
sorted and reframed in a language that was 
convenient for the people participating in the 
research. Consultation with experts in the 
department of special needs education was 
systematically carried out and the questionnaire 
was drawn accordingly so as to ascertain 
whether they measured genuinely what they 
purported to measure. 
 

2.6 Data Analysis 
 
After ensuring that all the questionnaires were 
duly completed, data was cleaned and coded for 
editing and analysis purposes. Qualitative data 
was thematically analyzed by grouping data into 
major themes from which the views of 
respondents were cleaned to remove outliers or 
missing values. The cleaned data was coded and 
then tabulated then coded and arranged in tables 
in frequency distributions. Results from interview 
schedules from the heads of schools were 
analyzed by describing what was discovered 
from the study while results from teachers from 
questionnaires were grouped according to 
objectives and responses received in order to 
determine their means and percentages. The 
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data that was analyzed was presented using 
frequencies and cross tabulation tables. 
 

3. RESULTS AND DISCUSSION 
 
3.1 Questionnaire Return Rate 
 

The study involved 259 respondents. Twenty-five 
head teachers and two hundred and thirty-four 
class teachers were involved. Out of 259 
questionnaires administered to them, 255 were 
returned translating to 98.4% return rate. This 
was considered adequate since the 
recommended rate for analysis and reporting is 
50% and above [22]. 
 

3.2 Demographic Data of Respondents 
 

The respondents’ demographic data focused on 
gender, age, teaching experience and the 
highest academic achievement of respondents. 
The presented data was acquired from filled 
questionnaires, interviews and the analyzed 
documents from 255 respondents. 
 

3.2.1 Gender of the respondents 
 

Teachers were required to state their gender to 
find out whether it affected their readiness for 
mainstreaming of learners with special needs. 
Results are presented in Fig. 1. 
 

Fig. 1 shows that there were more male teachers 
who amounted to 54.5% as compared to female 
teachers who formed 45.5%. The results 
conformed to the findings acquired from the Sub 
County Director’s office, Masaba South Sub 
County which indicated that male teachers were 
more in the region.   
 

3.2.2 Age bracket of the respondents 
 

Teachers were required to state their ages to find 
out whether it affected their readiness for 
mainstreaming of learners with special needs. 
Table 1 displays the results. 

Table 1 indicates that a large number of 
teachers, 49% were above 40 years, 29.4% were 
between31 – 40 years, and 20.4% were between 
21 – 30 years while the least number of teachers, 
1.2% were below 20 years. This indicates that 
Masaba South Sub County relies heavily on long 
serving staff that is highly experienced in 
teaching. These highly experienced tutors are 
better placed to give significant knowledge on 
factors touching on teachers’ preparedness 
towards mainstreaming of learners with special 
needs in public primary schools in Masaba south 
Sub County.   
 
3.2.3 Teaching experience 
 

Teachers were asked to give information about 
their teaching experience and their response is 
shown on Table 2. 
 

Table 2 shows that 18% of teachers had been in 
the profession for 5 – 10 years, 21.6%, 11 – 15 
years, 24.3%, between 16 – 20 years while the 
highest number of teachers, 36.1% had worked 
in the profession for over 20 years. This is 
evidence that a higher percentage of teachers 
had worked for a long time and had adequate 
know how to give the inside on factors 
influencing teachers’ preparedness towards 
mainstreaming of learners with special needs in 
public primary schools in Masaba south sub 
county. 
 

3.2.4 Teachers highest academic 
qualifications 

 

Teachers were requested to state their highest 
academic qualifications. The outcome is 
displayed in Fig. 2. 
 

From Fig. 2, Majority, 46.3% of teachers had P1 
certificate, 27.8% diploma holders, 25.9% were 
degree holders in education. The data showed 
that a high number of teachers had trained                     
as P1 professionals to teach in public primary 
schools. 

 
Table 1. Age bracket of the respondents 

 
Age   Frequency Percentage 
Below 20 years 3 1.2 
21 – 30 years  52 20.4 
31 -40 years 75 29.4 
Above 40 years 125 49 
Total  255 100 

*Respondents age bracket 
 
 



Table 2. Teachers teaching experience

Duration of teaching   
5 -10 Years 
11 – 15 Years 
16 – 20 Years  
Over 20 Years 
Total  
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Table 2. Teachers teaching experience 
 

Frequency Percentage 
46 18 
55 21.6 
62 24.3 
92 36.1 
255 100 

*Teaching Experience 

Fig. 1. Respondents’ Gender 

2. Highest academic qualifications 

learners with special needs 
 

Teachers were required to give information on 
the category of students with special needs that 

were in their school. The findings are presented 
in the pie chart Fig. 3. 
 
From Fig. 3 as illustrated, a high percentage of 
respondents, forming 60% affirmed that a high 
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number of learners with challenges in regular 
schools within the study area were physically 
handicapped.  
 

3.3 Assessing Teachers’ Attitudes 
towards Mainstreaming of Learners 
with Special Needs in Regular 
Primary Schools 

 
The study examined the extent to which 
teachers’ attitudes influence their readiness 
towards mainstreaming of learners with special 
needs.  
 

3.3.1 Learners with Special Needs can be 
handled efficiently in an Integrated 
Setting 

 

Teachers were asked if they believed whether 
learners with special needs could be catered for 
effectively in an integrated setting. The findings 
are shown in the Table 3. 
 

From Table 3, 14.5% of the respondents are not 
sure if learners with special needs can be 
catered for effectively in an integrated setting, 
36.9% strongly disagreed, 26.3 disagree, 14.1% 
agree and 8.2% strongly agree. This clearly 
portrays that majority of teachers do not accept 
that learners with disabilities can be catered for 
effectively in an integrated setting and this may 
be associated with the negative attitude teachers 
hold about learners with special needs. The 
above result was also noted by Verynen (2002) 
who argues that if education for all must be 

fulfilled especially that of children with disabilities, 
it has to start with the mindset change [23]. 
 
3.3.2 Teachers are willing and prepared to 

accept learners with special needs to 
learn in the same classroom with the 
regular learners 

 
Teachers were asked to state whether they were 
willing and prepared to allow learners with 
special needs to learn together with the regular 
counterparts. Table 4 reveals the findings. 
 
The findings from Table 4 indicate that most 
teachers, 64.3% were ready to handle all 
categories of learners including those with 
challenges while 35.7% were either undecided or 
not ready. This is encouraging because teachers’ 
readiness to educate learners with special needs 
is a step forward towards mainstreaming in 
Masaba South Sub County. Although 27.5% of 
respondents were against mainstreaming, there 
is need to sensitize and motivate those teachers 
to support mainstreaming. According to (2001), 
the attitude of teachers should be established 
before implementing any mainstreaming process. 
Ogot (2005) found out that sensitization helps 
eliminate negative attitude [23]. Masaba South 
Sub County is inhabited by Abagusii Community 
who hold beliefs that some disabilities such as 
epilepsy are contagious.  The study agrees with 
Varynen (2002) who suggests that for education 
for all to be realized, it has to start with change of 
attitude so as to accommodate and value 
learners with disabilities.      

 

Table 3. Learners with special needs can be catered for effectively in an integrated setting 
 

 Response  Frequency Percentage 
Undecided  37 14.5 
Strongly Disagree 94 36.9 
Disagree  67 26.3 
Agree  36 14.1 
Strongly Agree 21 8.2 
Total  255 100 

*Integrated setting for learners with special needs 
 

Table 4. Teachers’ readiness to allow learners with disabilities to learn together with Regular 
learners 

 

Response  Frequency Percentage 
Undecided  21 8.2 
Strongly Disagree 32 12.6 
Disagree  38 14.9 
Agree  122 47.8 
Strongly Agree 42 16.5 
Total  255 100 

* Readiness to allow learners with disabilities to learn together with Regular learners 



Fig. 3. Category of learners with special needs in public primary schools
 
3.3.3 Educating all learners without 

considering their ability, disability or 
differences may affect performance of 
those without special needs in a 
similar class 

 
Teachers were asked to state whether educating 
all learners together without considering their 
disability, ability or differences may affect 
performance of average learners in the same 
classroom. Table 5 illustrates the findings. 
 
From the results in Table 5, most
63.9%, were for teaching all categories of 
learners without considering their differences, 
ability or disability as it will not affect the 
performance of those without special needs in 
the same class while 32.9%, were for the 
statement.  CEC (2003) reported the same that 
in an integrated setting, academic and social 
benefit was the same for both children with 
disabilities and their (student) aids [24]. They 
gave out their ideas based on the experience 
they had gone through. It meant that these 
learners had benefited from the experience they 
had gained from all categories of learners that is 
those with or without disabilities and that is why 
majority disagreed that educating all children 
together without considering their ability, 
disability or differences will affect the 
performance of those without special needs in 
the same class. In summary teaching or 
instructing learners with or without valid 

[PERCENTAGE]

[PERCENTAGE]

Mentally Handicapped, 61 

Visually Handicapped, 20
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challenges does not add much work to teachers 
when teaching them in an integrated setting. 
 
3.3.4 Mainstreaming is helpful to all Learners 

especially those with special needs
 
Teachers were asked to state whether 
Mainstreaming is beneficial to all students 
particularly those with special needs. Table 6 
illustrates the findings. 
 

As per table 6, most respondents accumulating 
to 51 %, accepted that is beneficial to all 
students while 35.7% were not for the statement. 
13.3% of the respondents where however 
undecided whether to agree or disagree. Butod 
(2009) says that procedures shou
implemented that encourage interaction between 
learners with disabilities and nondisabled 
students in schools [25]. The findings of the 
investigation portray that however much 
mainstreaming is tedious and constrains syllabus 
coverage, all pupils especially those with special 
needs benefit when placed in an integrated 
setting.  
 

3.3.5 Learners with Disabilities can 
adequately be taught with Average 
Pupils in the same Classroom

 

Respondents were asked to state whether 
learners with special needs can adequately be 
taught with average pupils in the same 
classroom. Table 7 displays the results.
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Table 5. Teaching all learners together without considering their disability or differences will 
affect the performance of those average learners in the same class 

 
Response  Frequency Percentage 
Undecided  8 3.1 
Strongly Disagree 66 25.9 
Disagree  97 38 
Agree  60 23.5 
Strongly Agree 24 9.4 
Total  255 100 

*Effects of teaching all learners together without considering their disability 
 

Table 6. Mainstreaming is beneficial to all students especially those with special needs 
 

Response  Frequency Percentage 
Undecided  34 13.3 
Strongly Disagree 38 14.9 
Disagree  53 20.8 
Agree  93 36.5 
Strongly Agree 37 14.5 
Total  255 100 

*Significance of mainstreaming 

 
Table 7. Learners with disabilities can adequately be taught with average pupils in the same 

classroom 
 

Response  Frequency Percentage 
Undecided  16 6.3 
Strongly Disagree 65 25.5 
Disagree  110 43.1 
Agree  31 12.2 
Strongly Agree 33 12.9 
Total  255 100 

*Adequacy of teaching learners with disabilities with average pupils 
 

Table 8. Acceptance of an integrated class if the respondents were given an opportunity 
 

Response  Frequency Percentage 
Undecided  20 7.8 
Strongly Disagree 45 17.6 
Disagree  57 22.4 
Agree  72 28.2 
Strongly Agree 61 23.9 
Total  255 100 

*Acceptance of an integrated class if respondents were given an opportunity 

 
The findings from table 7 indicates that majority 
of teachers, accumulating to 68.6% were not for 
the idea that learners with disabilities can 
adequately be taught with average pupils in the 
same classroom while 25.1% supported the idea. 
It is evident that majority of teachers did not have 
sufficient knowledge in mainstreaming 
programme and that was the reason why 
majority felt that learners with disabilities                
cannot be adequately taught with average 
learners. 

3.3.6 Acceptance of an integrated class if the 
respondents were given an opportunity 

 
Respondents were asked to state whether given 
an opportunity to have an integrated class he/she 
will readily accept it. Table 8 reveals the 
outcome. 
 
According to the results in Table 8, most of the 
respondents, 52.1% suggested that given an 
opportunity to have an integrated class they 
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would readily accept it. The results however 
show that 22.4% were against the statement that 
given an opportunity to have an integrated class 
he/she will readily accept it and further 17.6% 
strongly opposed the statement. It can be 
interpreted that those who were against the 
statement had not been trained on the basic way 
of teaching pupils with disabilities.   
 
3.3.7 Qualitative results on head Teachers’ 

attitudes towards mainstreaming of 
learners with special needs in regular 
primary schools 

 
Analysis from interviews on the head teachers’ 
attitudes towards mainstreaming of learners with 
special needs showed that a large number of 
them viewed mainstreaming negatively. 
However, a small percentage of them had some 
positive response towards mainstreaming. 
Regarding their opinion on mainstreaming,   
 
Head teacher “A” stated;  
 

I appreciate that integrating learners with 
special needs in regular schools is a good 
initiative but I don’t have any idea on how to 
handle some disability cases like 
communicating with learners with hearing 
problems. How could I teach children with 
visual impairments or children who  cannot 
hear conversation speech?  

 
Head teacher “B” said; 
 

I only know the concept of mainstreaming, 
but I know it is not enough. Still, I do not 
know if I could conduct an integrated class. 
My amount of knowledge in the area of 
special needs is not sufficient. How can I 
manage a class with different types of 
learners having different difficulties...? Is it 
possible to teacher learners with mental 
disabilities with average learners in the same 
class in a single lesson? It can only be 
possible if they are handled in a different 
class, say a special unit and with teacher 
trained in special education.   

 

Head teacher “C” had a similar thought as Head 
teacher “B”, He questioned;  
 

 If mainstreaming means handling all 
categories of learners in the same class, 
then what should I do with those who are 
mentally disabled? Are they fit for my class?  

 

Head teacher “D” shared the same sentiments 
and said; 
  

What about the mentally retarded children? 
Should we integrate them together with 
general learners in class? And indicated that 
“it is an impossibility to integrate all 
children...we can only segregate them 
according to their severity.  

 
The above sentiments indicate that most head 
teachers were not fully prepared for 
mainstreaming not unless they are equipped with 
adequate knowledge in special needs education. 
They indicated that they were not ready to 
handle learners with disabilities efficiently in their 
schools. The head teachers openly argued that 
the degree of disability could determine the 
mainstreaming of a learner. Comparatively these 
findings can be likened with Moran and Abbot 
(2002) who established that the degree of 
disability of a learner, which is a child related 
variable strongly influenced teachers’ attitudes as 
compared to the teacher related variables [26]. 
Those with mild disability should be integrated in 
regular schools while those with very severe 
disabilities need to be given priority in special 
schools. The Government needs to provide 
special trained teachers to integrated schools. 
These learners may not move at the same rate 
with their classmates and so they greatly need 
some emotional support and understanding from 
the teachers.  
 
4. SUMMARY OF FINDINGS AND 

CONCLUSIONS 
 
4.1 Summary of Findings 
 
The study sought to assess strategies used by 
teachers in readiness for mainstreaming of 
learners with special needs in public primary 
schools in Masaba South Sub County, Kisii 
County. According to the results, most of the 
respondents agreed that inadequate support 
from school administrators affects mainstreaming 
of learners with special needs in regular primary 
schools. The school administration in 
collaboration with the education government 
agencies is charged with providing the necessary 
support including funds if mainstreaming has to 
be achieved. It can be inferred that school 
administrators contributes much when it comes 
to the mainstreaming of learners with special 
needs and if mainstreaming has to be achieved. 
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Respondents were further asked to state whether 
in-service training programmes have been 
initiated by the government to equip teachers 
with skills of how to handle learners with 
disabilities. The findings revealed that majority, 
54.4% of teachers disagreed that in-service 
training programmes have not been initiated by 
the government to equip teachers with skills on 
how to handle disabled learners in Masaba 
South Sub-County. 
 
On curriculum, it was observed that majority of 
the respondents, 55.3% agreed that the 
curriculum need to be more structured to 
accommodate more learners with disabilities. It 
was further observed from the findings that 
teachers sighted that lack of funds affects 
enrolment of learners with disabilities. 
Lastly, respondents were asked to state whether 
free primary education has been factored for 
learners with disabilities. Most of the 
respondents, 53.7% (137), disagreed that free 
primary education has not been factored on 
learners with disabilities. This implies that, 
teaching and learning resources are not 
adequate and sufficient for special learners, most 
teachers have not undergone in-service training 
on how to handle learners with special needs 
and most of them are not qualified on special 
needs education. The curriculum is not fully 
meeting the needs of the learners with special 
needs and funding has not been allocated 
adequately to meet the needs of this category of 
learners.  It was the general view that all the 
respondents that if all these factors are meet, 
then teachers may readily mainstream learners 
with special needs in public primary schools. 
 

4.2 Conclusions 
 
The following conclusions were arrived at based 
on the findings of the study. In service teachers’ 
training should be carried out to enlighten 
teachers on the relevant knowledge and skills on 
how to handle learners with special needs. The 
study also concluded that the school 
administration should support teachers by 
ensuring that the school environment is disability 
friendly and provide materials and moral support 
to boost teachers’ morale in handling learners 
with disabilities. The study found out that that the 
curriculum needs to be modified and reviewed to 
accommodate the needs of all learners. The 
study also established that the government 
should also increase budgetary allocation for 
every learner especially those with special needs 
if mainstreaming has to be successful among 

learners with special needs in public primary 
schools in Masaba South Sub County, Kisii 
County. 
 

CONSENT 
 
Informed consent was established by the 
researcher engaging the respondents in a 
conversation explaining to them what the study 
was about as well as giving them room for 
voluntary participation. Respect and 
confidentiality of the respondents was very well 
preserved as the information gathered was for 
academic purposes. The results were made 
available at Maasai Mara University and the 
National Council of Science and Technology 
Libraries, where they were made available to all. 
Findings may also be distributed in academic 
workshops and conferences as well as 
publication in academic research journals so as 
to disseminate the findings. 
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