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ABSTRACT 

In Kenya's educational settings, maintaining effective teaching and learning relies 

upon a well-structured discipline system within schools. However, the prevalence of 

indiscipline issues, encompassing fights, truancy, drug abuse, academic deterioration, 

and dropouts, poses significant challenges to the education system. Despite the 

government's recommendations for robust interventions to counter these issues, 

students persist in demonstrating behavioural problems. To evaluate the effectiveness 

of these behaviour change initiatives, a study was conducted in Kiambu County, 

focusing on public secondary schools. The research aimed to achieve four main 

objectives: firstly, to investigate the impact of teacher counseling interventions on 

students' discipline; secondly, to explore how student peer counseling interventions 

influence discipline; thirdly, to assess the effects of mentorship interventions on 

discipline; and lastly, to determine the influence of disciplinary actions on students' 

discipline. The study drew upon the Problem Behaviour Theory, the Ecological 

Systems Theory, and the Personal Construct Theory as guiding frameworks.  The 

study used correlational research design and targeted 227 principals, 3,479 guidance 

and counseling teachers, and 89,065 students within Kiambu County. From these, a 

representative sample of 23 principals, 97 teachers, and 398 students was selected 

using simple random sampling. Data collection encompassed questionnaires, 

interview guides, and field observation schedules. Piloting ensured the accuracy and 

suitability of research instruments, while the questionnaires' reliability was tested 

using Cronbach's alpha coefficient, yielding good values ranging from 0.76 to 0.87. 

Quantitative data analysis utilized descriptive statistics, including frequencies, 

percentages, means, and standard deviations. The Statistical Package for Social 

Science (SPSS) facilitated data processing. Inferential statistics were applied to test 

the null hypothesis, incorporating Pearson product moment correlation coefficients (r) 

and multiple regression analysis at a significance level of 0.05. Qualitative data from 

open-ended questions, interviews, and secondary data transcripts were analyzed 

through content analysis procedures. The study's findings revealed a positive and 

significant relationship between students' discipline and various interventions: teacher 

counseling interventions (r=0.481, p<0.05), student peer counseling (r=0.476, 

p<0.05), mentorship interventions (r=0.403, p<0.05), and school discipline actions 

(r=0.599, p<0.05). These outcomes substantiated the impact of these interventions on 

student discipline within the study area. The study emphasized the need to strengthen 

interventions in the areas of school discipline actions, mentorship, student peer 

counseling, and teacher counseling. It recommended bolstering guidance and 

counseling programs by recruiting more dedicated professionals. Regular recruitment 

and training of peer counselors should be prioritized to reach a larger student 

population, and mentorship programs should be initiated to tap into their potential for 

enhancing discipline. Moreover, the regulation of school disciplinary actions should 

be optimized to align with schools' punishment requirements. To ensure adaptability, 

the Ministry of Education is advised to periodically review the school disciplinary 

policy. Subsequent research could explore other factors affecting student discipline, 

including school culture, socioeconomic status, and family background. This study's 

beneficiaries encompass school administrators, educators, students, parents, and 

policymakers. Ultimately, by refining and strengthening these interventions, the 

educational environment can foster enhanced discipline among students in the 

surveyed schools. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Introduction 

This chapter introduces the study and includes the background to the study, statement 

of the research problem, objectives of the study as well as hypotheses. It also includes 

sections on the significance of the study, scope of the study, limitations of the study 

and assumptions of the study as well as the operational definition of terms.  

 

1.2 Background of the Study 

The school environment, hereinafter also referred to as the ecology, could have lasting 

effects on students' behaviours since students spend a considerable amount of time in 

school, they are likely to be influenced by the interactions they experience there. 

Indeed, studies have shown that teachers (Cortina & Fazel, 2015) and classmates 

(Welsh & Little, 2018) have immense effects on the immediate as well as eventual 

behaviours of students. The school ecology could thus play a central role in reining in 

on indiscipline among students. It is with this realization that school behaviour change 

interventions, such as guidance and counselling, as well as mentorship and 

disciplinary actions, are put in place. 

 

School behaviour change interventions are pivotal in enhancing the discipline of 

students in secondary schools (Nderitu, 2007; Kindiki, 2009; Oyieyo, 2012). In the 

school setting, for example, teachers are required to constantly guide students in the 

acceptable direction. Sancassiani et al. (2015) in a systematic review of universal 

school randomized controlled trials, for instance, pointed out that inculcation of social 

and emotional skills at school was pivotal in enhancing positive youth development.  
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Guidance and counselling have played a crucial role in enhancing character education 

and promoting healthy lifestyle behaviours, resulting in a significant reduction in 

negative behavioural outcomes (Oyieyo, 2012). Through personalized counselling 

sessions and guidance programmes, students receive support and guidance to develop 

core values, social skills, and emotional intelligence (Chindo, 2022). These 

interventions contributed to the cultivation of well-rounded individuals who exhibit 

empathy, responsibility, and resilience (Nkinga et al., 2018). Moreover, counsellors 

provide guidance on nutrition, exercise, stress management, and mental well-being, 

enabling students to make informed choices that positively impact their overall health 

(Rabia et al., 2017). 

 

Furthermore, student peer counselling interventions have been found to enhance peer 

relationships, fostered a sense of belonging, and created a safe and supportive school 

environment (Popov & Spasenovic, 2020). These interventions empowered students 

to seek help, share their concerns, and receive support from their peers, thereby 

promoting emotional well-being and resilience. Student peer counselling interventions 

serve as a valuable resource within the school community, harnessing the power of 

peer support to positively impact students' lives. 

 

The presence of mentors fosters a supportive and nurturing environment, empowering 

students to overcome obstacles, make informed decisions, and strive for success. 

According to Rabia et al. (2017), mentorship interventions served as a powerful tool 

in facilitating students' personal and academic growth, equipping them with the skills 

and confidence needed to thrive in their educational journey and beyond. These 
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interventions have been found to enhance students' self-esteem, self-confidence, and 

mitigated against cases of indiscipline (Ramdani et al., 2020).  

 

In the United Kingdom, Cortina and Fazel (2015) carried out a study aimed at 

evaluating targeted schoolgroup interventions for students with discipline issues. The 

study used the Art Room intervention, which aimed at addressing psychological 

difficulties that impede students‟ school experience. Teachers completed the SDQ and 

children completed the SMFQ. Students showed a significant reduction in emotional 

and behavioural problems (teacher-reported SDQ scores) and clinical cases. There 

was also a significant improvement in their mood and feelings (child-reported 

SMFQ), with an 87.5% improvement in those students who were depressed at 

baseline. They study pointed out that students who underwent guidance and 

counselling at school had improvements in their discipline. This went on to promote 

prosocial behaviour at school, a major concern in this current study that sets out to 

investigate the influence of teacher and student peer counselling interventions on 

students‟ discipline among others.  

 

Agi (2013) studied counselling programmes in 14 schools in Port Harcourt, Nigeria. 

The author established that if policies on Guidance and Counselling practices as 

enshrined in National Policy on Education for Nigeria were well implemented, they 

would enhance discipline and academic performance. In Kenya, Njega et al. (2019) 

established that guidance and counselling interventions had positive influences on 

behavioural outcomes, self-efficacy, and academic performance in Murang'a and 

Kirinyaga Counties. These findings were essential in showing how guidance 
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&counselling could influence students‟ behaviour in Kiambu; a county located in the 

same Central Kenya region as Murang'a and Kirinyaga Counties. 

Peer counselling plays a significant role in shaping students' behaviours. Aomo et al 

(2018) studied on, The relationship between self-efficacy and indulgence in behaviour 

problem among Kenyan schools, which revealed that the implementation of peer 

counselling approaches to address disciplinary issues in schools resulted in improved 

discipline. The research also indicated that while peer counselling positively 

influenced students' academic performance, it did not directly impact their social and 

emotional behaviour. This suggested that peer counselling had a bidirectional effect 

on students' discipline across various regions in Kenya. Therefore, it was crucial to 

investigate the influence of peer counselling on students' discipline. Although this 

focused on students' behaviour in selected Kenyan secondary schools, its scope may 

not fully illuminate the immediate effects of peer counselling on students' behaviour.  

The current study intended to bridge these knowledge gaps and gain deeper insights 

into the subject. 

 

Schools also employ mentoring interventions to reinforce discipline among 

students.Wambua et al. (2017) in the study on, Influence of Principals Involvement of 

Students in Decision Making in Discipline in Secondary Schools in Kenya, pointed 

out that there was a direct link between mentoring programmes and discipline.  The 

study established that student mentoring was practiced in 66.3 per cent of schools 

with attendant reduced cases of indiscipline. There was a strong correlation between 

use of successful alumni, mentoring on academic excellence, mentoring on ethical 

living and student discipline. Conversely, Curtin et al. (2016) proposed that mentoring 

interventions such as: “instrumental, psychosocial, and sponsorship” had a direct 
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effect on “academic career self-efficacy, interests, and goals.” Though not expressly 

related to discipline, the former study showed that mentoring could influence 

students‟ behavioural choices. This study sets out to investigate the influence of 

mentoring on students‟ indiscipline in Kiambu County. 

 

Evidence also showed that the school disciplinary actions influenced students‟ 

discipline. Williams et al. (2020) established that school disciplinary frameworks in 

the USA contributed to better behavioural outcomes. In Uganda, Ssenyonga et al. 

(2019) elicited that there was no significant relationship between teacher‟s violent 

disciplinary methods and students‟ disciplinary outcomes. As such, disciplinary 

practices could have inverse as well as direct influences on students‟ disciplines.  

 

Anyanwu et al. (2019) conducted a study that explored the viewpoints of students 

regarding the influence of disciplinary suspension on their psychological well-being. 

The research was carried out in public secondary schools within Lang‟ata Sub-

County, Nairobi County, Kenya. The results showed that discipline measures had both 

positive and negative effects on the students. But without studies such as this current 

one, it is untenable to understand why various school behaviour change interventions 

do not always yield the anticipated outcomes. Although the various interventions are 

in place in Kiambu County, just like most other parts of Kenya, their effects on 

students‟ discipline has been largely inadequate.  

 

The high incidences of indiscipline cases and risk-taking behaviour, such as drug and 

substance abuse, truancy, gang behaviour, and early sexual debut, in Kiambu County 

represent significant challenges to the well-being and development of the youth in the 
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region. The study conducted by Magai & Malik (2018) provided empirical evidence 

that 27% of adolescents aged 14 to 18 years in the area exhibited behavioural 

problems. This data indicated a considerable proportion of the youth population in 

Kiambu County was grappling with emotional and behavioural issues that could 

hinder their academic progress, social integration, and overall life outcomes. 

 

The gravity of indiscipline cases in Kiambu County were also identified by Ndaita 

(2016) in a study on, The nature and causes of indiscipline cases among public 

secondary school students in Thika Sub-County, Kiambu County, Kenya. The study 

showed high levels of drug use, sneaking out of school, bullying and rudeness among 

others despite the fact that the schools deployed various discipline management 

interventions. Another study focused on Kiambu County by Gesare (2019) also 

showed that there were high levels of indiscipline such as alcohol and marijuana 

abuse among secondary school students. Although guidance and counselling measures 

were put in place to check such abuse, its efficacy remained hard to gauge without 

systematic study. 

 

From the preceding overview, it was evident that several schoolinterventions 

influence discipline among students. These interventions are either reinforced or 

challenged by support from school administration. However, most documented 

studies have not attempted to assess the relationship between these interventions and 

students‟ discipline in Kiambu County. This means that it remains difficult to 

understand the single or combined influences of these factors in the county. This 

underlines the importance of this current study.  
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1.3 Statement of the Problem 

In Kenya's educational settings, maintaining effective teaching and learning relies 

upon a well-structured discipline system within schools. However, the prevalence of 

indiscipline issues encompassing fights, truancy, drug abuse, academic deterioration, 

and dropouts, poses significant challenges to the education system. The government 

has recommended robust interventions at the school level to control the indiscipline. 

Nevertheless, students continue to exhibit immense behavioural problems. Empirical 

evidence has given mixed findings on the influence of school behaviour and students‟ 

discipline.  

 

The existing behaviour change interventions implemented in Kenyan schools have not 

effectively curbed the prevalence of student indiscipline, According Mwaniki (2018) 

the three most serious or rather common cases of indiscipline are: sneaking from the 

school compound (11) 35.5%, drug abuse (7) 22.6% and both theft and vernacular 

speaking each having a frequency of 3 or (9.8%). Furthermore, the study showed that 

before students engaged in unrest they first showed myriad of cases of indiscipline 

symptom. 

 

Indiscipline among secondary school students in Kiambu County poses a significant 

and persistent challenge to the learning processes, despite the various efforts by 

school administrators, teachers, parents, and other stakeholders to address the issue. 

The escalating cases of deviancy and antisocial behaviours, such as identity crisis, 

bullying, fighting, smoking, alcohol and drug abuse, early and risky sexual activities, 

and school unrest, are indicators of psychosocial and educational distress among the 

students (Ndaita, 2016).  
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It is therefore necessary to assess the effectiveness of the numerous behaviour change 

interventions put in place. The current study focuses on the context of Kiambu 

County, which holds significant importance due to the concerning prevalence of 

deviant behaviours among secondary school students (Ndaita, 2016). Among the 

various drugs and substances abused by public secondary school students in Kiambu 

County, alcohol emerged as the most commonly used, with 40% of the students being 

users. Following closely, bhang was used by 18.5% of students, while cigarettes were 

smoked by the same percentage. Additionally, 15.4% of students chewed Khat, and 

only 3.1% of students reported using cocaine (Kiambi, 2018). 

 

Similarly, the county records a high rate of early sexual engagement, with males at 

15.4% and females at 10.1%, surpassing the national levels of 14.1% and 9.2% 

respectively (Kenya County Profile, 2015). Additionally, violent school strikes, 

bullying, and verbal aggression are witnessed among students in Kiambu County 

(Njeri, 2022). Furthermore, the prevalence of alcohol abuse among Kiambu public 

secondary school students (18%) was reported to be higher than the national rate 

(14.1%) by the National Authority for the Campaign Against Alcohol and Drug 

Abuse (NACADA) in 2014 (NACADA, 2014).  

 

Moreover, the performance of students in National Examinations in Kiambu County 

has been consistently low. For example the KCSE performance mean grade for the 

county has been declining and below the minimum requirement grade (C+ and above) 

for university entry as shown by KCSE results for years 2016 - 2021: 4.11(D+); 3.72 

(D+); 3.96(D+); 4.39(D+); 4.44(D+) and 4.26(D+) respectively (Kiambu County 
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Director of Education Office, 2018). This tendency indicate persistent academic 

challenges faced by the students. 

Empirical evidence has given mixed findings on the relationship between the school 

behaviour change interventions and students‟ discipline. The present study 

investigated the influence guidance and counselling, mentorship, and disciplinary 

action on students‟ discipline in public secondary schools in Kiambu County. The 

research aimed at filling the knowledge gaps and provide valuable insights for the 

development of effective strategies to tackle indiscipline among students in Kiambu 

County. 

 

1.4 Purpose of the Study 

The purpose of this study was to assess the influence of school behaviour change 

interventions (teacher counselling, peer counselling, mentorship and disciplinary 

action) on students‟ discipline in public secondary schools in the Kiambu County.  

 

1.5 Objectives of the Study 

Specifically, the study was guided by the following objectives: 

1. To explore the influence of teacher counselling interventions on discipline among 

public secondary school students in Kiambu County, Kenya. 

2. To examine the influence of peer counselling interventions on discipline among 

public secondary school students in Kiambu County, Kenya. 

3. To assess the influence of mentorship on discipline among public secondary 

school students in Kiambu County, Kenya. 

4. To determine the influence of disciplinary action on discipline among public 

secondary school students in Kiambu County, Kenya. 
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1.6 Research Hypotheses 

The following research hypotheses have been formulated to guide the investigation: 

HO1: There is no statistically significant relationship between teacher counselling 

interventions and discipline among public secondary school students in Kiambu 

County, Kenya. 

HO2: There is no statistically significant relationship between student peer counselling 

interventions and discipline among public secondary school students in Kiambu 

County, Kenya. 

HO3: There is no statistically significant relationship between mentorship 

interventions and discipline among public secondary school students in Kiambu 

County, Kenya. 

HO4: There is no statistically significant relationship between disciplinary actions 

and discipline among public secondary school students in Kiambu County, 

Kenya. 

 

1.7 Significance of the Study 

The findings of this study may hold significant value for various stakeholders in the 

Education sector in Kenya, including parents, school administrators, teachers, 

students, policymakers, and other involved parties. 

 

Firstly, the study's insights into the role of guidance and counselling and mentorship 

interventions on students' discipline may benefit all stakeholders. By understanding 

the positive impact of these interventions, they may design strategic programs to 

strengthen and enhance their implementation. Policymakers may also be encouraged 
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to incorporate guidance and counselling interventions in the formulation of 

educational policies, recognizing them as effective tools to improve student discipline. 

Secondly, teachers may work collaboratively with parents and community groups to 

foster a supportive environment that could enhance students' disciplinary behaviour. 

Strengthening parental involvement and cooperation with the school administration 

could contribute to better control of indiscipline in secondary schools. 

 

Furthermore, the school administration may gain valuable insights on how to enhance 

the efficacy of behaviour control interventions. Armed with the study's findings, they 

may implement more effective strategies to maintain discipline within the school 

setting. 

 

Finally, the study's outcomes might stimulate further research in the field of student 

discipline. By shedding light on the effectiveness of specific interventions, it might 

prompt researchers to explore other factors that influence students' discipline. This 

empirical knowledge would inform future studies in this previously uncharted 

research direction, contributing to a deeper understanding of the issue and the 

development of more comprehensive approaches to address indiscipline in secondary 

schools. 

 

1.8 Scope of the Study 

The study focused on the influence of school behaviour change interventions on 

students‟ discipline in public secondary schools in Kiambu County, Kenya. It was 

delimited to the five objectives conceptualized in this study namely: the influence of 

teacher counselling interventions on discipline among public secondary school 
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students; the influence of student peer counselling interventions on discipline among 

public secondary school students; the influence of mentorship interventions on 

discipline among public secondary school students and; the influence of disciplinary 

actions on discipline among public secondary school students. The study sampled 

public secondary schools‟ principals, teachers and students in Kiambu County.  

 

1.9 Limitations of the Study 

There are some factors of the study that could have negatively interfered with the 

generalization of the results. 

Some of the schools targeted in the study did not have teacher counsellors and 

therefore other teachers who were not trained in counselling were holding office. The 

resultant responses maybe less valid and reliable. This was overcome through giving 

assurance of anonymity and confidentiality to the respondents.   

 

The study was conducted in Kiambu County which is well endowed with resources 

and hence generalization of the findings from this study findings can only be done in 

institutions and regions that are similar in characteristics and conditions in relation to 

Kiambu County. Simple random sampling was used to ensure the study sample was as 

representative as possible. There are standardized instruments focused on the 

variables under investigation in this study only and therefore did not capture 

everything there was to know about the study. This study overcame this limitation by 

formulating research instruments in accordance with the literature reviewed. The 

instruments were also pretested to enhance their validity and reliability.   
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1.10 Assumptions of the Study 

The study was anchored on several assumptions which were considered to be true, 

however they needed to be subjected to statistical analysis. The assumptions enabled 

the researcher to draw valid conclusions from the data analysis. 

The study assumed that no major changes in the factors under investigation or in the 

schools targeted took place to invalidate the study. In this regard, it was assumed that 

teacher counselling, student peer counselling, mentorship and disciplinary actions 

would remain constant during the study period. 

 

Secondly study assumed that the participants would be motivated and focused, 

leading them to provide honest responses to the questionnaires and interview 

schedule. This was crucial to ensure the reliability and validity of the data collected. It 

was further assumed that the research instruments used for data collection yielded 

valid and reliable information for testing of the research hypotheses. 

The study also assumed that the sample of the participants selected to participate in 

the study were representative of the broader population of principals, teachers and 

students in the country. The assumption was important to ensure generalizations of 

the result findings to the larger population of principals, teachers and students. It was, 

however noted there are some variations need to be taken into consideration within 

the larger population. 

Further, the study assumed that the findings and conclusions drawn from the study 

conducted in Kiambu County, would be relevant and applicable to other regions or 

settings that share similar characteristics with the county of study. 
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1.11 Operational Definition of Terms 

For the purpose of this study, the following terms were defined as below:  

Disciplinary actions: These are measures taken to address inappropriate behaviour of 

students and maintain order in educational institutions. These actions can range from 

verbal and written warnings to more severe consequences like suspension or 

expulsion. The aim is to promote a safe and respectful environment and encourage 

personal growth while ensuring fair and consistent treatment.  

 

Mentoring interventions: These are special interventions at school that entail 

instituting mentoring programmes. Mentors from the community and organizations 

are involved in these programmes to guide students towards making the right 

academic and career choices. This could have positive effects on students‟ discipline. 

Peer counselling intervention: These are counselling programmes in which students 

are specially recruited and trained on how to offer counselling services to their 

colleagues in schools. 

 

School Administration Support: This is the level to which the school administration 

-principals and Board of Governors- support the school interventions aimed at 

enhancing students‟ discipline. 

 

School behaviour change interventions: These are the interventions implemented at 

the school level aimed at checking student‟s antisocial behaviours. In this study, these 

included guidance and counselling services, mentoring processes, and disciplinary 

interventions among others. 
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Students’ discipline: These are the recommended behaviours for students in the 

school. They include making the right choices, discipline levels, shunning risky taking 

appetites such as drug abuse, risky sexual behaviours, gang behaviours, and violence 

among others. 

 

Teacher counselling intervention: These are the guidance and counselling 

interventions undertaken through specially trained teachers.  In this study, the actions 

of such teachers were assessed in terms of time allocated for counselling and their 

influence on students‟ discipline. 
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CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter reviews relevant literature by other scholars and researchers on the study 

subject. The literature was reviewed in line with the study variables namely: the 

influence of teacher counselling interventions on students‟ discipline; the influence of 

student peer counselling interventions on students‟ discipline; the influence of 

mentorship interventions on students‟ discipline and; the influence of disciplinary 

actions on students‟ discipline. The chapter also includes sections on empirical 

literature review, theoretical and conceptual framework as well as a summary of the 

literature review. 

 

In the domain of educational settings, significant and captivating area of investigation 

pertains to how contextual factors impact students' adherence to discipline. These 

predictive elements encompass a diverse range of factors that wield their influence 

beyond conventional boundaries. Specifically, the roles of teacher and peer 

counseling, mentoring, and school disciplinary measures emerge as pivotal 

constituents within this intricate framework. While the existing body of knowledge 

recognizes the potential of these variables to shape students' discipline, what remains 

conspicuously limited is a thorough and exhaustive exploration of their collective 

ramifications 

 

2.2 Teacher Counselling Interventions and Students’ Discipline 

Sancassiani et al. (2015) carried out a study aimed at finding out how enhancing the 

emotional and social skills of the youth promoted their wellbeing and positive 
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development. The study was based on a systematic review of universal school 

randomized controlled trials. It was established that enhanced social and emotional 

skills were pivotal in enhancing positive youth development. In this light, school 

interventions played crucial roles in enhancing these skills. Through guidance and 

counselling interventions, schools inculcated character education and healthy lifestyle 

behaviours. This led to a reduction in conflict, depression and anxiety, violence, 

bullying, conduct disorders, and anger among others as envisaged by this current 

study. 

 

In a study conducted by Cortina and Fazel (2015) in the USA, targeted school group 

interventions were evaluated for students with emotional and behavioural difficulties. 

Data was collected through questionnaires from the target population, and the results 

revealed that students who underwent counselling at school experienced 

improvements in their emotional and behavioural problems. These improvements, in 

turn, led to the promotion of prosocial behaviour within the school environment. 

Building upon this background, the current study focused on assessing the impact of 

school behaviour change interventions on students' discipline in public secondary 

schools within Kiambu County. The study findings demonstrated a positive and 

significant correlation between students' discipline and various interventions, 

including teacher counselling, student peer counselling, mentorship interventions, and 

school discipline actions. These interventions have shown promising results in 

enhancing students' disciplinary behaviour and fostering a conducive learning 

atmosphere within the schools.  
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Durlak et al. (2011) studied the impact of enhancing students‟ social and emotional 

learning. Data was collected using a meta-analysis of school universal interventions 

focused on 213 schools. The findings showed that guidance and counselling 

interventions at schools led to reductions in indiscipline cases as envisaged by this 

current study which showed that school discipline actions, mentorship interventions, 

student peer counselling, teacher counselling interventions indeed influence students‟ 

discipline. 

 

The study conducted by Appiah-Brempong et al. (2019) sought to assess the 

effectiveness of a hand hygiene educational intervention in Ghana, which was based 

on educational and psychosocial theories, in enhancing behavioural intention. The 

researchers collected data through a cluster-randomized controlled trial, where 

schools were grouped into clusters, and 717 pupils were recruited as participants. Data 

was gathered using structured observation and analyzed using student's t-test. The 

study demonstrated that theory-based educational and guidance and counselling 

interventions had significant influences on behavioural intentions among the 

participants. Similarly, the current study conducted in Kiambu County found a 

positive association between teacher counselling interventions and student discipline. 

In many public schools in the county, measures have been implemented to enable 

teachers to offer counselling interventions, resulting in improved behaviour and 

fostering a positive school climate that discourages indiscipline among students. 

Students themselves expressed the need for policy enforcement regarding counselling, 

advocating for its inclusion in the education policy. The findings of both studies 

highlight the importance of implementing theory-based educational and guidance and 

counselling interventions to promote positive behavioural intentions among students. 
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They underscored the significance of integrating counselling initiatives into education 

policies to enhance student discipline and create a conducive learning environment. 

The similarities between the two studies provide further support for the potential 

effectiveness of such interventions in fostering better behaviour and discipline among 

students. 

 

A study by Agi (2013) sought to evaluate the status of guidance services in secondary 

schools in Rivers State of Nigeria. The study was based on the descriptive survey 

design whereby data was collected from teacher counsellors from 14 schools in Port 

Harcourt. The findings obtained show that there was a need to enforce the policies on 

guidance and counselling practice enshrined in the National Policy on Education. This 

current study set out to assess how guidance and counselling can be enhanced in 

learning processes to address indiscipline issues. 

 

Salgong et al. (2016) studied the Role of Guidance and Counselling in Enhancing 

Student Discipline in Secondary Schools in the Koibatek District of Kenya. Guided by 

the Alfred Adler's (1998) theory of personality, and humanistic theory of Bandura 

(1995) social learning model,” the study was based on the descriptive survey research 

design. Data were collected from a random sample of 24 teachers and 262 students. 

The findings obtained showed that there was a need for legal and policy frameworks 

in guidance and counselling processes. This would enhance the training of teacher 

counsellors and would have positive contributions to the discipline of students. While 

their study provided valuable insights into the importance of guidance and counselling 

in promoting student discipline, it also had certain limitations. One drawback was the 

limited generalizability of their findings since they were based on a specific sample 



20 
 

from the Koibatek District. To address this limitation, the current study sought to 

explore the effectiveness of behaviour change interventions in a different location, 

specifically Kiambu County, to provide a broader perspective on the topic.  

In Finland, Kavlak (2018) studied the perceptions and experiences of Finnish general 

upper secondary school students regarding guidance and counselling services. 

Primary data was collected from 238 participants in two urban schools in the country. 

The findings obtained show that there was a need for policy changes, modification as 

well as creating new policies aimed at enhancing guidance and counselling services in 

school. However, the study by Kavlak was not focused on Africa or Kenya for that 

matter. In this regard, the findings obtained could not cast light on ways into which 

guidance and counselling could enhance favourable behavioural outcomes in Kenya. 

 

Momanyi (2013) investigated, The perceptions of teachers and students towards 

guidance and counselling services in public secondary schools in Ongata Rongai and 

Ngong Zones of Kajiado North District, Kajiado County of Kenya. The study was 

based on the cross-sectional survey research design. The study sampled was 120 

students, 24 teachers, and six principals. The findings obtained underlined the need 

for all educational stakeholders such as the Ministry of Education (MOE) among 

others to put in place measures aimed at enhancing “training of teacher counsellors, as 

well as expanding facilities for carrying out guidance and counselling services in 

school.”  This current study findings affirmed that training of teacher counsellors and 

expanding of counselling facilities positively enhanced the efficacy of guidance and 

counselling services and the associated behavioural outcomes among students. 
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Goodman-Scott, Carlisle, and Burgess (2016) in, A powerful tool: a 

phenomenological study of school counsellors’ experiences with social stories 

examined the experiences of 12 social counsellors. The study established that when 

working with students with discipline challenges interactive counselling sections and 

programmes in which social stories were employed contributed to behavioural 

changes among these students. This current study investigated the veracity of these 

findings among students in Kiambu County. 

 

Astramovich (2016) carried out as a study on program evaluation interest and skills of 

school counsellors in the US. The study entailed the evaluation of a counselling 

programme with a special focus on the interest and skills of teachers on the 

programme. The findings showed that when teachers had an interest in counselling 

and the requisite skills, their tendency to strengthen counselling programme was 

enhanced. This would go on to have positive effects on the behaviour of students as 

envisaged by this current study. 

 

Meany-Walen et al. (2016) in a study on, The effectiveness of a play therapy 

intervention on children’s externalizing and off-task behaviours, utilized the single-

case research design. In this regard, the effectiveness of the Adlerian Play Therapy 

was assessed. This kind of therapy entails working with children therapeutically in an 

active and directive approach using plays. The study showed that the use of the 

therapeutic approach by counsellors had positive effects on children with negative 

behavioural problems throughout their development. This current study findings 

showed that implementation of guidance and counselling programme in schools could 

instill healthy lifestyle behaviours among students. 
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Ajowi and Simatwa (2010) studied, The role of guidance and counselling in 

promoting student discipline in secondary schools in Kenya with reference to Kisumu 

District. Data was collected from a simple random sample of 66 teachers (head-

teachers, their deputies, and counselling teachers) as well as 916 students drawn from 

22 secondary schools. The study found out that guidance and counselling was used, 

albeit minimally, to enhance student discipline in the district. Lack of clear policies on 

how to leverage the use of guidance and counselling to manage the student 

disciplinary cases was, however, a major challenge facing schools. Though the former 

study was focused on Kisumu which is in another region of Kenya, it could cast light 

on the situation in Kiambu County. 

 

Wambu and Fisher (2015) in School Guidance and Counselling in Kenya: Historical 

Development, Current Status, and Future Prospects, carried out a desk review of the 

extant literature on the study subject. The findings of study showed that guidance and 

counselling was often challenged by lack of standardized training curriculums, ethical 

standards, counselling models, and role ambiguity persist. If the right interventions to 

mitigate these challenges were put in place, the capacity of guidance and counselling 

programmes to reign in on indiscipline in Kenya schools would be enhanced. This 

current study set out to test the veracity of these findings in Kiambu County. 

 

Nen et al. (2021) defined counselling as a professional relationship between a client 

and a licensed counselor. Even while it might occasionally involve more than two 

people, this encounter is frequently one-on-one. The purpose was to help clients 

understand and define their ideas on life, space, and how to learn to achieve their own 
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goals by making deliberate, educated decisions and by resolving interpersonal or 

emotional problems. 

 

Erikson's theory of personality development, as described by Orenstein and Lewis 

(2021), emphasized the interaction between innate biological and psychological 

processes and external physical, social, and environmental factors in shaping an 

individual's personality. According to Erikson, the circumstances surrounding a 

person's birth, such as the moment, location, and surroundings, can already influence 

their life history. Additionally, how others respond to the individual as they grow and 

develop plays a crucial role in their subsequent growth. This aspect of Erikson's 

theory can be related to the current study by highlighting the significance of 

environmental factors and interactions with others in influencing behaviour and 

discipline among students. Just as Erikson's theory emphasizes the impact of external 

factors on personality development, the current study sought to investigate the 

influence of school behaviour change interventions on student discipline within 

Kiambu County. The findings of the current study recognized that students' 

disciplinary behaviour could be influenced by various external factors, such as teacher 

counselling, peer counselling, mentorship, and school discipline actions. These 

interventions and responses from teachers and peers could shape students' behaviour 

and contribute to a positive or negative school climate that discourages or encourages 

indiscipline. 

 

According to Wilmots et al. (2020), counselling is the ethical and competent use of 

relationships to promote the growth of personal interests, emotional acceptance, and 

self-awareness. They viewed counselling as a reasoning-based process that ordinarily 
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occurs in an interactive relationship with the objective of helping the person 

understand more about themselves as well as being a wise and helpful member of 

society. It is a process where the helper (counselor) expresses empathy and care for 

the person who is struggling in order to support that person's growth and change via 

self-understanding. This therapy showed a connection between the interested and 

needy individuals. Secondary school counselling is intended to help adolescents with 

their physical, emotional, social, and intellectual challenges (Ramdani et al., 2020). 

Students could improve their study habits and achieve better grades by identifying 

their learning strengths and weaknesses through this process. The guidance program 

promotes a positive attitude toward school, learning, and employment, which helps 

the development of academic, educational, personal, social, and career goals and 

raises academic achievement. The findings of the current study affirmed that students 

who undergo counselling could have behavioural improvements in schools. 

 

According to Kirangari (2014), counselling services are crucial for controlling 

conduct in schools. In order to control how discipline is shaped among children, 

counselling programmes must be implemented in schools. Therefore, schools cannot 

function efficiently without the use of discipline. Therefore, thorough instruction in 

discipline and attitudes that contribute to success in life need to be given to students in 

schools for effective study as affirmed by the current study which sought to assess the 

influence of school behaviour change interventions such as counselling on students‟ 

discipline in Kiambu County.  

 

One of the most pressing issues currently facing the worldwide education sector is 

discipline in classrooms. Every school needs discipline, just like any other institution 



25 
 

does, since no group of people can work effectively together without creating 

standards of decency, respect, and a desirable set of values that inspire each member 

to practice self-direction. Lelei and Weidman (2012) asserted that the rapid increase 

in student enrollment in most countries as well as the inability of resources to keep up 

with the demand for educational services have made school management much more 

difficult and complex than it was a few decades ago. Considering the challenges 

encountered in administering schools, counselling services are essential. 

 

Schaefer and Ginsberg (2015) showed in a study conducted in the United States of 

America that counselling services had a measurable effect on how students are 

reprimanded. Students who attended counselling sessions had less misbehaviours and 

had higher learning attitudes than those who did not. According to a study done in by 

Makhanu (2015), the drop in high school disciplinary standards was caused by the 

absence of a professional counselling program in Bungoma North District. The 

research claimed that while counselling services were provided to children, they are 

not well-organized, coordinated, or thorough. The study also discovered that female 

students use the service more frequently than their male counterpart. 

 

In Nigeria, incidents of student disobedience were widespread in secondary schools, 

where the problem has seriously impacted both teaching and learning, claimed 

Ngwokabuenui (2015). The findings indicated that the following acts of indiscipline 

were seen: a lack of interest in learning, sexual misconduct or inappropriate sexual 

behaviour, students not completing their tasks, and a lack of respect for professors or 

compliance with their instructions. Inadequate counselling services, resources, and 

counsellors with insufficient training were also found to exist in the schools, 
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according to the survey. Because of this, school counselling initiatives in Nigeria did 

not have the expected effect of lowering student indiscipline. The findings of the 

current study showed that meticulous implementation of guidance and counselling 

interventions could hinder indiscipline in schools in Kiambu, Kenya. 

 

In Mozambique, there was a considerable amount of student indiscipline, claims 

Constantino (2016). This shows that the majority of secondary schools in 

Mozambique were unable to provide their pupils with appropriate counselling 

services because they lacked counselling facilities and programme officers. There 

wasn‟t much counselling practiced in secondary schools in south-west Mozambique 

because the bulk of secondary school counsellors are nonprofessional teachers. 

Counselling services were not used in secondary schools to manage student conduct. 

 

Ajowi and Simatwa (2010) show that at secondary schools in Kisumu, Kenya, little 

counselling and assistance was employed to promote student behaviour. Punishments, 

especially corporal punishment, were often used in all institutions to address 

disciplinary difficulties. However, the two researchers found out that there were no 

Ministry of Education policy instructions outlining how the schools may resolve 

student disciplinary issues through guidance and counselling. Despite the crucial role 

that guidance and counselling play in maintaining good discipline in schools, the 

study's findings showed that they had not been successfully used to improve student 

discipline in secondary schools in Kisumu. 

 

According to Wainberg et al. (2017), the growth in stress levels has made mental 

health a national priority. Therefore, incidents of misbehaviour in schools demonstrate 
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that students have social, psychological, and intellectual problems that can be 

successfully resolved by the adequate provision of counselling services. The clients' 

optimistic expectations that they have faith and optimism in the therapeutic process 

are therefore one of the most important factors in achieving a successful counselling 

outcome. Counselling was therefore created to help people overcome challenges in 

life, take back control of their lives (feel empowered), rediscover happiness, and 

experience a more flexible, wider spectrum of emotional maturity. 

 

Clients' desires for counselling success, according to Kabir and Rashid (2017), might 

lead to positive evaluations of counselling and motivate them to engage in 

interventions more fully and regularly in order to overcome their problems. Three 

very specific expectations about counselling are articulated in this context: personal 

commitment, facilitative conditions, and counsellor expertise. He went on to say that 

these three expectations are expected to have an effect on attitudes toward seeking 

counselling, which is then expected to have an impact on these expectations. 

 

Behaviour modification can be accomplished by attending to the physical, emotional, 

social, and intellectual problems that the students were facing (Gahir et al., 2022). 

This would help the students identify their learning strengths and weaknesses, which 

would improve their study habits. However, the major challenge a teacher faced in 

this scenario was upholding order in the classroom so that students could succeed 

academically and in a conducive learning atmosphere (Lopes & Oliveira, 2017). 

Today's schools must not only uphold regulations that ensure the safety of the 

instructors and students and promote a conducive learning environment, but also place 

a strong emphasis on improving student accomplishment. 
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The academic performance and behaviour of students are impacted by interventions 

guided by counsellors, according to Nyutu (2020).  The author found that students 

who had attended the same school for three or more years and had taken part in 

extensive counselling programme performed academically better. Additionally, over a 

lengthy period of time, students who attended schools with fully operational 

comprehensive school counselling programme performed better on achievement 

assessments than those who attended schools without such initiatives. 

 

The study conducted by Ateequ and Salihi (2022) on high school students found 

positive associations between counselling services and students' academic 

performance in institutions with comprehensive guidance and counselling programs. 

In their research on the benefits of a comprehensive developmental guidance program, 

they discovered that student counselling had several positive effects on students' 

academic accomplishment. According to their findings, the presence of a 

comprehensive developmental guidance program resulted in improved academic 

performance, higher attendance rates, and better behaviour among students at school. 

Additionally, students who received counselling services showed enhanced self-

esteem and positive learning attitudes. This suggests that counselling interventions 

play a significant role in supporting students' overall well-being and academic 

success. Moreover, the current study conducted in Kiambu County also revealed a 

correlation between high discipline among students and improved academic 

performance. This finding aligned with the results from Ateequ's research, reinforcing 

the importance of behaviour change interventions and counselling services in 

fostering positive outcomes for students' academic achievements. 
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The impact of structured and non-directive counselling methods on the academic 

performance of high-risk children (Kabir, 2017). The results demonstrated that their 

performance had surpassed that of their classmates. The secondary school guidance 

programme ought to be incorporated into the overall curriculum and act as an addition 

to regular academic instruction. It should be child-centered, preventive, and 

developmental with the goal of maximizing each student's potential by fostering their 

personal, social, and emotional development at every stage of development. 

 

Advice is crucial, according to Sasi and Anju (2020), to help the student with specific 

problems including the lack of a relationship between aptitude and success, 

inadequacies in one or more academic areas, poor study habits, poor learning 

strategies, and a lack of motivation. In order to increase student achievement, 

Musingafi (2014) contends that barriers to learning must be removed and effective 

study habits must be promoted. Therefore, guidance and counselling programme must 

cover this aspect of student assistance. Guidance and counselling played a significant 

role in addressing students' academic, personal, social, mental, emotional, and other 

equivalent problems. 

 

In the analysis of the literature on school counselling in Britain, researchers noted that 

the term was becoming more frequently used to describe the work of counsellors who 

had received professional training. Due to this, it was typical for counsellors to refrain 

from holding concurrent positions, such as juggling counselling duties with teaching 

duties. Because of this, one-on-one therapy was the most popular format for school 

counselling. It was distinguished by a relational approach that prioritizes the 

individual's mental health. This contrasts with how school counselling was often 
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given in many other countries, such as the United States, where services were 

frequently provided to groups of people or families and the emphasis might be viewed 

as being on academic and career counselling (Kutsyuruba et al., 2015). Such 

variations reflected the wide range of ways that schools used counselling and 

illustrated the rather unique working style of schools in Britain. 

 

Most of the world's recent legislation has prioritized school expansion and training for 

mental health professionals who work in schools (Richter et al., 2022).  Schools 

provide the ideal setting for the administration of early-intervention mental health 

treatments since children and families, especially those who are deemed to be hard to 

reach, can almost always access them. Children who receive more schooling are often 

healthier and happier, and academic performance is also improved in those who are in 

better physical and emotional condition. Children with mental health issues perform 

less well academically, miss more school, and are more likely to be excluded from 

school than their peers who are in good mental health. According to a recent research 

from the Institute for Public Policy Research, parents want onsite mental health 

services to be prioritized more, whereas teachers want broader access to such services 

(Yao et al., 2021). 

 

Both policy makers and policy supporters used policy research to back the policies 

that advanced their interests (Gen & Conley, 2013). Non-governmental organizations 

that campaigned for legislation that would change aspects of school counselling 

practice that were important to the objectives of their organization were major 

supporters. Organizations that promote policies commission research on the issues 

they consider to be critical in school counselling. The results of the study were 
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presented in a way that affected both the perceptions of the general public and those 

who make local, state, and federal policy. 

 

The first education commission report in Kenya, generally known as the Ominde 

report, advised that pupils receive guidance and counselling regarding guidance and 

counselling, as well as information on occupations and employment options (Republic 

of Kenya, 1964). In 1971, the MOE established a guidance and counselling division in 

its main headquarters. This evolved from the realization that academic study alone 

cannot develop a person who is advantageous to both themselves and the community 

they serve. The Ministry was tasked with organizing seminars on career guidance, 

treating problems with students' psychological maladjustment, and addressing 

concerns with students (Republic of Kenya, 1974). However, there is limited 

information available on the actual implementation of guidance and counselling 

services in Kenyan schools and their impact on students' well-being and academic 

performance. The extent to which these services have been effectively integrated into 

the education system remains unclear. Additionally, the specific strategies and 

approaches used in delivering guidance and counselling, as well as their effectiveness 

in addressing students' concerns, required further exploration. This current study 

provided valuable insights into the situation. It revealed that most public schools had 

taken measures to enable teachers to offer counselling interventions. As a result, there 

had been noticeable improvements in student behaviour, and a positive school climate 

has been fostered, discouraging indiscipline. 

 

In addition to the core initiatives mentioned earlier, the National Development Plan 

1979–1983 in Kenya acknowledged the importance of enhancing guidance and 
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counselling services in primary and secondary schools. To achieve this, two 

approaches were implemented. Firstly, the guidance and counselling unit at the 

Ministry of Education was strengthened by hiring qualified specialists who were 

responsible for planning and coordinating workshops for teacher counsellors. This 

aimed at enhancing their skills and knowledge in providing effective guidance and 

counselling support to students. Secondly, guidance and counselling was incorporated 

into the curricula for teacher preparation at Teacher Training Colleges (TTCs) and 

Universities. As a result, educational psychology became a compulsory course in 

these institutions. Considering the significance placed on incorporating guidance and 

counselling into the teacher training curricula, exploring the actual implementation 

and outcomes of these initiatives would contribute to a comprehensive understanding 

of the evolution and effectiveness of guidance and counselling services in Kenyan 

schools. 

 

According to the Koech Commission, the Ministry's guidance and counselling unit 

offered secondary schools and TTCs extremely good services and had the ability to 

host in-service seminars for primary school head teachers in various regions. The unit 

also produced a very useful career advice booklet that secondary school students 

could use while filling out job application forms. However, the Commission noted 

that the once-active unit was no longer as effective. The majority of the professionally 

competent staff in the unit had either retired or been relocated to other areas, leaving 

institutional and field employees with nowhere to turn for the guidance they required 

(Republic of Kenya, 1999/2000). 
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In a study conducted by Wango (2018) in four secondary schools, it was found that 

the majority of pupils did not receive adequate guidance and counselling services. 

This highlighted a significant gap in the provision of support to students in Kenya's 

secondary schools. One key factor contributing to this issue was the lack of qualified 

and knowledgeable teachers who could effectively guide and counsel students. 

Insufficient attention has been given to the importance of equipping teachers with the 

necessary training and skills to plan, implement, and oversee guidance and 

counselling services and activities within the school setting, hence the execution of 

this study.  

 

Even in schools, effective counselling begins with training. The UNESCO program 

on guidance and counselling does not exclude boys despite being created with 

females' needs in mind. This is because the program was a response to various 

international declarations and action platforms that named girls and women as some 

of the most vulnerable groups, particularly in Africa (UNESCO, 2006). 

 

As a result, eight English-language guidance and counselling modules were revised 

and distributed to all of the participating countries, including Kenya. The modules are 

supported with audio-visual materials, which are also available online (UNESCO, 

2000). In a similar spirit, other countries have put in place various other rules, such as 

the one on re-admission of girls who fall pregnant while enrolled in school, including 

Kenya and Botswana. The four (4) A's, which stand for access (enrollment), 

attendance, attainment, and achievement in education, among other things, are 

improved through these and other initiatives (Republic of Kenya, 1998). 
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Guidance and counselling services can be offered through enacting new legislation to 

enhance counselling services and student discipline (Sibanda, 2016). Character 

education must be implemented in schools in a way that is appropriate for Indonesian 

students, especially in light of the developmental requirements of middle school 

pupils. This program can be put into action by asking successful graduates to act as 

role models through movie counselling, biblio-counselling, site visits to institutions 

that are effective in providing counselling services in character development, or 

performing comparison research. It was envisaged that the presence of such activities 

would encourage the involved school and other schools to use guidance and 

counselling services in a more complex and undeniably comprehensive manner. 

 

In order to properly achieve the life goals, guidance and counselling needs a schedule 

with a purpose of prevention, development, and alleviation (Oozeerally & 

Hookoomsing, 2021). These three objectives can be achieved using the organizational 

design of the program and the guidance and counselling services. Making it feasible 

for the counselee to reach their full potential in terms of personal, social, intellectual, 

and professional development is part of the service. These four components were in 

the process of development and are part of the paradigm, thus any changes to the 

paradigm would have an immediate impact on how the guidance and counselling 

program is carried out. The guidance and counselling approach underwent this 

paradigm shift, transitioning from a strategy focused on growth and prevention to one 

that was initially and traditionally oriented towards remediating, clinical, and 

concentrating on the counselor. 
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The development of guidance and counselling services can be accelerated by 

implementing the group approach, which comprises group counselling, group 

directing, and conventional guidance. Counselling activities often have a therapeutic 

focus and fall under the responsive service component, whereas group counselling 

and conventional counselling are more preventative and developmental and are part of 

the preventive and development services. The guidance and counselling services are 

generally implemented in conjunction with other aspects of education (Oozeerally & 

Hookoomsing, 2021). 

 

One of the strategic activities that could be performed to raise the standard of school 

counselling services in schools was to examine the satisfaction of students (as service 

users) with the services they had received. Eliamani et al. (2014) claim that in order to 

achieve total student happiness, continuing quality improvement calls for 

understanding the voice of the student. When referencing users and concepts, the 

demands, wishes, expectations, and level of student satisfaction with a given service 

all reflect the voice of the student. 

 

Effective guidance and counselling services require a thorough understanding of the 

student experience. Okoroji et al. (2015) found that effective guidance and 

counselling services were necessary for all students, not only those who deviate from 

the norm. Therefore, all students would require guidance and counselling services in 

order to enhance their academic, social, and personal skills. Duffy (2012) asserted that 

counselling was the best method for modifying student behaviour in support of this 

point of view. Wambu and Fisher (2015) asserted that there were no standardized 

training curricula, no ethical standards, no counselling models, and role ambiguity in 
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the field of school counselling despite the government's emphasis on the 

implementation of guidance and counselling programmes in schools and a sharp 

increase in the number of school counsellors with training. Because of this, the 

authors suggested a paradigm shift from how guidance and counselling have been 

provided in Kenyan schools over the previous few years and urge the development of 

structured, all-encompassing guidance and counselling programme.  

 

Njega et al. (2019) demonstrated the beneficial effects of guidance and counselling 

treatments on behavioural outcomes, self-efficacy, and academic performance. In 

order to maximize the advantages of guidance and counselling in schools, it was 

crucial to increase the capacity of teachers through training. Kabir (2017) suggested 

three broad objectives for counselling. These were meant to help individual students 

develop a higher degree of problem-solving maturity, help school employees 

understand and work with the community on a variety of service projects, and help 

the school and its staff get information from student counselling and use it effectively. 

According to Dhal (2020) it was expected that counsellors cultivate the skills and 

traits required for successful counselling. The current study‟s findings affirmed when 

teacher counsellors are trained, they are likely to influence students‟ discipline 

positively.  

 

According to Riess and Kraft-Todd (2014), good counsellors should demonstrate 

acceptable language use, listening, communication, empathy, awareness of nonverbal 

cues, sensitivity to voice quality, and response to emotional expression. Students 

select a counselor with whom they can open up about their struggles and who were 

patient, empathetic, and compassionate. Counsellors must be mindful of individual 
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variances in order to treat each scenario fairly (Bhargava & Sriram, 2016). The school 

counselor must therefore be able to interpret and assess the student issue, predict the 

results of the action taken, and constantly be able to retain the student's information. 

 

It was impossible to separate the impact of the infrastructure facilities used by 

counsellors from the implementation of counselling services in schools according to 

Sikanyika (2021). The infrastructure was one of the things that helped support 

counselling services in schools. No matter how knowledgeable a counselor is in 

science and technology, expected results cannot be maximized without the support of 

adequate infrastructure facilities. The ability of the educational infrastructure to 

increase educational standards by satisfying predetermined infrastructure 

requirements was what gave its significance. 

 

The degree, to which infrastructural adequacy and counselling services are related, on 

the other hand, is emphasized by Rintaugu and Ngalamu (2021) as one of the critical 

considerations in developing programmes, enhancing service quality, and counselling 

in schools, as well as dealing with the various issues that pertain to counselling 

services. In order to address issues with the non-implementation of counselling 

services, it was crucial for counsellors to consider programme development, quality 

enhancement, and the amount of infrastructure available. This was due to the 

facilities' and the principals' shared responsibility for improving the standard of this 

infrastructure (Rintaugu & Ngalamu, 2021). 

 

According to Warui (2018), successful delivery of counselling services in schools 

relied on collaborative efforts between counsellors and other school staff. Among the 
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crucial partners in implementing counselling services were school principals, whose 

larger responsibility included the provision of education in schools. The effectiveness 

of counselling goals in schools was directly linked to the school principals' ability to 

fulfill their roles, such as coordinating activities to ensure integration and harmony 

among teaching, training, and counselling services. Additionally, principals played a 

vital role in facilitating effective counselling by providing the necessary 

infrastructure, resources, and facilities. This current study findings showed that 

expanding facilities for carrying out counselling services could enhance students 

discipline in schools.  

 

Momanyi's (2013) highlighted the importance of facilities for mainstreaming 

guidance and counselling interventions and enhancing their provision in schools. The 

findings showed that students think interventions in teacher counselling have a direct 

impact on their behaviour. The results of this study corroborate those of Dar and Peer 

(2022), who discovered that counselling and guidance could be used to control 

students' behaviour. According to the study, students should be informed of the laws 

and regulations that are in effect at their school before being disciplined. This helped 

the child comprehend mistakes and the consequences of wrong behaviour. One could 

measure the impact of behaviour management on secondary school students' 

behaviour by combining it with counselling and advising. It was the joint 

responsibility of parents, the community, and schools to ensure the development of 

values and norms that would assist young people in establishing appropriate standards 

of behaviour among themselves. 
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The main method of ensuring a child's compliance with appropriate behaviour, 

according to Mincy et al. (2016), was by continually enforcing the rules and being 

tenacious. The researchers agreed that how parents interact with their students 

revealed how much they value their opinions and feelings when guiding their 

behaviour. In this situation, the parents must use reason to convince their students. 

This is in line with William Glasser's reality theory, which contends that people are 

autonomous entities and that responsible action results from self-evaluation (Mincy et 

al., 2016). 

 

This was consistent with a research by Wambu and Fisher (2015) in School Guidance 

and Counselling in Kenya: Historical, Development, Current Status and Future 

Prospects, discovered that lack of regulated training curriculums frequently posed 

problems for guidance and counselling. This led others to question its effectiveness in 

reducing school indiscipline. Therefore, counselling interventions in schools needed 

to be standardized. An effective guidance and counselling program depends on the 

skills and dispositions of the service providers (Nkechi, 2016). Training was therefore 

crucial for the guidance and counselling program's success since it makes it easier for 

participants to gain information and a positive mindset.  

 

Koc (2016) asserted that insufficient guidance and counselling training was given to 

certificate-course teachers, preventing them from successfully providing these 

services. As a result, the staff members involved in guidance and counselling in 

schools lack the knowledge and readiness needed. According to Wango (2018), 

investigation (a certificate in systemic counselling not intended solely for 

counsellors). The researcher found that although the instructors are expected to offer 
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guidance and counselling in schools, they were unable to do so because they lacked 

the necessary skills. To provide guidance and counselling services, however, school 

counsellors in industrialized countries were required to get a master's degree and a 

license (Amat, 2019). 

 

2.3 Peer Counselling Interventions and Students’ Discipline 

Goodman-Scott et al. (2018) carried out a study on Aligning comprehensive school 

counselling and positive behavioural interventions and supports to maximize school 

counsellors’ efforts. The study established that when implemented, Positive 

Behavioural Interventions and Supports (PBIS) that had peer counselling components 

created a positive school climate and militated against indiscipline among students. 

This current study investigated level to which the adoption of peer counselling 

interventions in Kenyan schools militates against indiscipline case. This current 

research affirmed that peer counselling intervention had direct influence on students‟ 

discipline. 

 

Pei-Boon et al. (2020) carried out a study on   Psychometric properties of the sources 

of counselling self-efficacy in a sample of Malaysian secondary school counsellors. 

541 school counsellors, including peer counselling, were studied. The study 

established that the application of divergent counselling practices had a multifactorial 

influence on students‟ discipline as well as other outputs such as the efficacy of 

guidance and counselling in schools. The current study investigated the veracity of 

these findings in Kenya. 
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Welsh and Little (2018) carried out a study on, The school discipline dilemma. This 

was based on a comprehensive review of disparities and alternative approaches aimed 

at enhancing such discipline. The study established that indiscipline was attributable 

to different causes. There was thus a need for various approaches aimed at curbing 

indiscipline. These include the right policies and practices such as teacher and peer 

counselling interventions. Though the former study was not focused on the relative 

contribution of all the interventions deployed, it related to this current study that set 

out to investigate the direct contribution of peer counselling on students' discipline. 

 

Williams et al. (2020) carried out a study titled, The discipline gatekeeper: assistant 

principals’ experiences with managing school discipline in urban middle schools. The 

study sought to establish the various interventions put in place by assistant principals 

to deal with indiscipline cases in schools. Based on the critical race theoretical 

framework, the study showed that various school discipline interventions for African 

American students such as peer counselling and assorted guidance and counselling 

interventions were employed. These played pivotal roles in checking indiscipline 

among the students studied. This current study assessed the level to which these 

findings could apply in Kenya. 

 

Arudo and Okeyo (2008) studied peer counselling experience among selected Kenyan 

Secondary Schools. The findings pointed out that schools were faced with numerous 

challenges such as large numbers of students and few trained teacher counsellors. 

This hence put pressure on guidance and counselling programmes; making it 

untenable for schools to check on indiscipline cases. In this context, schools often 

deployed peer counselling approaches to handles some of these indiscipline issues in 
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the schools studied. This current investigated further the level to which application of 

peer counselling programmes by public secondary schools in Kiambu County 

contributed to enhance discipline. 

 

Ambayo and Ngumi (2016) carried out a study on, The influence of peer counselling 

on students’ behaviour change in secondary schools in Nakuru Municipality. Based 

on the ex-post facto research design, data were collected from a sample of 14 teacher 

counsellors, 31 peer counsellors, and 131 students from 12 schools. The inclusion 

criterion for students was the consultation of peer counsellors. The study findings 

showed that though peer counselling had positive influences on students‟ academic 

performance, it did not seem to have direct influences on their social and emotional 

behaviour. This was attributed by the lack of enough financial resources to strengthen 

it. In this context, this current study set out to find out the level to which strengthening 

peer counselling programmes could enhance discipline among public secondary 

school students in Kiambu County.  

 

A study by Warui (2018) investigated the status and challenges of guidance and 

counselling programme in discipline management in public secondary schools in 

Kiambu County, Kenya.  The study was guided by the social exchange theory and 

adopted a descriptive research design. Data was collected from a simple random 

sample of 240 students.  The study found out that there was need to enhance peer 

counselling practices among other measures. This current study set out to find out the 

impact of peer counselling interventions on the behavioural outcomes of students.  
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2.4 Mentorship Interventions and Students’ Discipline 

Mentors, successful and influential persons from the community and organizations are 

also involved in guidance students towards making the right academic and career 

choices. Curtin et al. (2016) in a study on, Mentoring the next generation of faculty: 

supporting academic career aspirations among doctoral Students studied faculty 

mentoring. Various kinds of mentoring such as; “instrumental, psychosocial, and 

sponsorship” as well as their nexus with “academic career self-efficacy, interests, and 

goals” (the dependent variables) were studied. The study established that mentoring 

had direct and indirect significant influences on the dependent variables. Though the 

former study was not expressly related to behavioural outcomes, it showed that 

mentorship could influence students. This current study set out to investigate this 

possible relationship between mentorship and students‟ discipline in secondary school 

students in Kiambu County. 

 

Ames et al. (2015) carried out a study titled, Overview and Evaluation of a 

Mentorship Program for University Students with autism spectrum disorder (ASD). 

Data was collected from a survey of 23 students in Canada. The study showed that 

there was a direct link between mentoring programmes, discipline and dedication to 

the achievement of personal goals among students. This current study set out to find 

out the levels to which mentoring programmes are applied in secondary schools 

within the process of enhancing discipline among students. 

 

Ng et al. (2017) carried out a study on, Active Interest Mentorship for Soon-to-Retire 

People: A Self-Sustaining Retirement Preparation Program. The study assessed the 

well-being status of 161 retirees at 4-month intervals. The key indicators investigated 
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were self-esteem, positive affect, life satisfaction, anxiety, depression, and somatic 

symptoms. The study findings showed that mentoring contributed to the general 

improvement of the pre-retiring individuals studied. These findings affirmed that 

mentoring contributed to positive behavioural outcomes. Though not focused on 

students, the former study casts light on this current study that hypothesizes that 

mentoring could influence the discipline of students. 

 

Allain et al. (2019) in Speaking welcome carried out a discursive analysis of an 

immigrant mentorship event in Atlantic Canada. The study applied Derrida‟s Concept 

of hospitality as a technology of whiteness. The findings showed that mentoring 

played pivotal roles in regulating the behaviour and comportment of newcomers in 

Canadian multicultural societies. This current study set out to find out the extent to 

which these findings could be appropriated to students in Kenya. It also assessed if 

mentorship induced behavioural outcomes that could check indiscipline among 

students. 

 

Drape et al. (2016) in a study on Challenges and Solutions to Higher Education 

Institutions (HEI) in Africa, studied ways in which mentorship within the theory of 

planned behaviour contributed to behavioural changes in HEIs. The findings showed 

that mentorship programmes contribute to changes aimed at achieving the desired 

educational outcomes. Though the study was not focused on mentorship programmes 

in secondary schools, the findings showed that mentorship could influence 

behavioural outcomes. This study thus set out to test this hypothesized relationship in 

public secondary school students in Kiambu County. 
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Du Plessis (2017) in a study on mentorship challenges in the teaching practice of 

distance learning students studied mentoring practices using a five-factor mentoring 

model as a theoretical framework. The findings showed that mentoring programme 

offered emotional support to teachers. This current study investigated the level to 

which mentoring created emotional support to students and the resultant behavioural 

ramifications such as enhanced discipline. 

 

In order to promote better outcomes for children and teenagers and to improve student 

performance, schools and communities have begun to develop school mentoring 

programme, according to Randolph and Johnson (2008). The establishment of 

mentorship programme is one method employed to provide assistance and support to 

a variety of students (Ngongalah et al., 2021). A vulnerable individual is typically 

empowered by mentoring through developing a close bond with a prudent mentor. 

Through group activities, guidance, instruction, and support, the person begins to 

define positive life goals and develops character and competence. These programme 

aimed at matching adult mentors who are not parents with students so that they could 

serve as role models by exchanging knowledge, skills, and know-how and by offering 

one-on-one support (Ngongalah, et al., 2021). 

 

The barriers that students face could be lessened or removed with the aid of mentoring 

and leadership programme (Gupta & Bundela, 2021). Many government and charity 

groups were working to improve the outcomes for at-risk children through mentorship 

programme. Additionally, organized philanthropy has led the way in these initiatives, 

notably in terms of establishing key indicators, locating and disseminating useful 

information, and developing a solid infrastructure for coordinating and funding 
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efficient programme and organizations (Gupta & Bundela, 2021). Teachers must, 

therefore, set an example for their students by acting in a way that complies with 

social norms and by fostering a safe and secure learning environment. 

 

As a crucial part of mentoring and as a factor in raising students' self-esteem and 

achievement, the significance of listening to and supporting students has been 

recognized (St-Jean, 2009). According to this study, great academic achievement is 

therefore possible when teacher and student relationships are characterized by 

acceptable rapport, little conflict, and excellent academics. Therefore, a teacher's most 

important duty within the context of respectable rapport is to aid their students in 

developing appropriate social ties that will benefit them in the future. Additionally, in 

order to help students develop a range of suitable social relationships and healthy 

coping mechanisms, teachers must be aware of the harmful environmental factors that 

students encounter on a daily basis (St-Jean, 2009). The current study aligns with St-

Jean's (2009) perspective on the significance of supporting students and fostering 

positive teacher-student relationships to enhance academic achievement. By exploring 

the impact of school behaviour change interventions, the study contributed to 

understanding effective strategies that positively influence students' discipline and 

create a conducive learning environment. The research emphasized the importance of 

investing in mentorship and counselling approaches to promote students' well-being 

and academic success. 

 

According to Baria and Gomez (2022), student affairs specialists provide emotional 

support by helping the students deal with any loneliness, wrath, or frustration that 

may arise from their daily academic and social contacts and experiences. Senior-level 
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mentoring programme might be developed, allowing mentees to develop their own 

life goals while still heavily relying on their more experienced mentors. In a similar 

vein, people with comparable backgrounds might serve as mentors. Senior students 

assisting junior students in many ways were an illustration of this. Numerous needs, 

such as those pertaining to psychology, religion, and careers, are addressed through 

mentoring. 

 

The requirement for mentoring was particularly pronounced since new students must 

adjust to a new culture (Johnson-Bailey, & Cervero, 2002). In the absence of 

established mentorship programmes, any student might be a source of fresh 

experiences and expectations. It involved mentoring for developing academic 

excellence, more fulfilling careers, moral conduct, good manners, leadership skills, 

and aspirations, as well as confidence and respect for diversity. As a result, mentoring 

in schools encouraged community support. 

 

Students that were adequately mentored had higher achievement levels, higher self-

control scores, higher self-concept scores, and lower dropout rates, per a study by 

Carpenter et al. (2002). Mentoring boosts participants' ability to affect positive 

changes in the schools because truancy, disruptive behaviour, and low academic 

achievement are factors that often degrade the quality of educational outcomes. 

Mentors are crucial allies in the attempt to develop and mold students, and they had a 

significant impact on the personality features of the students. Mentoring had a 

beneficial impact on students' achievement, behaviour, and academic success when 

teachers and administrators collaborated to help pupils. 
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Children may receive mentoring from their classmates or from school graduates. Both 

approaches, according to Sharpe et al. (2017), could aid students in cultivating their 

values of excellence, self-control, fortitude, and community service. This was because 

former students are familiar with the institutions' histories, discipline practices, and 

even academic trends. A place for networking like this could facilitate connections 

between alumni and students, which will increase discipline. Furthermore, schools 

provide information about the connections between punishment and mentorship. As a 

result, mentorship fostered wholesome connections and an environment that 

encouraged cordial communication between the community and the children (Sharpe 

et al., 2017). 

 

The importance of mentorship programmes in affecting behavioural outcomes was 

stressed by Drape et al. (2016) in their study on Challenges and Solutions to Higher 

Education Institutions (HEI) in Africa. Mentors could help nurture this growth by 

enticing students to look into possibilities both inside and outside of the classroom, 

such as clubs or community activities and projects. This was in consistent with the 

finding by Drape et al. (2016), that mentorship programmes could help to bring about 

the desired educational outcomes and should be supported as a result. 

 

According to Astor and Moore (2021), a positive school climate is one that 

encourages both healthy competition and teamwork. The relationship between the 

climate and pupils' academic performance stems from its effect on educational 

achievement. Understanding the climate framework can help teachers decide which 

vital subjects they should focus on in order to create safe and secure environments in 

their classrooms. The development of pupils and the dissemination of essential 
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knowledge that enables them to lead successful and full lives in a democratic society 

were aided by a stable and encouraging educational environment. 

 

A positive school climate, in the opinion of Cohen et al. (2009), creates an 

environment that stresses the value of teacher-student interaction provides a model 

that respects variety and links it to respect for different ethnic and religious identities 

as a result. It also addressed involvement, namely participation in school life, which 

entailed engaging in activities that could better the environment (extracurricular 

activities of children, trips, etc.). Especially in situations where the student did not 

have to worry about their peers or professors, it included both emotional and physical 

safety. However, according to Flash and Anson (2021), characteristics of teachers that 

could influence a positive school atmosphere included empathy, "non-authoritative" 

authentic behaviour, acceptance of others, self-identity, and activity. 

 

2.5 Disciplinary Actions Interventions and Students’ Discipline 

These are direct interventions such as punishments and suspensions meted on students 

after indiscipline incidents. Williams et al. (2019) examined Middle school teachers’ 

academic and behavioural perceptions of their students and expectations for high 

school graduation.  Data were collected from a diverse dyadic sample of 1,653 

seventh graders and 63 teachers. The study established that school disciplinary 

frameworks contributed to better behavioural outcomes. This current study assessed 

the level to which the disciplinary policies employed by schools reinforced school 

behaviour change interventions and vice versa.  
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Gage et al. (2019) studied, The effect of school-wide positive behaviour interventions 

and supports on disciplinary exclusions (SWPBIS). The Study employed propensity 

score matching to examine the differences in suspension and expulsion rates for 98 

schools that were implementing SWPBIS and those who were not doing so. The study 

findings showed that schools that were using the SWPBIS framework had fewer cases 

of suspensions. This showed possible changes in negative behaviours. 

 

Ssenyonga et al. (2019) carried out a study on, Stress and positive attitudes towards 

violent discipline are associated with school violence by Ugandan teachers. Data was 

collected from a sample of 291 teachers and 702 students using questionnaires. These 

were drawn from 12 public secondary schools in the southwestern region of the 

country. The study showed that there was no significant relationship between 

teacher‟s violent disciplinary methods and students‟ disciplinary outcomes. 

 

Anyanwu et al. (2019) carried out a study on, Students’ perception on the effect of 

disciplinary suspension on their psychological well-being in public secondary schools 

in Lang’ata Sub-County, Nairobi County, Kenya. The study was anchored on the 

deterrent and reformative theories of punishment. Based on the phenomenological and 

descriptive research designs, data was collected from Form 2 and 3 students as well as 

discipline and counselling masters/ mistresses. The study showed that disciplinary 

measures had both positive and negative effects on the students. The study did not 

expressly show the level to which the discipline measures affect the behavioural 

outcomes of the students. This therefore underlines the importance of this current 

study. 
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Brugar (2016) carried out a study on, Teaching social studies/history to elementary 

school students through a discipline-specific approach. Based on mixed research 

methods, the study investigated the level to which disciplinary actions affected 

students learning. The findings show that the specific disciplinary interventions had 

different outcomes for students‟ academic performance and discipline in the schools 

studied. Schools with effective disciplinary frameworks had fewer indiscipline cases 

than schools. This current study investigated the level to which the disciplinary 

actions of schools affected students‟ discipline in Kiambu County. 

 

Edwards (2016) investigated the nexus between school racial composition and racial 

inequality in the discipline. The findings showed that discriminatory disciplinary 

interventions meted on students from minority groups resulted in differential effects 

on behaviour. In this regard, it was pertinent for disciplinary actions to take 

cognizance of the different demographic attributes of students to check discipline 

inequality. Since schools have students' various backgrounds, it is important to ensure 

balance in dispensing discipline. This current study set out to investigate the level to 

which responsive discipline actions based on individual students‟ attributes affect 

their discipline in Kiambu County. 

 

Anyon et al. (2016) in study on, Restorative Interventions and School Discipline 

Sanctions in a Large Urban School District, employed multilevel modeling of 9,921 

student discipline records. The study showed that some discipline actions tended to 

focus on special groups of students. In this regard, youth from “Black, Latino, and 

Native American youth groups, boys, and students in special education tended to be 

overrepresented in suspensions and expulsions.” This also led to skewed disciplinary 
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outcomes among students from these groups. Restorative interventions aimed at 

achieving balanced disciplinary interventions were thus recommended to ensure 

balanced behavioural outcomes among the students. This current study investigated 

the level to which the disciplinary actions, and their perceived impartiality, affected 

the behaviour of students. 

 

Okonofua et al. (2016) carried out a study entitled Brief intervention to encourage 

empathic discipline cuts suspension rates in half among adolescents. The study 

hypothesized that high suspension rates were linked to major negative life outcomes 

among students such as incarceration and unemployment. Data was collected from 

various environments. The findings showed that teachers‟ mindsets regarding 

discipline had a direct effect on the quality of teacher-student relationships. It also 

affected students‟ suspensions. In this regard, it was pertinent to put in place 

interventions aimed at enhancing teacher-student relationships through interventions 

aimed at appreciating the essence of various disciplinary actions among students. 

Overcoming negative attitudes towards discipline actions could enhance students' 

discipline as envisaged by this current study. 

 

Ehiane (2018) carried out a study on, The nexus between Discipline and academic 

performance in selected secondary schools in Lagos, Nigeria. The study 

conceptualized that discipline had positive impacts on the academic performance of 

students. The study showed that effective school discipline had positive effects on 

students‟ behaviour, which consequently affected their general academic 

performance. This current study tested the veracity of these findings in Kenya, which 

was not the focus of the former study. 
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Nyongesa et al. (2016) carried out a study on, Teachers’ disciplining styles and their 

influence on pupils’ behaviour modification in primary schools in Kimilili Sub-

County, Kenya. The study was motivated by the fact that although various disciplinary 

styles were in place in schools - corrective, supportive, and preventive- indiscipline 

had constantly escalated in Kenya. This was evidenced by “general refusal to follow 

school rules and regulations, high levels of strikes, vandalism of school property, 

arson cases, bullying, absenteeism, as well as increased alcohol use” among others. 

Based on the mixed research approach, findings showed that “the majority of teachers 

preferred caning pupils rather than guidance and counselling them.” Further, most of 

the disciplinary methods employed had positive effects on the pupils‟ behaviours. 

This current study investigated the influence of disciplinary actions on students‟ 

behaviour in Kiambu County. 

 

M‟muyuri (2021) carried out a study titled Education democratization and students’ 

discipline in public secondary schools in Meru County.  Based on the social learning 

theory, social systems theory and social factor theory, the study adopted the 

descriptive survey research design. Data was collected from a sample of 384 student‟s 

leaders in addition to 10 principals and 195 principals.  The study underlined the 

central role played by government discipline policy in enhancing the discipline of 

students. The government emphasized strategies such as punishing, guidance and 

counselling, suspensions and parental involvement in dealing with indiscipline. 

According to Khatete (2014), the MOE also laid emphasis on “the rights of children 

which culminated in the banning of corporal punishment from schools in April 2001.” 

The key aim of the policy was to enhance students discipline by checking riots, 
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truancy, and all manner of rebellion among other behavioural problems. However, 

indiscipline in Kenyan secondary schools remains a major challenge. 

 

The enactment of democratic policies by the Government of Kenya in "The Basic 

Education Act" aimed to promote students' participation in Board of Management 

(BOM) meetings (Republic of Kenya, 2013). The objective was to involve students in 

decision-making processes and foster better relationships between students, teachers, 

and the school administration. By doing so, the government aimed to address negative 

perceptions of teachers as authoritarian figures and enhance overall discipline among 

students (Republic of Kenya, 2013). However, the implementation of these policies 

resulted in mixed outcomes, as it did not completely eradicate students' indiscipline. 

Therefore, it became crucial to assess the extent to which government discipline 

policies influenced disciplinary actions in schools and, consequently, students' 

discipline in Kiambu County.  

 

Previous studies conducted by Khatete (2014) and M‟muyuri (2021) did not 

specifically focus on this aspect, highlighting the need for further research in this area. 

This emphasizes the significance of the current study, which examined the impact of 

school behaviour change interventions on students' discipline in public secondary 

schools in Kiambu County. The study's findings revealed that improving discipline 

requires schools to establish a routine and rhythm within the classroom. By setting 

clear expectations and requirements for students, they would know what to anticipate 

and understand their responsibilities, potentially leading to positive changes in 

negative behaviours. 
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2.6 Summary of the Literature Review and Research Gaps 

2.6.1 Summary of the Literature Review 

The literature review encompassed a comprehensive examination of various studies 

aligned with the study's variables. While numerous studies have been conducted in 

Kenya to address student indiscipline, a limited number of them have specifically 

focused on Kiambu County. Many studies were conducted in developing nations and 

other parts of Africa, thereby restricting their applicability to the Kiambu County 

context. Consequently, the ability to assess the impact of these measures on secondary 

school students' discipline within the county remains challenging. This underscores 

the significance of the present study, which is tailored to Kiambu County, aiming to 

address this research gap. 

 

The literature indicates that school interventions, particularly teacher counseling, hold 

importance in enhancing students' discipline. However, there is a lack of systematic 

investigation into the relative contributions of these counseling types to students' 

discipline among learners in Kiambu County. Similarly, mentoring programs have 

been found to influence students' behavioural choices. Unfortunately, there is a 

scarcity of studies that explore the interplay between mentoring and behavioural 

choices within the context of other interventions, especially in Kenyan schools. 

 

Existing literature also highlights that specific disciplinary interventions yield diverse 

outcomes in terms of students' academic performance and discipline within schools. 

However, a clear connection between distinct disciplinary interventions and 

behavioural outcomes among Kenyan schools has not been definitively established. 

This creates an empirical gap that is challenging to bridge without rigorous research. 
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Furthermore, some of the reviewed studies primarily relied on desk reviews of 

existing literature, potentially lacking the ability to shed light on the current state of 

the subject under investigation. Moreover, none of the reviewed studies 

comprehensively addressed all the variables investigated in this study. This 

fragmentation means that the existing empirical evidence fails to provide a holistic 

understanding of the influence being examined in this study on students' discipline in 

secondary schools within Kiambu County. Consequently, the present study aimed at 

addressing these literature gaps by investigating the influence of preventive measures 

such as counseling, mentorship, and disciplinary actions on student indiscipline in 

public secondary schools within Kiambu County. 

 

2.6.2 Research Gaps 

The research gaps identified within the literature review underscore several key 

points. Firstly, while studies have been conducted in Kenya to address student 

indiscipline, a significant research gap exists in terms of a specific focus on Kiambu 

County. Many of the studies are conducted in other regions, including developing 

nations and various parts of Africa. Consequently, the applicability of their findings to 

Kiambu County's distinct context is limited. 

 

Secondly, although the literature highlights the importance of teacher counseling in 

enhancing students' discipline, there is a lack of research that systematically assesses 

the unique impacts of teacher counseling compared to student peer counseling on 

students' discipline within Kiambu County. 
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Thirdly, while mentoring programs have been shown to influence students' 

behavioural decisions, a gap remains in understanding how mentoring aligns with 

other interventions and how it affects behavioural choices among Kenyan students. 

 

Fourthly, existing literature suggests varying outcomes from specific disciplinary 

interventions, affecting both academic performance and discipline. However, a clear 

and established connection between particular disciplinary actions and their impact on 

students' behavioural outcomes in Kenyan schools is absent. 

 

Furthermore, the evidence gathered from some reviewed studies primarily stems from 

desk reviews, potentially lacking insights into the current landscape. Additionally, 

none of the existing studies have comprehensively investigated all the variables 

addressed in the present study. This fragmentation hampers a holistic understanding 

of the cumulative influence of various interventions on students' discipline in 

secondary schools within Kiambu County. 

 

In light of these gaps, the current study aimed at providing significant contributions 

by extensively exploring the effects of counseling, mentorship, and disciplinary 

actions on student indiscipline in public secondary schools located in Kiambu County. 

Through this investigation, the study endeavored to bridge these literature gaps and 

offer valuable insights into enhancing student discipline within the unique context of 

the county. 
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2.7 Theoretical Framework 

This study was based on three theories: Problem Behaviour Theory (PBT), the 

Ecological Systems Theory (EST) and, the Personal Construct Theory (PCT). The 

three theories complemented each other in addressing all the study variables 

adequately. Each theory addressed different aspects, and by using them together, the 

researcher was able to gain a more comprehensive understanding of the topic. 

 

2.7.1 Problem Behaviour Theory (PBT) 

The Problem Behaviour Theory (PBT) advanced by Jessor in 1977, is a social 

psychological framework that helps explain the development and nature of problem 

behaviour (Jessor, 1977). It seeks to explain the inclination of students towards 

engaging in disciplinary issues (Korn et al., 2014). The theory was based on the 

assumption that behaviour was guided by “the interaction of three systems: legal 

norms in the society; value system of the individual and; the relationships that one 

sustains in his or her environment,” (Korn et al. 2014). In the context of this study, 

interventions in the school environment and how they are implemented would affect 

the students‟ discipline. If students are rightly guided to avoid problem behaviour, 

they are likely to shun such behaviour.  

 

Interventions at the school level and with support by parents can make significantly 

influences to the behaviour of students (Oyieyo, 2012). The PBT theory forms a basis 

for the current study as it explains the possible determinants of behavioural choices 

and as envisaged by this current study, students‟ discipline. The current study was 

built upon the Problem Behaviour Theory (PBT), which provides insights into the 

factors that contribute to behavioural choices. By examining the relationship between 
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school behaviour change interventions and students' discipline, this study aims to fill 

the gap and contribute to a deeper understanding of effective strategies to promote 

positive behaviour among students. 

 

While Problem Based Theory PBT provides a comprehensive approach, it has also 

faced criticism for potentially overemphasizing individual-level factors and 

overlooking broader societal and cultural influences on behaviour (Jessor, Turbin & 

Costa, 2017). Nonetheless, the current study acknowledged these potential limitations 

and aimed to consider both individual and contextual factors in its analysis and 

interpretation of the findings. The goal was to gain a more insight understanding of 

the factors affecting students' discipline in the specific cultural and educational 

context of Kiambu County. 

 

2.7.2 Ecological Systems Theory 

Ecological Systems Theory (EST) was advanced by Bronfenbrenner (1979) to explain 

how the environment of a person influences their behavioural outcomes. 

Bronfenbrenner adapted ecological systems to discuss the different system levels that 

influence the development of a person (Ettekal & Mahoney, 2017).  These include the 

microsystem whereby the person is exposed to a pattern of activities, roles, and 

interpersonal relations in one on one setting such as home, school, peers and 

neighbourhood among others. The second system is the meso-system which 

incorporates linkages occurring between numerous settings where the developing 

person is located such as home and school.  
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The third system is the exo-system which includes one or more social settings that do 

not involve the developing person as an active participant. In these settings, events 

occur that affect or are affected by what happens in the set containing the developing 

person. These could be the parental workplace whereby an individual can be affected 

by the context in which the parent works through acquired values among others. The 

last system is the macro-system. This includes influences from culture, subculture, 

and other extended social structures (Ettekal & Mahoney, 2017). The last system is 

chrono-system. In this one, the development of a person is affected by affected over 

time by numerous influences that occur at school, home, or in the country at large.  

 

Critiques of the Problem Behaviour Theory (PBT) argue that individuals need to 

remain within a specific ecological context to be consistently influenced by all the 

systems involved. Relocating to a different location or country can result in changes 

in the systems, leading to different patterns of development (Tudge et al. 2016). In the 

context of this current study, the Ecological Systems Theory (EST) is highly relevant 

as it acknowledges that adolescents' behaviour is influenced by the ecological 

environment in which they grow. Within this framework, school behaviour change 

interventions play a crucial role in shaping students' discipline. Implementing 

measures such as guidance and counselling, peer counselling, mentoring, and 

involving parents in disciplinary processes in secondary schools can help create an 

ecological context in which indiscipline among students can be effectively addressed. 

 

The strength of Ecological Systems Theory (EST) lies in its holistic approach, taking 

into account multiple systems that influence behaviour. By considering the context in 

which individuals develop, the theory provides a comprehensive understanding of the 
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factors that may influence students' discipline in this study. However, the theory's 

complexity and lack of specificity could present challenges in its application. 

Researchers may find it difficult to measure and analyze the interactions between 

different systems effectively. 

 

Nonetheless, in the context of the current study, Ecological Systems Theory (EST) 

was quite relevant as it recognized that students' behaviour and discipline are 

influenced by their ecological environment, encompassing various systems in their 

lives. The study aimed to understand how school behaviour change interventions 

operate within this ecological context to address indiscipline among students. 

 

By emphasizing the impact of different systems, from the school microsystem to the 

larger cultural macrosystem, the study gained valuable insights into the factors 

affecting students' discipline. The theory's developmental perspective aligned well 

with the focus on students' discipline, which could evolve over time and be influenced 

by interventions implemented during their academic journey. To address the 

challenges posed by the theory's complexity, the study carefully considered the 

practical implications of its concepts. The finding of the study could offer actionable 

insights for improving students' discipline through the implementation of school 

interventions. 

 

2.7.3 Personal Construct Theory 

The Personal Construct Theory was advanced by George Kelley in 1955. This theory 

explained that individual perception of the world is dependent on their experiences. In 

this regard, people want to perceive the world distinctly based on the experiences they 
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have had (Orenge, 2011). Growing up in an environment where guidance and 

counselling was practiced was likely to influence the behaviour of students and vice 

versa (Igoki, 2013). Since experiences influenced how people labels and differentiates 

the world, counselling experiences would make students perceive the world 

differently than those without such prior experiences. In this regard, students who 

came from environments in which counselling was practiced were likely to respond to 

counselling than those who had not experienced such counselling (Njoroge, 2014). 

 

Consistent implementation of guidance and counselling services in the school 

environment had the potential to shape students' perceptions of these services. This, in 

turn, could influence their willingness to engage and benefit from guidance and 

counselling interventions (Mungai, 2010). The exposure students had to guidance and 

counselling experiences was likely to impact their understanding of the importance of 

counselling. In the context of this study, regular exposure to guidance and counselling 

through peer interactions and sessions facilitated by counselling teachers could have 

an influence on students' behavioural choices, ultimately impacting levels of 

indiscipline. 

 

In the context of this study, the Personal Construct Theory was quite relevant as it 

sheds light on how students' unique experiences with guidance and counselling 

shaped their attitudes and responses to such interventions. By considering the impact 

of counselling experiences on students' perceptions and behavioural choices, the study 

gained valuable insights into the effectiveness of school behaviour change 

interventions. The current study findings showed that guidance and counselling 

interventions improved the learning environment positively and hence enhanced the 
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positive behavioural outcomes among students in public secondary schools in Kiambu 

County. 

 

2.8 Conceptual Framework 

The Conceptual Framework illustrates expected relationship between the study 

variables. From the explanation of the problem explored in this study, and the 

theoretical proceeding to this study, the following conceptual framework as shown in 

Figure 1 below was developed by the researcher to assist in the perceived 

relationships between independent and dependent variables of the study. This study 

proposed that various school behaviour change interventions (independent variable) 

have an impact on students' discipline problem in public secondary schools in Kiambu 

County (the dependent variable). These interventions include school disciplinary 

actions, mentoring interventions, peer counselling and teacher counselling 

interventions. Drawing on Bronfenbrenner's Ecological Systems Theory (1979; 1993), 

it was evident that the ecological context in which students are situated could 

influence their discipline, thus highlighting the importance of interventions within this 

context. Additionally, the Personal Construct Theory suggested that interventions 

such as guidance and counselling, which are consistently provided by teachers, could 

influence students' behaviour (Igoki, 2013). 
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Figure 1  

Model Showing Influence of School behaviour Change Interventions on Students‟ 

Discipline 
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As indicated in Figure 1 above, the dependent variable (students‟ discipline problem) 

was measured by levels of truancy, school dropout, bullying, low academic 

performance, respect for authority, destruction of property, risk taking behaviours 

such as drug and substance abuse, as well as fighting and bullying others among 

others. The researcher further conceived that the strength of the relationship between 

the dependent and independent variables was influenced by intervening factors such 

as, government discipline policy, parenting style, cultural values and socioeconomic 

status of family. While the study was supported by Problem Behaviour Theory (PBT) 

(Jessor, 1977), which advanced that the students' behavioural choices are influenced 

by their environment, it does not explicitly discuss how the theory's concepts align 

with the study's variables and research questions.  
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents the methodology employed in the study. It includes the research 

design, the study population, sampling procedures, instrumentation, data collection, 

data analysis procedures as well as ethical and logistical consideration.   

 

3.2 Research Design 

This study was based on the correlational research design which is a type of non-

experimental research in which the researcher seeks to understand the kind of 

relationships variables have with one another. Correlation design permitted the 

researcher to measure the degree and direction of these relationships among these 

variables as well as making predictions about one variable from the other. The degree 

of coefficient is expressed as correlation coefficient (Mugenda & Mugenda, 2003). 

The correlational design is considered a paramount in observational research as no 

variables are manipulated by the researcher. The correlational research design was 

useful in examining the interconnectedness of selected predictor and responsive 

variables which made it suitable. 

 

In this study correlation design was used to determine the relationship between 

teacher counselling, peer counselling, mentorship, disciplinary actions and students 

discipline in public secondary schools in Kiambu County. The design was appropriate 

for analyzing the relationships between the independent variable - school behaviour 

change interventions and the dependent variable - student indiscipline as it was 

unbiased in its examination of the link between.  
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3.3 Location of the Study 

The study focused on public secondary schools in Kiambu County.  The county is one 

of the five counties of the former Central Province of Kenya. It is one of the most 

populous Counties in Kenya. According to the Kenya National Bureau of Statistics, it 

had a population of 2.418 million in the 2019 National Census (KNBS, 2019). The 

county is comprised 13 sub-counties namely: Kiambaa, Kikuyu, Gatundu North, 

Thika East, Gatundu South, Limuru, Githunguri, Juja, Kabete, Kiambu, Thika West, 

Lari and, Ruiru. With a total area of Kiambu County is 2,449 km², the main economic 

activities in the county are agricultural and commercial activities. The main crops 

grown are coffee, tea and dairy farming. Small scale farming is also common. Kiambu 

is also a largely commercial county with numerous small and medium enterprises. 

The county was chosen because it is characterized by high levels of indiscipline as 

observed by Kabiru et al. (2018) who argues that 22% of children in the county had 

behavioural problems, which is above the national average of 18%. Also, literature on 

the relationship between school behaviour change interventions and discipline in the 

area is scanty. This meant that making empirically informed recommendations on 

ways of dealing with indiscipline in the County remained an elusive goal. 

 

3.4 Target Population 

 Mugenda and Mugenda (2008) defines the population for any study as all objects in 

the research site which are affected by the stated research problem. It was the portion 

of the study from which the researcher could practically reach to select a 

representative sample. The study targeted all the 227 public secondary schools in 

Kiambu County with a total of 227 principals, 3,479teachers and 89,065 students in 

the county (Kiambu County Government, February 2021). The study focused 
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particularly on public secondary school students. Involving public secondary school 

students in studies about discipline in their schools in Kenya was of utmost 

importance as it empowered them to become active participants in shaping their own 

educational environment. By including students in these studies, their perspectives, 

experiences, and opinions are given due consideration, leading to more informed and 

effective discipline policies. Such engagement fosters a sense of ownership and 

responsibility among students, encouraging them to take accountability for their 

behaviour and academic performance. Moreover, student involvement promotes a 

sense of trust and mutual respect between students and school authorities, ultimately 

creating a more conducive and harmonious learning environment that enhances 

overall academic achievement and personal development. 

 

Table 1 

Target Population 

Category Target Population 

Principals 227 

Teachers 3,479 

Students 89,065 

Source: Kiambu County Government, 2021 

 

3.5 Sampling Technique and Sample Size 

Martínez-Mesa et al. (2016) defined sampling as the process of selecting a number of 

individuals or objects from a population in such a way that the selected group contains 

elements representative of the characteristics found in the entire group.  This study 

used three types of sampling procedure namely; purposive sampling, stratified 
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sampling and simple random sampling. Purposive sampling was used to select study 

location, public secondary schools and forms three and four students. The schools 

were further stratified into four categories namely: day, mixed day/boarding, girls 

boarding and boys boarding. The study used simple random sampling technique in 

selecting the school categories that is; four boarding schools for boys, six boarding 

schools for girls, three-day schools and ten mixed day schools. A total of 23 schools 

out of the total 227 schools were selected for study. This represents 10% of the total 

number of public secondary schools in Kiambu County. This sample is considered 

enough in social science study which recommends a minimum of 10% (Martínez-

Mesa et al., 2016)  

 

Simple random was further used in each of the three categories of the study 

participants namely; principals, teachers and students to obtain the respondents. In 

this regard, the study participants were randomly selected from the schools sampled. 

To obtain the sample of teachers and students, the study used simplified formula for 

calculating sample size (Yamane, 1967).  

The formula is as follows: 

n=N/1+N (e)
2
 

Where: 

n=the sample size 

N= the population size 

e= sampling error (assumed at 0.1 for teachers & 0.05 for students)  

For principals, a sample of 10% was obtained. This was informed by considerations 

for making it possible to reach them adequately for interviews. Furthermore, 10% is 

considered enough for a representative sample in descriptive studies (Kasomo, 2007).  
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While the overall sample size might seem relatively small, it was deemed adequate as 

it accounted for approximately 10% of the total population. Moreover, the study into 

consideration the level of heterogeneity within the population and the resources 

available for data collection and analysis. By sampling a diverse group of principals, 

teachers, and students, the study aimed to capture a comprehensive view of 

disciplinary practices and experiences in Kenyan schools. This carefully selected 

sample offers valuable insights into the dynamics of discipline within these 

educational institutions, paving the way for informed decision-making and potential 

improvements in fostering a conducive learning environment for all stakeholders 

involved. In this regard, the study sampled 23 principals, 97 teachers and 398 students 

as presented in Table 2.  

 

Table 2 

Sample Size 

Category Population Sample Sampling Procedure 

Principals 227 23 n1=N (10%) 

Teachers 3,479 97 n2=N/1+N (0.1)
2
 

Students 89,065 398 n3=N/1+N (0.05)
2
 

Source: Research 2022 

 

3.6 Research Instruments 

Data was collected using the following instruments; questionnaires, interview guides, 

and observation schedules. By employing these different data collection methods, the 

researcher aimed to ensure a comprehensive and robust understanding of the research 

topic. The triangulation of data allowed for cross-verification, identification of 
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patterns and inconsistencies, and the development of a more complete picture of the 

educational landscape in Kiambu County. The varied perspectives provided by 

questionnaires, interviews, and observations enhanced the validity and reliability of 

the data, as each method brought its own unique strengths to the study. 

 

3.6.1 Questionnaires for Teachers 

The teachers‟ self-administered questionnaires (see appendix II) focused on the 97 

participants. The questionnaire was used to collect data on participants‟ demographic 

characteristics, teacher counselling intervention, peer counselling intervention, 

disciplinary actions intervention and students‟ discipline. The questionnaire for 

teachers consisted of seven different sections. The first section gathered demographic 

data such as gender, type of school, duration of working as a teacher, and highest 

academic qualification. The subsequent sections of the questionnaire collected 

information on various variables, including teacher counselling interventions, peer 

counselling interventions, mentorship interventions, disciplinary actions, and students' 

discipline. Likert-scale type statements were used for each variable, along with one 

open-ended question. Questionnaires were selected as the primary data collection tool 

for several compelling reasons. First and foremost, questionnaires provided the 

researchers with the ability to gather a substantial amount of information from a large 

number of teachers in a relatively short period. This efficiency was critical to ensure 

the timely completion of the study and to collect data from a diverse and 

representative sample of teachers (Kabir, 2016).  

 

Moreover, the questionnaires offer a level of anonymity and confidentiality to the 

respondents, enabling them to provide candid responses without fear of identification 
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or repercussions. This aspect of confidentiality fosters a sense of trust between the 

researchers and the teachers, leading to more accurate and honest reporting of their 

experiences and perceptions related to discipline in schools. 

 

Lastly, the questionnaires were chosen due to their ease of analysis. By presenting 

data in a structured and immediate usable form, the researchers could efficiently 

process and interpret the information collected. This facilitated the identification of 

patterns, trends, and relationships within the data, contributing to the rigor and 

validity of the study's findings (Kabir, 2016).  

 

3.6.2 Questionnaires for Students 

The students‟ self- administered questionnaire (see appendix III) focused on the 398 

students from form 2, 3 and 4. The questionnaire for students was divided into six 

sections.  The first section of the questionnaire collected general information of 

participants on demographic data (gender, age‟) type of school that is whether day, 

mixed day and boarding, mixed boarding, girls boarding or boys boarding, class that 

is whether in form 2, form 3 or form 4. For the subsequent sections, likert-scale type 

statements collected information on each of study variable which were teacher 

counselling interventions (7 items), peer counselling interventions (5 items), 

mentorship interventions (7 items), disciplinary actions (6 items) and students‟ 

discipline (6 items). Further, one open-ended question was included for each variable 

to allow the students provide any extra relevant information.  

 

By including students as participants in the research process, the study recognized the 

importance of their firsthand experiences in shaping the understanding of disciplinary 
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practices and their impact on the learning environment. Engaging students through 

questionnaires provided a platform for them to express their thoughts openly and 

honestly, promoting a sense of ownership and empowerment in their educational 

journey. Moreover, involving students in data collection reinforced the principles of 

student-centered research, fostering a collaborative and inclusive approach that 

acknowledges students as active stakeholders in the educational system rather than 

passive subjects. Ultimately, the insights gleaned from the students' responses 

enriched the study's findings, offering a comprehensive and well-rounded perspective 

on discipline in Kiambu County's public secondary schools and paving the way for 

more informed and equitable policy decisions. 

 

3.6.3 Interview Guide for Principals 

Interviews Guides (see appendix IV) focused on 23 principals. The interview guides 

contained questions pegged to the research variables namely teacher counselling 

interventions, student peer counselling, mentorship interventions; school discipline 

actions and, students‟ discipline.  These were preferable since they can be used to 

collect in-depth information from the study participants. As such, study participants 

could provide more information on the subject under investigation through further 

probing. Personal interaction with the study participants also enabled the researcher to 

assess the attitudes of the participants regarding the subject under investigation 

(Barbour, 2014). 

 

3.6.4 Observation Schedules 

Furthermore, observation schedules (see appendix V) were utilized to capture real-

time information about the school environment, classroom dynamics, teaching 



74 
 

methods, and student interactions. By directly observing the schools, the researcher 

could gain firsthand insights into the physical facilities, teaching practices, student 

behaviour, and the overall learning atmosphere. This contextual observation provided 

valuable data to complement the information gathered through questionnaires and 

interviews. 

 

3.7 Pilot Study 

The research instruments were piloted before being administered to the respondents. 

The pilot study was conducted in order to pretest research instruments for the purpose 

of ensuring clarity of the instructions (Shakir & Rahman, 2022). Pilot study also 

helped in determining the validity and reliability of the items in the questionnaire and 

to understand the logistical issues of the study such as time that the respondents are 

supposed to take in responding to the items in the questionnaire.  

 

For the purpose of the pilot study, 10% of the total sample size per category was used. 

The sample size for the pilot study was instituted for each category totaling to 7 

principals, 10 teachers and 10 students. The sample of pilot study was informed by 

Kothari (2004) who stated that 10% to 30% of the study sample is adequate for pilot 

studies.  The participants of the pilot study were not included in the final study. 

 

The respondents were given questionnaires to fill in the presence of the researcher in 

order to find out if any difficultly would be experienced in understanding the items 

and also to observe time spent in responding. The filled questionnaires were collected, 

scored and analyzed by the researcher to get the reliability and validity of the 

instruments. The information from the pilot study helped to modify the items in 
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original scales. A number of items the questionnaires were edited following the 

observations made by the researcher during the pilot study and all the changes and 

corrections were made before the instruments were administered to the study sample. 

 

3.7.1 Reliability of Research Instruments 

Reliability measures the consistency of results from a study (Kabir, 2016). It aimed at 

finding out if a test yields the same score in the first, second, or subsequent 

administrations. To ensure reliability, pre-testing of instruments was done during the 

pilot study. The data obtained from the pilot study was used to ascertain the 

appropriateness and relevancy of the questionnaire to the study. The reliability was 

calculated using Cronbach‟s alpha; a measure of internal consistency that shows how 

closely related a set of items are as a group. Cronbach‟s alpha (α), a reliability 

coefficient which varies from 0 to 1 whereby a value of 0.7 or less indicates 

unsatisfactory internal consistency reliability (Malhotra, 2004), was used to test the 

reliability of items in the questionnaires. The formula is as given below: 

 

Where: 

    n refers to the number of scale items 

    s² (Xi) refers to the variance associated with item 

    s² (Y) refers to the variance associated with the observed total scores 

 

The Cronbach alpha values obtained ranged between 0.71 and 0.83 for teachers‟ 

questionnaire and 0.74 to 0.89 for students‟ questionnaire. Table 3 summarizes these 

findings. 
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Table 3 

Reliability Testing 

 Teachers’ Questionnaire Students’ Questionnaire 

Variable 
No. of Item Cronbach 

Alpha (α) 

No. of Item Cronbach 

Alpha (α) 

Teacher Counselling 

Interventions 

10 0.71 7 0.74 

Peer Counselling 

Interventions 

6 0.77 5 0.76 

Mentorship Interventions 7 0.80 7 0.89 

Disciplinary Actions 8 0.83 6 0.85 

Students‟ Discipline 7 0.78 7 0.78 

Source: Researcher 2022 

Reliability of the interviews was ensured through triangulation in which data from 

questionnaires and observation schedules to determine the level of consistency of the 

findings obtained. 

 

3.7.2 Validity of Research Instruments 

Validity is the degree to which instruments reflect adequacy or appropriateness of the 

study (Kabir, 2016). In this accord, research instruments are said to be valid when 

they actually measure the intended parameters. In the current study, face, content and 

construct validity which are non-statistical methods were used to validate the content 

and instruments employed in the research instrument. The researcher ensured the face 

validity by assessing the appearance of the questionnaire in terms of validity, 

readability, consistency of style and formatting and the clarity of the language used. 

To ensure content validity, the researcher sought the input of professional guidance of 

university supervisors who ascertained that the test items are relevant and contain the 

desired content domain. Construct validity was confirmed by attesting that the tests 
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items relates as they should be to other tests of similar variables with which it should 

theoretically correlate and that the test measured the constructs they claimed to be 

measuring. Further, the ease with which the respondents answered the research 

questions was also assessed. All the necessary corrections and alterations were made 

to the instruments before they were used in the actual data collection in the field. To 

control threats to external validity, the researcher used random sampling techniques to 

select respondents in order to guarantee representation and allow generalization of the 

results to other populations which shares similar characteristics as the sample. 

 

3.8 Data Collection Procedures 

The researcher sought research approval from the graduate school of Maasai Mara 

University and obtained a research letter from the university (see appendix VI), 

thereafter the researcher obtained research permit from the National Commission for 

Science, Technology and Innovation (NACOSTI) (see Appendix VII). After obtaining 

a research permit, the researcher sought authorization to conduct research in the 

schools from the Kiambu County Director of Education (see Appendix VI). 

 

The principals of the sampled schools were requested to give the necessary assistance 

during the data collection. The purpose of the study and the expected benefits of the 

findings were explained to the principals. The researcher then visited the study area 

and made appointments with the various targeted study participants for data 

collection. The first research instruments to be administered were the questionnaires.  

As such, the researcher visited the schools sampled and distributed the questionnaires 

to the teachers and students through the principals. The researcher collected primary, 

quantitative data through a self-designed questionnaire which was delivered and 
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distributed to the respondents by the researcher in person. The questionnaire was 

administered through self-completion strategy that is the respondents were asked to 

complete the questionnaires themselves and collected after the agreed-on time by the 

researcher. This was intended to increase the response rate. The questionnaire was 

administered to all the selected teachers and students in a school at the same time to 

ensure that there was no discussion among the respondent.  

 

The researcher also made appointments with the study participants for interviews. 

This was done conducted concurrently with the distribution of the questionnaires.  At 

the appointed time, the researcher visited each respondent and conducted the 

interviews.  Due to limitations related to the COVID 19 pandemic, the interviews 

were conducted in a spacious room. The respondents were issued with masks, kept 

social distance and observed social distance. The whole exercise took four weeks. 

 

3.9 Data Analysis 

The qualitative data collected from the questionnaires was scored and coded for 

statistical analysis using Statistical Package for Social Sciences -SPSS- version 20 

software. After data entry, coding and editing was done, descriptive statistics that is 

percentages, frequencies, means, range, standard deviations and skewness were used 

to describe characteristics of the participants and summarize the data collected with 

reference to the objectives of the study. 

 

 Data was also analyzed inferentially by use of Pearson correlation and multiple 

regression analysis. Pearson correlation was done to establish the linear relationship 

between the independent variable (teacher counselling interventions, peer counselling 
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interventions, mentorship interventions and, disciplinary actions) and the dependent 

variable (students‟ discipline). Multiple regression analysis was also done so as to 

establish the relative contribution of each factor assessed.  The regression model that 

was adopted by this study was: 

Y = β0 + β1X1 + β2X2 + β3X3 + β4X4 + β5X5 +µ  

 

Where: 

Y = Discipline among public secondary school students 

X1= Teacher counselling interventions  

X2= Peer counselling interventions  

X3= Mentorship on discipline  

X4= Disciplinary action  

β0 = Regression Constant 

β1, β2, β3, β4 = coefficients 

µ = error term 
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The association between the study variables was tested as shown in Table 4. 

Table 4 

Method of Analysis 

Hypotheses Indicators Test Decision 

HO1: There is no 

statistically significant 

relationship between 

teacher counselling 

interventions and 

discipline among public 

secondary school 

students in Kiambu 

County, Kenya. 

 Counselling 

programme 

 No. of guidance 

and counselling 

teachers 

 Time allocated 

 

Correlations 

and 

Regression 

Analysis 

(F-test & t-

test). 

t-test & reject 

null hypothesis 

if p<0.05 

HO2: There is no 

statistically significant 

relationship between 

student peer counselling 

interventions and 

discipline among public 

secondary school 

students in Kiambu 

County, Kenya. 

 Peer counselling 

programme  

 No. of peer 

counsellors 

 Time allocated 

Correlations and 

Regression 

Analysis (F-test 

& t-test). 

t-test & reject 

null hypothesis if 

p<0.05 

HO3: There is no 

statistically significant 

relationship between 

mentorship interventions 

and discipline among 

public secondary school 

students in Kiambu 

County, Kenya. 

 Mentorship 

programme 

 No. of mentors 

 Duration of 

mentorship 

Correlations and 

Regression 

Analysis (F-test 

& t-test). 

t-test & reject 

null hypothesis if 

p<0.05 

HO4: There is no 

statistically significant 

relationship between 

disciplinary actions and 

discipline among public 

secondary school 

students in Kiambu 

County, Kenya. 

 Suspension 

 Expulsion 

 Punishment 

at school 

 

Correlations and 

Regression 

Analysis (F-test & 

t-test). 

t-test & reject null 

hypothesis if 

p<0.05 

Source: Research 2022 
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Data from interview guides and observation schedules were subjected to content 

analysis procedures.  

 

3.10 Ethical and Logistical Consideration 

 The researcher followed the followed logistics by first obtaining clearance from the 

Graduate School of Maasai Mara University to conduct the study (see appendix VI). 

The researcher then proceeded to seek authority to conduct research from National 

Council for Science and Technology (NACOSTI) upon which a permit was granted) 

(see appendix VIII). The researcher then sought for permission from Kiambu County 

Director of Education office (see appendix VII). The researcher then visited the 

sampled schools to acquaint herself with the school, create rapport with the school 

principals before data collection. During the visit the researcher secured permission 

from schools‟ principals and teachers to collect data within their institution and the 

purpose of the data collected, date and time of data collection were agreed upon. 

 

The participants were assured of confidentiality which was achieved by keeping their 

names anonymous. To ensure anonymity and privacy, no identifying information 

were included in the questionnaire. There was an introductory to the questionnaire 

explaining the purpose and nature of the study, what the participants were required to 

do and the potential benefits of the study. In addition, the researcher assured the 

participants that there were no risks involved in this study and she obtained informed 

consent from the participants to confirm that they were participating voluntary. 



82 
 

CHAPTER FOUR 

DATA, ANALYSIS, PRESENTATION, AND DISCUSSION 

4.1 Introduction 

This chapter presents the study findings, interpretations and discussions of the 

hypotheses that were tested in the study. The relevant descriptive statistics for each 

objective are given, followed by the specific inferential statistics used to test the null 

hypotheses stated in order to achieve the study objective. The data was presented 

using frequency distribution tables and figures. Pearson correlation and multivariate 

regression analysis was used in statistical hypotheses testing. The chapter is organized 

into introduction, questionnaire response rate of the respondents, demographic 

information of the respondents, findings of the study hypotheses, interpretations and 

discussion of the findings. The presentation of research findings, interpretations and 

discussion were related to the study objectives and hypotheses as presented below: 

(i) To explore the influence of teacher counselling interventions on discipline 

among public secondary school students in Kiambu County, Kenya. HO1: There 

is no statistically significant relationship between teacher counselling 

interventions and discipline among public secondary school students in Kiambu 

County, Kenya. 

(ii) To examine the influence of student peer counselling interventions on 

discipline among public secondary school students in Kiambu County, Kenya. 

HO2: There is no statistically significant relationship between student peer 

counselling interventions and discipline among public secondary school 

students in Kiambu County, Kenya. 

(iii) To assess the influence of mentorship interventions on discipline among public 

secondary school students in Kiambu County, Kenya. HO3: There is no 
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statistically significant relationship between mentorship interventions and 

discipline among public secondary school students in Kiambu County, Kenya. 

(iv) To determine the influence of disciplinary action on discipline among public 

secondary school students in Kiambu County, Kenya. HO4: There is no 

statistically significant relationship between disciplinary actions and discipline 

among public secondary school students in Kiambu County, Kenya. 

 

4.2 Return Rate 

This section presents the return rate of the study participants. Data was collected using 

questionnaires and interviewing various respondents. Table 5 shows the return rate 

from the sampled participants in the three categories that is principals, teachers and 

students. Four hundred and ninety-nine (499) respondents of the 518 respondents 

(96.3%) sampled participated in the study. From these respondents, 18 out of 23 

principals (78.3%) were interviewed. At the same time, 83 out of 97 teachers (85.6%) 

were interviewed while 398 out of 398 students (100.0%) responded to the 

questionnaires. According to Saleh and Bista (2017) the return rate is a critical aspect 

of the study as it reflects the proportion of participants who actively engaged in the 

research. A higher return rate (above 60%) generally enhances the reliability and 

generalizability of the study's findings, as it suggests that the sample is more 

representative of the target population. In this case, the return rates for principals, 

teachers, and students indicated a good level of participation, which enhanced the 

credibility of the study's results. The return rate is shown in Table 5 below: 
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Table 5 

Return Rate 

Category Sample Responded Return Rate 

 Principals 23 18 78.3 

Teachers 97 83 85.6 

Students 398 398 100.0 

Average 518 499 96.3 

Source: Research 2022 

 

4.3 Demographics Characteristics of the Participants 

The study went on to determine general demographic information about the students 

and teachers using frequencies and percentages. The demographic variables analysed 

were age, gender and class. This was pivotal in gaining a comprehensive knowledge 

about the characteristics of the respondents that may have influenced the study‟s 

findings.  Firstly, the respondents were asked to indicate their age. Figure 2 shows 

that 45.7 % male student and 54.3 % female students took part in the study. The 

findings show that most of the respondents were female. This could be due to the fact 

that women are more likely to participate in survey than men as posited by (Curtin et 

al., 2000).  However, both genders were well represented in the study which could 

avert gender bias. Most of the students were in Form 3 and were male and were aged 

16-17 years (61.4%) These were followed by females in Form 4 who were also aged 

16-17 years (51.4%).   The next important groups were males who were aged 14-15 

years in Form 2 (46.9%). Knäuper et al. (2004), suggested that questionnaire 

characteristics and the cognitive processes involved in answering questions have 

varied effects on older and younger respondents.  



85 
 

Distinct question kinds require different cognitive processes. More specifically, 

information retrieval differs significantly depending on whether the question is about 

facts and knowledge or attitudes and behaviour (Olson et al., 2018). Inquiries of the 

two remaining types are more likely to be available or accessible, but questions 

regarding attitudes or behaviours are likely to demand that respondents provide 

information that was not in their memories (Silber et al., 2021). 

 

Figure 2 

Students‟ Gender, Age and Class 

 

 

 

 

 

 

 

 

 

 

The study aimed to determine the gender distribution and type of schools from which 

the students in the sample originated. The findings revealed that the majority of 

students were male followed by females, with day schools accounting for 20.6% of 

the total, closely followed by day schools for girls at 20.4%. The next highest 

percentages were observed among boys from boarding schools at 18.3% and girls 

from boarding schools at 10.1%. Males from mixed day and boarding schools 
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accounted for 7.5% of the sample, while those from mixed boarding schools 

represented 5% of the total. Understanding the distribution of students across different 

school types helps in contextualizing the research findings and drawing more accurate 

conclusions. These findings are visually presented in Figure 2. 

 

Figure 3 

Students‟ Gender and Type of School 

 

 

 

 

 

 

 

 

 

 

 

The objective of the study was to determine the gender distribution, academic 

qualifications, and working experience of the participating teachers. The findings 

reveal that 41% of the teachers were male, while 59% were female. The higher 

representation of female respondents aligns with the research by Sawadogo-Lewis et 

al. (2018), which suggests that females are more inclined to participate in studies. 

Nevertheless, both genders were well-represented in the study, indicating a balanced 

sample that mitigates potential gender bias. Sawadogo-Lewis et al. (2018) further 
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argues that studies on survey response and non-response have indicated certain 

tendencies in survey participation based on conventional administration methods. 

According to their findings, women are more likely to participate in surveys 

compared to men; younger individuals are more likely to participate than older 

individuals. Overall, the study's findings regarding the gender distribution of teachers 

align with previous research, highlighting the importance of including diverse 

participants to minimize biases and obtain a more accurate representation of the target 

population (Sawadogo-Lewis et al., 2018). 

 

The findings also showed that most of the teachers were female, had bachelor‟s 

degrees and had worked for 11-20 years at (46.7%) while male teachers with similar 

qualifications and working duration were 6.7%. These were followed by males and 

female teachers who had bachelor‟s degrees and had worked for 2-5 years each at 

37.5%.  All in all, the majority (49.4%) of the teachers had a Bachelor‟s degree. 

About 28.9 % had attained master‟s degree; 12% diploma; 6% PhD and 3.6 % had 

postgraduate diploma. This was indicative of the fact that the teachers had sufficient 

qualifications and could make significant contributions to the subject under 

investigation. In general, more educated people are more likely to participate in 

surveys than less educated people (Reinikainen, 2018).Most of the respondents had 

also worked long enough in public secondary schools and could make significant 

contributions on the subject under investigation. This was in line with Mathers et al. 

(2000) who explained that duration of work could influence the ability of respondents 

to have a strong grasp of the subject under investigation. 
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Figure 4 

Teachers Gender, Academic qualifications and Working Experience 

 

 

 

 

 

 

 

 

 

 

 

 

The study included an investigation of the types of schools in which the teachers 

taught. The findings revealed that the majority of the respondents were female 

teachers who taught in day schools, representing 33.7% of the total. The next highest 

percentage was male teachers from day schools, accounting for 20.5%. Both males 

and females teaching in girls' boarding schools had a relatively lower representation, 

each at 10.8%. A smaller proportion of female teachers from mixed day/boarding 

schools, at 9.6%, were also included in the study. The remaining participants were 

teachers from mixed day/boarding schools and boys' boarding schools. The findings 

indicated that the study encompassed teachers from various types of schools, allowing 

for a comprehensive examination of opinions and experiences related to different 
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school settings. These findings, along with the corresponding proportions, are visually 

presented in Figure 4. 

Regarding the influence of school types on student discipline, it was plausible that 

different types of schools may have varying impacts. Factors such as the school's 

environment, resources, discipline policies, and support systems can all contribute to 

shaping student behaviour and discipline (Welsh & Little, 2018). By including 

teachers from different school types in the study, it becomes possible to capture a 

range of perspectives and experiences related to student discipline. The findings could 

shed light on the potential variations in student discipline across different school 

settings, providing insights into the effectiveness of disciplinary measures, 

counselling interventions, and overall school climate. 

 

Figure 5 

Teachers‟ Gender and Type of School 
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4.4 Teacher Counselling Interventions and Students’ Discipline 

The first objective of the study was to explore the influence of teacher counselling 

interventions on discipline among public secondary school students in Kiambu 

County, Kenya. Firstly, the study required the respondents to reply to a series of 

statements on a scale of 1-5 where 1= to a very low extent, 2= to a low extent, 3= to a 

moderate extent, 4= to a high extent, and 5=to a very high extent, in order to 

determine how teacher counselling interventions affects the students‟ discipline. The 

findings on the ratings for the various statements are presented in the form of mean 

and standard deviations. 

 

Table 6 

Counselling Interventions, Character Education and Healthy Lifestyle Behaviours 

Descriptive Statistics 

Counselling interventions inculcates character education and healthy lifestyle 

behaviours 

 N Min Max Mean Std. Dev. 

Students 398 1 5.00 4 1.08 

Teachers  83 1.00 5.00 3 1.14 

Source: Researcher 2022 

 

According to the findings presented in Table 6, both students and teachers agreed that 

counselling interventions foster character education and promote healthy lifestyle 

behaviours, with a mean score of 4. This implies that character education and healthy 

lifestyle practices contribute to enhanced discipline among students in the study area. 

These results are consistent with the study conducted by Sancassiani et al. (2015), 

which aimed to explore how improving the emotional and social skills of young 
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individuals contributes to their overall well-being and positive development. The 

researchers found that enhancing social and emotional skills was crucial in promoting 

positive youth development, with school interventions playing a significant role in 

cultivating these skills. 

 

In the context of the current study, the implementation of guidance and counselling 

interventions in schools served as a means to instill character education and encourage 

healthy lifestyle behaviours among students. This approach proved effective in 

reducing various negative behavioural outcomes, such as conflict, depression, anxiety, 

violence, bullying, conduct disorders, and anger, among others. 

 

The findings of the present study aligned with and corroborate previous research, 

highlighting the critical role of guidance and counselling interventions in enhancing 

character education and fostering positive lifestyle behaviours among students. 

Similar to the perspectives of Nen et al. (2021) and Wilmots et al. (2020), counselling 

was defined as a professional connection between a licensed counselor and a client, 

aimed at assisting individuals in gaining insights into their perspectives on life and 

space. Consequently, counselling interventions seek to empower students to make 

thoughtful, well-informed decisions and find solutions to interpersonal or emotional 

issues, contributing to their personal growth and self-awareness. 

 

Additionally, the findings echoed the importance of counselling highlighted by 

Ramdani et al. (2020) and Kirangari (2014) in addressing the physical, emotional, 

social, and intellectual challenges faced by adolescents in secondary schools. As a 

result, counselling interventions played a pivotal role in shaping student discipline and 
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attitudes, fostering a positive and conducive learning environment. Undoubtedly, 

discipline remains a pressing concern in the global education industry, as emphasized 

by Lelei and Weidman (2012). Consequently, schools require discipline to function 

cohesively, and counselling interventions contribute to establishing norms of 

acceptable behaviour, respect, and desirable values that encourage self-direction and 

respect for others. 

 

Similarly, the study's findings aligned with the findings by Schaefer and Ginsberg 

(2015) in the United States, demonstrating the impact of counselling services on 

improving student behaviour and attitudes towards learning. In further support, the 

findings by Makhanu (2015) in Kenya showed that the absence of a formal and 

comprehensive counselling program has led to a decline in high school disciplinary 

standards, particularly among male students. 

 

However, the study differed from the findings of various researchers (Ngwokabuenui, 

2015; Constantino, 2016), which highlighted the prevalence of student indiscipline in 

secondary schools. Furthermore, there was minimal use of counselling and guidance 

to encourage positive student behaviour, with punitive measures like corporal 

punishment being more prevalent (Ajowi & Simatwa, 2010). As a result, the unique 

contexts of these studies pose challenges in terms of inadequate counselling resources, 

services, and qualified counsellors, leading to a lack of the desired impact on 

addressing student indiscipline. Consequently, this disparity underscores the need for 

clearer policy directives from the Ministry of Education on utilizing counselling and 

guidance for student discipline in schools.  



93 
 

In conclusion, the present study's findings, along with existing research, underscore 

the significance of guidance and counselling interventions in positively shaping 

students' character, behaviour, and overall well-being. As a result, integrating well-

structured counselling programs in schools can foster a more conducive learning 

environment and contribute to students' holistic development. 

 

Table 7 

Counselling Interventions and Behavioural and Academic Performance Intentions 

Descriptive Statistics 

Counselling interventions have significant influences on behavioural and academic 

performance intentions 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.05 

Teachers  83 2.00 5.00 4 0.94 

Source: Researcher 2022 

 

The findings in Table 7 indicate that both students and teachers agreed (M=4) that 

counselling interventions significantly influenced behavioural and academic 

performance intentions. The meticulous implementation of guidance and counselling 

interventions could thus effectively address indiscipline in schools in Kiambu County. 

These results align with a study by Cortina and Fazel (2015), which demonstrated 

improvements in discipline among students who underwent guidance and counselling 

at school. Effective school counselling has been shown to have a significant impact on 

discipline issues. Firman (2018) found that students who engaged in successful school 

counselling exhibited significantly fewer improper behaviours and more positive 

attitudes toward learning compared to students who did not participate in the program. 
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Additionally, group counselling offered by school counsellors dramatically reduced 

angry and aggressive behaviours among students. 

 

Furthermore, the study supports the findings by Wainberg et al. (2017), who argued 

that incidences of indiscipline in schools often stem from social, psychological, and 

academic issues that could be effectively addressed through sufficient provision of 

counselling services. Thus, one of the most crucial elements in ensuring successful 

counselling outcomes is the clients' optimistic expectation of positive results, wherein 

they have faith and trust in the therapeutic process. Kabir (2017) emphasizes that the 

goal of counselling is to help clients change their behaviour patterns or mental 

processes and subsequently develop new coping mechanisms. The counselor's duty is 

to instill hope and trust in the counselling process, regardless of the client's 

expectations. Therapy involves a commitment to making challenging alterations in 

thought patterns, feelings, and behaviours. 

 

According to Kabir and Rashid (2017), clients' hopes for counselling success may 

result in favorable opinions of counselling and inspire them to engage more fully and 

consistently in interventions to resolve their difficulties. In this context, three clearly 

defined expectations concerning counselling are personal commitment, facilitative 

conditions, and counselor expertise. These expectations are anticipated to impact 

attitudes toward seeking psychological assistance, which, in turn, influences the 

intention to seek counselling. Henretty and Levitt (2009) stated that expectations 

regarding counselling relate to people's ideas about the therapy process, the therapist's 

personality traits, and the level of emotional disclosure necessary during counselling 

sessions. Consequently, counselling is designed to assist individuals in overcoming 
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life's obstacles, regaining control over their lives, feeling empowered, finding 

happiness, and experiencing a more flexible, wider spectrum of emotional maturity. 

 

Table 8 

Counselling and Behavioural Improvements 

Descriptive Statistics 

Students who undergo counselling at school have behavioural improvements at 

school 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.01 

Teachers  83 1.00 5.00 4 0.91 

Source: Researcher 2022 

 

The findings in Table 8 show that teachers and students also agreed (M=4) that 

students who undergo counselling at school have behavioural improvements at 

school. These findings are pointer to the fact that students who undergo counselling at 

school have behavioural improvements at school. These findings further aligned with 

the study by Cortina and Fazel (2015) that showed that students who underwent 

guidance and counselling at school had improvements in their discipline. Rabia 

(2017) claimed that academic achievement, which results from a student's 

performance at various levels and is a product of behaviour in their study habits and 

attitude, was a good indicator of the quality of education. Therefore, it's important to 

improve students' study habits and attitudes in order to increase the quality of 

education. This could be achieved by identifying the variables that have a negative 

impact on study behaviour, leading to the application of corrective measures and 

methods for the growth of positive study habits and attitudes. 
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Table 9 

Enacting New Policies to Enhance Counselling Services and Discipline of Students 

Descriptive Statistics 

Enacting new policies aimed at enhancing counselling services in school have 

positive influences on the discipline of students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.01 

Teachers 83  2.00  5.00 4  0.87 

Source: Researcher 2022 

 

As presented in Table 9, the students and teachers agreed to a high extent (M=4) that 

enacting new policies aimed at enhancing counselling services in school had positive 

influences on the discipline of student as shown in Table 9.  The findings showed that 

when policies for strengthening guidance and counselling programmes are enacted, 

the efficacy of these programmes was strengthened. This goes on to contribute to 

positive behavioural outcomes. These findings aligned with a study by Kavlak (2018) 

that showed that policies aimed at enhancing guidance and counselling services in 

school contributed to behavioural improvements among students.  

 

The role of policy research in shaping counselling services and practices is 

paramount, as demonstrated by the current study. Policy advocates, including non-

governmental organizations, play a vital role in supporting policies aligned with their 

organizational goals. By commissioning studies on essential school counselling 

topics, these advocates strategically influence policymakers and shape public 

perceptions. This strategic approach increases the likelihood of effective policies 
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being implemented, ultimately leading to improved counselling services and positive 

outcomes for students (Gen & Conley, 2013). 

The historical development of guidance and counselling in Kenya, as depicted in this 

study, underscores the recognition of the importance of addressing students' 

psychological well-being in conjunction with academic development. The 

establishment of the guidance and counselling division at the Ministry of Education in 

1971 and subsequent efforts to strengthen counselling services through policy 

initiatives and training of teacher counsellors demonstrate the commitment to 

providing comprehensive support to students. However, continuous evaluation of the 

impact of these initiatives is essential to ensure their ongoing effectiveness and 

relevance in the evolving educational landscape (Republic of Kenya, 1974; Republic 

of Kenya, 1979). 

 

Despite the positive efforts made to improve guidance and counselling services, this 

study also revealed some challenges. In some schools, students did not receive 

adequate counselling due to lack of qualified counsellors and insufficient knowledge 

among teachers to effectively provide counselling services. These gaps highlight the 

need for ongoing professional development and training to equip educators with the 

necessary skills to support students' social-emotional well-being. Addressing these 

challenges is critical to ensuring that all students have access to quality counselling 

services (Wango, 2018). 

 

The UNESCO program on guidance and counselling, while initially designed with a 

focus on females' needs, emphasizes inclusivity and does not exclude boys. This 

recognition of diversity and inclusivity is crucial in addressing the varied needs of 
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students and fostering a supportive and equitable learning environment for all. It 

underscores the importance of tailoring counselling services to meet the unique 

requirements of individual students regardless of gender (UNESCO, 2006). 

The study findings also shed light on the importance of policy support in addressing 

broader societal issues. For instance, laws such as the re-admission policy for 

pregnant girls in schools, as implemented in Kenya and Botswana, are essential in 

promoting equal access to education and fostering a supportive environment for 

vulnerable students. These policy initiatives aim to create a conducive educational 

setting that supports the well-being and academic success of all students, including 

those facing unique challenges (Republic of Kenya, 1998). 

 

Therefore, the findings of this study underscored the significance of policy support in 

enhancing guidance and counselling services in schools and its positive impact on 

student discipline and well-being. Policymakers, educators, and stakeholders must 

continue to collaborate to ensure the effective implementation of counselling policies 

and programs to support students' holistic development. Additionally, ongoing 

training and support for educators are crucial in ensuring that students receive the 

counselling services they need. By fostering a conducive learning environment that 

prioritizes students' social-emotional well-being, schools can contribute to the overall 

positive development and academic success of their students. Efforts to address 

challenges and ensure inclusivity are vital in creating a nurturing educational 

environment that meets the diverse needs of all students, ultimately fostering a 

positive learning experience for every individual. 
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Table 10 

Lack of Clear Policies to Leverage the Use of Counselling and Disciplinary Cases 

Descriptive Statistics 

Lack of clear policies on how to leverage the use of counselling to manage students‟ 

disciplinary cases is a major challenge facing schools 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.01 

Teachers 83 1.00 5.00 4 1.06 

Source: Researcher 2022 

 

As presented in Table 10, the students and teachers also pointed out that lack of clear 

policies on how to leverage the use of counselling to manage students‟ disciplinary 

cases is a major challenge facing schools (M=4).  These findings showed that failure 

to have clear policies to reinforce the use of guidance and counselling in schools 

could adversely affect students‟ discipline. These findings supported the study by 

Ajowi and Simatwa (2010) that underlines the importance of strengthening guidance 

and counselling policy in schools. This could have negative the use of counselling 

interventions in dealing with disciplinary issues among students in the study area. 

 

It was evident that the implementation of guidance and counselling services is crucial 

in addressing student discipline and promoting positive behaviour in schools. Sibanda 

(2016) highlights the potential impact of passing new laws to improve counselling 

services and student discipline. By incorporating character education programs within 

schools, suitable strategies need to be identified to cater to the developmental needs of 

middle school students, especially in the context of Indonesian learners. 
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One effective approach to enhance guidance and counselling services is by utilizing 

successful graduates as role models for current students. This could be achieved 

through various means such as movie counselling, where successful graduates share 

their experiences and insights through films or videos. Additionally, biblio-

counselling can be used, where students are exposed to books and resources that 

emphasize character development and positive values. Site visits to schools that have 

successfully implemented counselling services in character development can provide 

valuable insights and best practices for other schools to adopt. 

 

Furthermore, a well-structured work program is essential for guidance and 

counselling services to fulfill their functions of prevention, development, and 

alleviation (Oozeerally & Hookoomsing, 2021). The program should aim at helping 

students realize their full potential in terms of personal, social, academic, and 

professional growth. Shifting the paradigm of guidance and counselling services from 

a remedial and clinical focus to a growth-oriented and preventive approach can 

significantly impact the effectiveness of the program. 

 

Implementing both individual and group approaches to counselling could further 

accelerate the growth of guidance and counselling services. While individual 

counselling and consulting focused on addressing specific student needs and issues, 

group guidance and counselling could have a more preventive and developmental 

orientation. These services could complement each other to provide comprehensive 

support to students. 
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To ensure the continuous improvement of school counselling services, it was essential 

to analyze the satisfaction of students (service users) with the services they received 

(Eliamani et al., 2014). By understanding students' voices, including their demands, 

wants, expectations, and levels of satisfaction, schools could make informed decisions 

to enhance the quality of their counselling services. 

 

Consequently, a multi-faceted approach was needed to promote effective guidance 

and counselling services in schools. This included passing new laws to support 

counselling and discipline efforts, implementing character education programs, 

incorporating successful graduates as role models, and adopting a well-structured 

work program with a focus on prevention, development, and alleviation. Utilizing 

both individual and group counselling approaches and regularly assessing student 

satisfaction are essential elements to enhance the effectiveness and impact of 

guidance and counselling services in educational institutions. 

 

Table 11 

Current Policy Frameworks in Counselling Processes and Discipline 

Descriptive Statistics 

Current policy frameworks in counselling processes have positive contributions to 

the discipline of students. 

 N Min Max Mean Std. Dev. 

Teachers 83 1.00 5.00 4 0.96 

Source: Researcher 2022 

 

Teachers, as shown in Table 11, agreed to a high extent that current policy 

frameworks in counselling processes had positive contributions to the discipline of 
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students (M=4). Salgong et al. (2016) in, Role of Guidance and Counselling in 

Enhancing Student Discipline in Secondary Schools in the Koibatek District of Kenya, 

showed that there was a need for legal and policy frameworks in guidance and 

counselling processes. In line with this current study, it was evident that guidance and 

counselling policies were pivotal in enhancing counselling services, which would go 

on to have positive contributions to the discipline of students.  

 

The students‟ experience was critical factor in the successful implementation of 

guidance and counselling services in schools. Okoroji et al. (2015) emphasized that 

counselling services were not just for students who are experiencing difficulties or 

breaking from the norm. Instead, these services were essential for all students to 

improve their academic, social, and personal skills. This inclusive approach ensured 

that every student receives the support they need to reach their full potential and 

navigate challenges effectively. 

 

Duffy (2012) supported this viewpoint by affirming that counselling played a key role 

in changing student behaviour. By addressing underlying issues and providing 

appropriate guidance, counselling helps students develop self-awareness, problem-

solving skills, and emotional resilience. As a result, students could make positive 

changes in their behaviour and decision-making processes. 

 

Despite the government's emphasis on implementing guidance and counselling 

programs in schools, there were still challenges, as highlighted by Wambu and Fisher 

(2015). One of the main issues was the lack of standardized training curricula for 

school counsellors. This could lead to variations in the quality and effectiveness of 
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counselling services provided by different counsellors. Additionally, the absence of 

clear ethical standards and counselling models might further contribute to 

inconsistency in service delivery. 

 

Another challenge was role ambiguity, where the roles and responsibilities of school 

counsellors were not clearly defined. This could lead to confusion among both 

students and counsellors, affecting the overall effectiveness of the guidance and 

counselling programs. 

 

To address these challenges, Wambu and Fisher (2015) proposed a paradigm shift in 

the provision of guidance and counselling services in Kenyan schools. They 

advocated for the development of structured and comprehensive guidance and 

counselling programs that covered various aspects of students' academic, social, and 

personal development. By establishing standardized training curricula, ethical 

guidelines, and counselling models, the quality and consistency of counselling 

services could be significantly improved. 

 

In conclusion, effective guidance and counselling services are vital for all students, 

not just those facing difficulties. These services played a key role in improving 

academic performance, social skills, and personal development. However, challenges 

such as the lack of standardized training curricula, ethical standards, counselling 

models, and role ambiguity need to be addressed to enhance the overall quality and 

impact of guidance and counselling programs in schools. Embracing a structured and 

all-encompassing approach to counselling could lead to positive outcomes for 

students and foster a conducive learning environment. 

 



104 
 

Table 12 

Training of Teacher Counsellors and the Discipline of Students 

Descriptive Statistics 

Training of teacher counsellors has positive influences on the discipline of students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.15 

Teachers 83 1.00 5.00 4 0.99 

Source: Researcher 2022 

 

The students and teachers also agreed that training of teacher counsellors has positive 

influences on the discipline of students (M=4).  When teacher counsellors are trained, 

they are likely to strengthen guidance and counselling programmes in their schools. 

This could go on to enhance students‟ discipline. These findings aligned with a study 

by Njega et al. (2019) that showed that guidance and counselling interventions had 

positive influences on behavioural outcomes, self-efficacy, and academic 

performance. Enhancing the capacity of teachers through training thus played pivotal 

roles in leveraging the benefits of guidance and counselling in schools. Kabir (2017) 

proposed three general goals for counselling. These were intended to support 

individual students in achieving an increasing level of maturity in problem-solving; to 

support school staff in obtaining, interpreting, and using information obtained in 

student counselling; and to support the school and its staff in comprehending and 

cooperating with the community in various service endeavors.  Counsellors were 

supposed to develop the abilities and characteristics necessary for effective 

counselling, according to (Dhal., 2020). 
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Competent counsellors played a multifaceted and vital role in supporting the holistic 

development and well-being of students. Their proficiency in various skills allowed 

them to create safe and nurturing environment for students to explore their emotions, 

challenges, and aspirations. According to Riess and Kraft-Todd (2014) a key aspect of 

competence in counselling is the art of active listening. Skillful counsellors go beyond 

just hearing the words; they actively engage with students, providing their undivided 

attention and displaying genuine interest in their concerns. This active listening 

fosters trust and openness, encouraging students to express themselves freely. 

 

Effective communication was another cornerstone of competent counselling. 

Counsellors should be adept at conveying their insights, guidance, and support in a 

clear and empathetic manner. The ability to articulate complex ideas in simple terms 

helps students grasp the strategies and coping mechanisms shared during counselling 

sessions. Additionally, empathy was a powerful tool in a counsellor's arsenal. By 

placing themselves in the shoes of their students, counsellors can better understand 

their emotions and perspectives. This empathetic approach validates students' feelings 

and encourages them to explore their emotions without fear of judgment (Petruzzi, 

2023). 

 

Nonverbal cues played a crucial role in counselling, and competent counsellors were 

skilled at interpreting these cues. From subtle facial expressions to body language, 

these cues provide invaluable insights into students' emotional states, allowing 

counsellors to tailor their approach accordingly. Furthermore, sensitivity to voice 

quality is an often-overlooked aspect of counselling competence. The tone, pitch, and 

rhythm of a student's voice can convey a wealth of information about their emotions 
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and state of mind. By being attuned to voice cues, counsellors gained deeper insights 

into students' feelings and can offer more targeted support (Scherer et al., 2017). 

 

The ability to respond to emotional expression is an essential skill for counsellors. 

Students may experience a range of emotions during counselling sessions, and 

competent counsellors respond with compassion, encouragement, and validation. This 

helps students feel understood and supported throughout their counselling journey. 

However, to adequately address the student‟s concerns, time management is a 

practical aspect of counselling competence. Efficiently utilizing the allocated 

counselling time ensures that students' concerns are addressed adequately, and 

progress is made toward the desired outcomes. 

 

Furthermore, language use is a powerful tool for counsellors to create a supportive 

environment. Using inclusive and affirming language fosters a sense of safety and 

acceptance, enabling students to discuss sensitive topics openly. According to 

Bhargava and Sriram (2016), counsellors must be aware of personal differences to 

provide fair and inclusive counselling. Cultural competence was also essential in 

understanding and respecting the diverse backgrounds and experiences of students. 

This knowledge enabled counsellors to tailor their approach to meet each student's 

unique needs and create an environment where all students feel heard and valued. 

 

As a result of these competencies, the school counselor could thoroughly comprehend 

and evaluate student problems. By identifying the root causes of challenges and 

considering personal differences, counsellors could offer targeted guidance and 

support to help students overcome obstacles and make informed decisions. 
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Additionally, competent counsellors had the foresight to anticipate the potential 

outcomes of different actions chosen by students. This proactive approach enabled 

counsellors to provide valuable guidance and support, helping students navigate 

challenges and make positive choices. 

 

Ultimately, a competent school counselor's role extends beyond individual sessions. 

They retained a deep understanding of each student's knowledge, challenges, and 

progress, allowing them to provide ongoing support and guidance as needed. 

 

Table 13 

Expanding Facilities for Carrying Out Counselling Services and Students Discipline 

Descriptive Statistics 

Expanding facilities for carrying out counselling services can enhance students‟ 

discipline 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.21 

Teachers 83 2.00 5.00 4 0.90 

Source: Researcher 2022 

 

As presented in Table 13, the students and teachers agreed that expanding facilities 

for carrying out counselling services could enhance students discipline (M=4). 

Expanding facilities were thus possible ways for enabling schools to reap the benefits 

associated with the practice of guidance and counselling in schools. This emphasized 

the need for guidance and counselling strengthening in schools as supported by Pei-

Boon et al. (2020) who explained that application of divergent counselling practices 
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had a multifactorial influence on students‟ discipline as well as other outputs such as 

the efficacy of guidance and counselling in schools.  

The presence and adequacy of infrastructural facilities in schools play a crucial role in 

the successful implementation of counselling services, as discussed by Sikanyika 

(2021). Despite the counselor's expertise in science and technology, without suitable 

infrastructure, the desired outcomes of counselling services cannot be fully realized. 

Educational infrastructure was essential for raising educational standards and meeting 

the established requirements for delivering effective counselling services in schools. 

 

Moreover, Ngira and Njabi (2021) emphasized the strong correlation between 

infrastructural adequacy and the quality of counselling services in schools. To develop 

effective counselling programs and address various counselling issues, counsellors 

must consider the level of infrastructure available. Adequate facilities and resources 

facilitated the creation of well-structured programs and contributed to continuous 

improvement in counselling services. 

 

The cooperation and support of other school staff, especially the school principal, are 

vital for the smooth deployment of counselling services, as highlighted by Tatar 

(2009). The school principal played a significant role in the establishment of 

counselling services within the broader context of educational implementation in 

schools. Principals are responsible for coordinating all school activities, including 

teaching, training, and counselling services, to ensure they are integrated, harmonious, 

and dynamic.  
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Furthermore, the school principal's involvement in providing infrastructure, resources, 

and various facilities directly impacted on the effectiveness and efficiency of 

counselling services. Their ability to fulfill their roles and responsibilities determines 

the overall success of counselling goals in schools. Principals who prioritized and 

allocated resources for counselling services demonstrate their commitment to student 

well-being and academic success. 

 

Table 14 

Interactive Counselling Sessions and Behavioural Changes among Students 

Descriptive Statistics 

Interactive counselling sessions contribute to positive behavioural changes among 

students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.03 

Teachers 83 2.00 5.00 4 0.76 

Source: Researcher 2022 

 

As presented in Table 14, the teachers and students agreed to a high extent that 

interactive counselling sections contribute to positive behavioural changes among 

students (M=4). The findings showed that students are of the opinion that teacher 

counselling interventions had direct impact on student discipline. These findings 

supported the study by Momanyi (2013) that underlined the importance of facilities 

for mainstreaming guidance and counselling interventions enhanced the provision of 

such services in schools. These findings were in agreement with the study by Dar and 

Peer (2022) who affirmed that guidance and counselling could be used to control 

pupils' conduct. The researchers argued that before facing punishment, students 
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should be informed of the laws and regulations in a school environment. This helped 

the student to recognize mistakes and the consequences of bad behaviour. The idea of 

combining behaviour management with counselling and guidance allowed one to 

quantify its influence on secondary school students' behaviour. It was the joint 

responsibility of parents, the community, and schools to ensure the development of 

values and norms that would assist young people in establishing appropriate standards 

of behaviour among themselves. 

 

According to Mincy et al. (2016) providing a program for children by consistently 

enforcing rules, and being tenacious is the major way in securing a child's compliance 

to acceptable behaviour. The researchers conceded that the way parents communicate 

showed how much they solicit their children's thoughts and feelings in shaping their 

behaviour. In this context, the parents need to employ logic to win their children over. 

This was consistent with William Glasser's reality theory, which holds that humans 

are self-determining beings and that following self-evaluation, behaviour improves to 

become more responsible (Mincy et al., 2016).  

 

Table 15 

Lack of Standardized Counselling Models and Indiscipline in Kenya Schools 

Descriptive Statistics 

Lack of standardized counselling models challenge the capacity of counselling 

programmes to curb indiscipline in Kenya schools 

 N Min Max Mean Std. Dev. 

Teachers 83 1.00 5.00 4 0.91 

Source: Researcher 2022 
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In Table 15, the teachers went on to agree (M=4) that lack of standardized counselling 

models challenge the capacity of counselling programmes to curb indiscipline in 

Kenya schools.  It was thus clear that failure to standardize counselling models would 

have negative effects on students discipline in the wake of weak counselling 

programmes. This was in accordance with the study by Wambu and Fisher (2015) that 

found that guidance and counselling was often challenged by lack of standardized 

training. This went on to challenge its efficacy in checking indiscipline in schools. 

There was thus need to standardize counselling interventions in schools. The 

knowledge and attitudes of the service providers were crucial to the effectiveness of a 

guidance and counselling program (Nkechi, 2016). Therefore, training was essential 

for the guidance and counselling program's success since it facilitated the acquisition 

of knowledge and a positive outlook.  

 

However, there was a severe dearth of qualified teacher counsellors in many Sub-

Saharan African nations (Mushaandja, 2013).) One of the issues mentioned by teacher 

counsellors was the lack of qualified professionals. Numerous academics have 

brought up the issue of the lack of qualified workers (Mushaandja, 2013). According 

to Koc (2016), certificate-course teachers do not receive enough advice and 

counselling training to be able to provide these services successfully. As a result, the 

expertise and readiness of staff members participating in guidance and counselling in 

schools was wanting. According to a study by Wango (2018) only one head teacher 

had the necessary training in guidance and counselling (a certificate in systemic 

counselling not intended solely for counsellors). The researcher discovered that 

although instructors are required to provide advice and counselling in schools, they 

did not have specialized training in either field, making them unable to fulfill their 
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mandates. However, in industrialized nations, school counsellors must obtain a 

master's degree and be licensed before they were allowed to provide guidance and 

counselling services (Amat, 2019). 

 

When asked about the status of guidance and counselling services in secondary 

schools, the students pointed out that there was need to enforce the policies on 

counselling by even enshrining in the education policy as proposed by Ajowi and 

Simatwa (2010). To this end one of the respondents said: 

The guidance and counselling policies are weak and thus are not 

enforced. The policies need to be well implemented so as to have 

effective guidance and counselling practices in schools (Respondent 1, 

Kiambu County, May 2022). 

 

The effectiveness of guidance and counselling practices in schools was hindered by 

the weakness and lack of enforcement of guidance and counselling policies. This view 

was supported by Agi (2013) who argued that when the guidance and counselling 

policies are weak, it means that there might be gaps in terms of the strategies, 

procedures, and standards outlined for the delivery of counselling services. Without 

clear guidelines and expectations, there was risk of inconsistent implementation and 

lack of accountability. This could undermine the potential benefits of guidance and 

counselling, as students might not receive the necessary support and guidance they 

require. 

 

To address this issue, it was essential to strengthen and enforce guidance and 

counselling policies in schools. This involved developing comprehensive and well-

defined policies that outline the objectives, roles, and responsibilities of counsellors, 
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as well as the procedures for accessing counselling services. Additionally, effective 

implementation required providing adequate training and professional development 

opportunities for counsellors, ensuring their competency in delivering counselling 

interventions. By improving the implementation of guidance and counselling policies, 

schools could enhance the overall quality and effectiveness of counselling services. 

Students would have access to consistent and reliable support, leading to improved 

emotional well-being, personal development, and ultimately, a positive impact on 

student discipline. 

 

When asked about the role of guidance and counselling in schools, the students noted 

that counselling played an important role as it helped the students to improve in their 

behaviour and thus focused more on their studies. This in turn improved their 

academic performance. To this end one of the respondents said: 

Counselling helps students clear their minds on things affecting them which 

make them reason critically, hence good discipline helps students to get 

focused on their studies (Respondent 2, Kiambu County, May 2022). 

 

The findings showed that counselling played a crucial role in helping students clear 

their minds and address issues that may be affecting them as demonstrated by Ng et 

al. (2017). By providing a supportive and confidential space for students to express 

their concerns, counselling allows them to gain clarity and perspective. This process 

enables students to think critically about their challenges and develop effective 

strategies to overcome them. As a result, counselling contributes to fostering good 

discipline among students. 
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When students received counselling support, they were better equipped to manage 

their emotions and handle external pressures that might distract them from their 

studies. By addressing underlying issues such as stress, anxiety, or personal conflicts, 

counselling helps students regain focus on their academic pursuits. Through guidance 

and reflection, students could develop the skills and resilience needed to navigate 

challenges and maintain discipline in their daily lives. 

 

Moreover, counselling promoted self-awareness and self-reflection, which were 

essential components of good discipline. By exploring their thoughts, feelings, and 

behaviours, students could gain a deeper understanding of themselves and their goals. 

This introspective process enabled them to align their actions with their aspirations 

and make choices that prioritize their academic success. As a result, students are more 

likely to stay committed to their studies, exhibit self-discipline, and make wise 

decisions that contribute to their overall academic achievement. 

 

When asked about the role of guidance and counselling in enhancing student 

discipline in secondary schools, the teachers pointed out that counselling helped the 

student to distinguish between good and bad behaviours. The findings showed that 

there was a positive association between teacher counselling intervention and student 

discipline. Most public schools had put in place measures for the teachers to offer 

counselling intervention to students. This view was supported by Goodman-Scott et 

al. (2018) who claimed that aligning comprehensive school counselling programmes 

and disciplinary measures have positive behavioural interventions and that; when 

implemented, it was thus imperative to strengthen peer counselling interventions 
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among teachers. This was particularly so since guidance and counselling created a 

positive school climate and militated against indiscipline among students. 

This was in tandem with government policies that emphasized strategies such as 

punishing, guidance and counselling, suspensions and parental involvement in dealing 

with indiscipline (M‟muyuri, 2021). To this, one of the respondents said: 

Counselling give students ideas, choices, answers and solution to 

one’s problems. Counselling reduces cases of indiscipline among 

students (Respondent 3, Kiambu County, May 2022). 

 

The findings showed that counselling plays a vital role in equipping students with 

ideas, choices, answers, and solutions to their problems, which in turn positively 

influences student discipline. By providing guidance and support, counselling 

empowers students with the necessary tools to effectively navigate challenges they 

encounter. This holistic approach not only fosters personal growth but also contributes 

to a reduction in disciplinary cases among students. These findings aligned with the 

study conducted by Ajowi and Simatwa (2010), who similarly found that guidance 

and counselling promoted student discipline in secondary schools. However, the study 

also identified a significant challenge faced by schools, which was the lack of clear 

policies on how to effectively utilize guidance and counselling to manage student 

disciplinary cases. 

 

The absence of explicit guidelines regarding the implementation of guidance and 

counselling interventions presented a major obstacle for schools. Without clear 

policies in place, schools might struggle to fully leverage the potential of counselling 

to address disciplinary issues. Establishing comprehensive policies and frameworks 

could provide a structured approach for counsellors to effectively handle disciplinary 
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concerns. By doing so, schools could ensure consistency in interventions, promote a 

positive school environment and enhance student discipline. The study's findings, 

coupled with the challenges identified by Ajowi and Simatwa (2010), emphasized the 

need for schools to develop clear policies that enable the optimal utilization of 

guidance and counselling practices in managing student disciplinary cases. The first 

research hypothesis was to examine the relationship between teacher counselling 

interventions and discipline among public secondary school students in Kiambu 

County, Kenya. 

 

HO1: There is no statistically significant relationship between teacher counselling 

interventions and discipline among public secondary school students in 

Kiambu County, Kenya. 

 

Table 16 

Correlation between Teacher Counselling Interventions and Discipline 

 Students Discipline Scores 

Teacher Counselling 

Scores 

Pearson Correlation .481
**

 

Sig. (2-tailed) 0.000 

R
2
 0.231 

N 481 

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Researcher 2022 

 

The results in Table 16 provide a statistical hypothesis test for the hypothesis that 

teacher counselling intervention and student are independent of each other. The 

findings showed that there was positive and significant correlation between students 

discipline and teacher counselling interventions (r=0.481, p<0.05).  As such, the null 
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hypothesis was thus rejected. These findings implied that the counselling 

interventions made significant contributions to students‟ discipline in Kiambu County. 

These findings agreed with a study by Sancassiani et al. (2015) aimed at “finding out 

how enhancing the emotional and social skills of the youth promoted their wellbeing 

and positive development.” The former study established that enhanced social and 

emotional skills were pivotal in enhancing positive youth development. In this light, 

school interventions played crucial roles in enhancing these skills. Through guidance 

and counselling interventions, schools inculcated character education and healthy 

lifestyle behaviours. This led to a reduction in conflict, depression and anxiety, 

violence, bullying, conduct disorders, and anger among others. In line with the 

findings obtained in this study, it was evident that guidance and counselling played 

crucial roles in enhancing character education and healthy lifestyle behaviours which 

led to a reduction in negative behavioural outcomes. 

 

4.5 Peer Counselling Intervention and Students’ Discipline 

The second objective of the study was to examine the influence of student peer 

counselling interventions on discipline among public secondary school students in 

Kiambu County, Kenya. This section presents the findings from Likert-scale 

statements, open-ended questions and interviews.  



118 
 

Table 17 

Peer Counselling Component, Positive School Climate and Indiscipline among 

Students 

Descriptive Statistics 

Peer counselling component creates a positive school climate and reduces 

indiscipline among students. 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.19 

Teachers 
83 1.00 5.00 4 3.46 

Source: Researcher 2022 

 

According to findings in table 17, the students and teachers agreed (M=4) that peer 

counselling components created a positive school climate and reduces indiscipline 

among students. When schools implemented guidance and counselling interventions, 

the learning environment was significantly improved which went on to enhance 

positive behavioural outcomes among the students. This finding was aligned with 

Goodman-Scott et al. (2018) who argued that peer counselling components created a 

positive school climate.  The fact that peer counselling components create a positive 

school climate and militate against indiscipline among students was also supported by 

Ambayo and Ngumi (2016) who elicited that peer counselling also had positive 

influences on students‟ academic performance. 

 

 A supportive environment that fosters healthy competition and cooperation is what 

Astor & Moore (2021) defined as a positive school climate. Due to the climate's 

impact on educational attainment, it was linked to the students' school performance. 

Teachers who wanted to build favorable and secure climates in their classrooms can 

identify the important topics they would concentrate on by understanding the climate 
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framework. A stable and supportive school environment aids in the growth of students 

and the imparting of critical knowledge to enable them to lead fruitful and fulfilling 

lives in a democratic society. 

 

According to Cohen et al. (2009) a good school climate provides a conducing 

environment that emphasizes the importance of the teacher-student interaction. As a 

result, the study proposed a model that has respect for diversity, which is connected to 

respect for various racial and religious identities. Additionally, it deals with 

involvement, namely participation in school life, which is taking part in activities that 

can improve the environment (extracurricular activities of children, trips, etc.). It 

encompasses both emotional and physical safety, especially in circumstances where 

the student doesn't have to worry about their peers or teachers. On the other hand, 

Flash and Anson (2021) asserts that “the teacher's traits, such as empathy, „non-

authoritative‟ genuine behaviour, acceptance of others, self-identity, and activity, 

impact a positive school climate.” It was thus important for schools to have strong 

peer counselling interventions that were responsive to the nitty-gritty expectations of 

the students. 

 

Table 18 

Peer Counselling Interventions and Students’ Discipline 

Descriptive Statistics 

Peer counselling interventions have direct influences on students‟ discipline 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.23 

Teachers 83 1.00 5.00 4 0.86 

Source: Researcher 2022 
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In Table 18 the students and teachers agreed (M=4) that peer counselling 

interventions had direct influence on students‟ discipline.  This showed that schools 

that implemented peer counselling interventions were likely to have better discipline 

outcomes among students. These findings supported the study by Ambayo and Ngumi 

(2016), who underlined that although peer counselling had positive influences on 

students‟ academic performance, it did not seem to have direct influences on their 

social and emotional behaviour. This showed that peer counselling had a bidirectional 

effect on students‟ discipline in various parts of Kenya. The findings of this current 

study indicated that strengthening peer counselling programmes could enhance 

discipline among public secondary school students. Peer counselling interventions 

should thus be enhanced in schools to enhance discipline among students. Schools 

should thus put in place interventions aimed at strengthening peer counselling 

activities in schools. 

 

Table 19 

Integrating Peer Counsellors and Students’ Discipline. 

Descriptive Statistics 

Integrating peer counsellors has an exponential influence on students‟ discipline 

 N Min Max Mean Std. Dev. 

Teachers 83 1.00 5.00 4 4.54 

Source: Researcher 2022 

 

According to findings presented in Table 19, the teachers further reiterated (M=4) that 

integrating peer counsellors had exponential as well as direct influences on students‟ 

discipline.  School peer counselling were thus a significant factor in inculcating 

discipline among students. These findings showed that schools ought to enhance 
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discipline in schools through enhanced integration of peer counsellors. These findings 

further corroborated the study by Ambayo and Ngumi (2016) who underlined the 

importance of peer counsellors in influencing students‟ behavioural choices and their 

discipline by extension.  

 

The findings were further aligned with the study by Warui (2018) that found out that 

there was a need to enhance peer counselling practices among other measures. This 

was in line with this current study that peer counselling interventions on the 

behavioural outcomes of students.  

 

Table 20 

Expanding Training Facilities for Offering Peer Counselling Services 

Descriptive Statistics 

Expanding training facilities for offering peer counselling services in school could 

enhance the efficacy of peer counselling services 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.11 

Teachers 83 2.00 5.00 4 0.84 

Source: Researcher 2022 

 

According to Table 20, the students and teachers went on to agree to a high extent 

(M=4) that expanding training facilities for offering peer counselling services in 

school could enhance the efficacy of peer counselling services. These findings were 

supported by Arudo and Okeyo (2008) who suggested that it was common practice 

for schools to use peer counselling especially where teacher counsellors are 
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inadequate. These findings were a pointer to the fact that the peer counselling indeed 

played an important role as an intervention tool to stem student‟s indiscipline cases.   

 

Table 21 

Strengthening Peer Counselling Services and Discipline of Students 

Descriptive Statistics 

Strengthening peer counselling services in schools has positive influences on the 

discipline of students. 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.03 

Teachers 83 2.00 5.00 4 0.82 

Source: Researcher 2022 

 

The students and teachers reiterated the need for strengthening peer counselling 

services in schools had positive influences on the discipline of students (M=4) as 

shown in Table 21. These findings underlined the pertinence of expanding training 

facilities for offering guidance and counselling services in schools to enhance 

students‟ discipline. This corroborated the study by Ambayo and Ngumi (2016) who 

emphasized that strengthening peer counselling programmes could enhance discipline 

among public secondary school students. These findings of this study showed the 

pertinence of strengthening peer counselling interventions in schools. The findings 

therefore indicated that schools that adopted peer counselling were likely to have 

positive behavioural outcomes for their students. 
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Table 22 

Strong Peer Counselling and Academic Performance 

Descriptive Statistics 

Strong peer counselling interventions enhance students to focus on academic 

performance 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.14 

Teachers 83 2.00 5.00 4 0.86 

Source: Researcher 2022 

 

As shown in Table 22, the teachers and students agreed to a high extent (M=4) that 

strong peer counselling interventions enhanced students to focus on academic 

performance. These findings showed that the teachers appreciated the role peer 

counselling played in addressing student‟s indiscipline cases. These findings 

corroborated a study by Agi (2013) which focused on 14 schools in Port Harcourt, 

Nigeria and established that policies on guidance and counselling practices enhanced 

discipline and academic performance. These findings showed that counselling 

intervention such as peer counselling among others should also be reinforced in 

Kenya schools.  

 

The findings also showed that schools were faced with numerous challenges such as 

large numbers of students and few trained teacher counsellors. This put pressure on 

guidance and counselling programmes; making it untenable for schools to check on 

indiscipline cases. It was thus evident that schools were often faced with lack of 

adequate trained counsellors, a situation which was also identified by Arudo and 
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Okeyo (2008). In this context, schools often deployed peer counselling approaches to 

handles some of these indiscipline issues in the schools.  

The students stated that peer counselling interventions had a positive effect on 

students‟ discipline. The students said that peer counselling helped students to attain 

both short and long-term goals. One of the respondents affirmed this by saying: 

It has helped in changing student’s behaviour by helping students to make 

self-discovery and align their behaviour with society expectations 

(Respondent 4, Kiambu County, May 2022). 

 

According to the findings, peer counselling interventions were reported to have a 

positive impact on students' discipline.  This finding was similar to the finding by 

Arudo and Okeyo (2008) who stated that peer counselling played a crucial role in 

facilitating behavioural changes by aiding them in self-discovery and aligning their 

behaviour with societal expectations. 

 

Through peer counselling, students had the opportunity to engage with their peers 

who provide support, understanding, and guidance. This supportive environment 

allowed students to openly discuss their challenges, concerns, and personal 

experiences. By sharing their stories and perspectives, peers could relate to one 

another and offer valuable insights and advice. 

 

Peer counselling interventions also promoted self-reflection and self-awareness 

among students. Through these interactions, students gained deeper understanding of 

their own behaviour and how they align with societal norms and expectations. They 

received constructive feedback and suggestions from their peers, which helped them 

identify areas for improvement and make necessary changes. 
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By engaging in peer counselling, students not only received support but also learned 

from the experiences of their peers. This shared knowledge and guidance empowered 

students to make informed decisions and modify their behaviour in line with societal 

expectations. It fosters a sense of responsibility and accountability, as students 

recognize the impact of their actions on themselves and the larger community. 

Peer counselling was also lauded because students tend to relate well with fellow 

students than teachers which makes it easier to be helped. This means that more 

emphasize should be given to peer counselling as pointed out by one of the 

respondents: 

In schools where there is counselling teacher shortage, more students 

need to be trained to be peer counsellors (Respondent 5, Kiambu County, 

May 2022). 

 

In schools where there was a shortage of counselling teachers, it became crucial to 

explore alternative solutions to ensure adequate support for students as stated by 

Arudo and Okeyo (2008). One effective approach was to provide training for students 

to become peer counsellors. By training more students to be peer counsellors, schools 

could expand their counselling resources and reach a larger number of students in 

need. Peer counsellors are students who receive specialized training to offer support 

and guidance to their fellow students. They serve as a valuable resource within the 

school community, providing a peer-to-peer approach to counselling. The training 

process equips students with the necessary skills to actively listen, empathize, and 

offer support to their peers. They learnt techniques for effective communication, 

problem-solving, and conflict resolution. As peer counsellors, these trained students 

could provide a safe and confidential space for their peers to express their concerns 

and seek guidance. 
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According to Osodo et al. (2016), introducing peer counselling programmes not only 

addresses the shortage of counselling teachers but also promotes a sense of peer 

support and a positive school climate. Peer counsellors were more accessible to 

students, as they are familiar faces within the school community. This proximity 

encourages students to seek help and advice from their peers, reducing barriers to 

accessing support. Moreover, training students as peer counsellors offers additional 

benefits. It enhanced the leadership skills and personal development of the peer 

counsellors themselves, as they gained valuable experience in actively helping others. 

It also created a culture of empathy and support among students, fostering a sense of 

community and belonging. 

 

When asked “in which other ways do peer counselling interventions contribute to 

students‟ discipline in your school?” the teachers noted that peer counsellors are 

frequently more perceptive and compassionate than teacher counsellors because they 

are the first to notice when a fellow student is anxious or sad and because they 

frequently confide in one another about their current concerns, anxieties, and 

troubling circumstances. Another important role of the peer counsellors, was 

promotion of discipline by encouraging good academic participation and achievement 

among the fellow students.  Osodo et al. (2016) concurred with this finding stating 

that peer counsellors helped other students in problem solving and problems of study 

and listening skills. 

 

The aforesaid findings contributed to the recognition given to peer counselling in 

addressing student‟s discipline issues as supported by the teachers. The respondent 

noted that teachers are required to train more students to take up peer counselling 
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responsibility. As a result, teachers are often obligated to conduct regular meetings 

during life skill lessons so as to meet these demands. This has been very instrumental 

in helping students realize that they don‟t come from the same background and 

therefore, a conducive environment characterized by high discipline need to be 

created for all to enable learning which is in line with the Ecological Systems Theory 

(EST) as advanced by Bronfenbrenner (1979; 1993) that showed that the environment 

of a person influences their behavioural outcomes. 

 

Peer counselling motivates students and urges them to work hard. It also helps them 

manage personal problems by providing them with a shoulder to lean on. This plays 

pivotal roles in boosting the self-esteem of students as well as to deal with 

behavioural problems.  

These findings were supported by one of the respondents who said: 

Peer counselling plays an important role in the lives of students. It helps 

them deal with personal problems. For those with behavioural problems, 

peers can also help them have a positive outlook to life (Respondent 6, 

Kiambu County, May 2022).  

 

The findings showed that peer counselling played significant role in the lives of 

students as it provides valuable support in dealing with personal problems. These 

findings were supported by the findings by Ecological Systems Theory by 

Bronfenbrenner (1993) that advanced that when students face challenges or 

difficulties, peers can offer a unique perspective and understanding. Through peer 

counselling, students can find comfort in knowing that they were not alone in their 

struggles. 
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Peers who engaged in counselling could provide a safe and non-judgmental space for 

their fellow students to share their concerns. They offered empathy, active listening, 

and guidance, which could be immensely beneficial for those experiencing personal 

problems. Peer counsellors could provide a source of emotional support, helping their 

peers navigate through difficult times and find healthier coping mechanisms. 

 

Additionally, peer counselling was particularly valuable for students with behavioural 

problems. Peers could play a crucial role in helping them develop positive outlook on 

life. By offering encouragement, motivation, and positive reinforcement, peer 

counsellors could inspire behavioural change and assist their peers in making better 

choices. 

 

Peer counselling had several advantages, including the reliability factor. According to 

Osodo et al. (2016), peers often understand the unique challenges and pressures faced 

by their fellow students, making it easier for them to connect on a deeper level. This 

relatability fosters trust and open communication, creating a supportive environment 

where students feel understood and accepted. 

 

Moreover, peer counselling promotes mutual growth and personal development. Peer 

counsellors gain valuable skills such as active listening, empathy, and problem-

solving, while the students seeking counselling receive the support they need. This 

reciprocal process allows both parties to benefit and contribute to the overall well-

being of the school community. The second hypothesis of the study was to examine if 

there was a relationship between student peer counselling interventions and discipline 

among public secondary school students in Kiambu County, Kenya. 
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HO2: There is no statistically significant relationship between student peer 

counselling interventions and discipline among public secondary school 

students in Kiambu County, Kenya. 

 

Table 23 

Correlation between Student Peer Counselling Interventions and Discipline 

 

Students Discipline 

Scores 

Peer Counselling Scores Pearson Correlation .476
**

 

Sig. (2-tailed) 0.000 

R
2
 0.227 

N 481 

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Researcher 2022 

 

The findings show that there was positive and significant correlation between student 

peer counselling and discipline (r=0.476, p<0.05).  The null hypothesis was thus 

rejected. These findings corroborate those by Arudo and Okeyo (2008) who suggested 

that it was common practice for schools to use peer counselling especially where 

teacher counsellors are inadequate. 

 

4.6 Mentorship Interventions and Students’ Discipline 

The third objective of the study was to assess the influence of mentorship 

interventions on discipline among public secondary school students in Kiambu 

County, Kenya. The findings from Likert-scale type statements are presented in the 

following sections. 
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Table 24 

Presence and Participation of Students in Mentorship Programmes 

Descriptive Statistics 

My school has numerous mentoring programmes 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 2 2.99 

Teachers 83 1.00 5.00 3 1.22 

Descriptive Statistics 

All students in my school take part in mentorship programmes 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 2 1.48 

Teachers 83 1.00 5.00 3 1.22 

Source: Researcher 2022 

 

Table 24 shows that students to a low extent (M=2) agreed that their school had 

numerous mentoring programmes and that all students in school take part in 

mentorship programmes (M=2).  Teachers however agreed with these statements to a 

moderate extent (M=3). This shows that mentorship programmes were either absent 

or weak which could rob schools of the associated benefits as identified by studies by 

studies that underlines the pertinence of these programmes (Ng et al., 2017). 

Randolph and Johnson (2008) supported this view by explaining that schools and 

communities had started to create school mentoring programmes to promote positive 

outcomes for students and teenagers in an effort to boost student performance. One 

strategy used to offer help and support to a range of pupils is the creation of 

mentorship programmes (Ngongalah et al., 2021). Typically, the goal of mentoring is 

to empower a vulnerable person through a close friendship with a knowledgeable and 

compassionate mentor. The individual develops character and competence and starts 
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defining constructive life objectives through shared activities, direction, information, 

and encouragement. These initiatives aim to pair nonparent adult mentors with 

students to act as role models by exchanging information, abilities, and know-how 

and by providing one-on-one assistance (Ngongalah, et al., 2021). 

 

Table 25 

Mentorship Programmes and Students’ Discipline in Schools 

Descriptive Statistics 

Mentoring interventions influence students‟ discipline in secondary schools 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.22 

Teachers 83 1.00 5.00 4 1.00 

Descriptive Statistics 

There is a direct link between mentoring programmes and discipline and dedication 

to the achievement of personal goals among students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.09 

Teachers 83 1.00 5.00 4 0.98 

Source: Researcher 2022 

 

Table 25 shows that to a high extent (M=4) the teachers and students noted that 

mentoring interventions influence students‟ discipline in secondary schools and that 

there was a direct link between mentoring programmes and discipline and dedication 

to the achievement of personal goals among students (M=4). It was evident that when 

mentoring students were implemented in schools, the discipline of students in schools 

was enhanced. These findings as shown in Table 25 were in line with the study by 

Ames et al. (2015) who pointed out that there was a direct link between mentoring 

programmes and discipline.  
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Programmes for mentoring and leadership could help to lessen or eliminate the 

obstacles that cause the problems that student‟s experience (Gupta & Bundela, 2021).  

Currently, a large number of nonprofit and government organizations are attempting 

to enhance the results for at-risk students through mentorship programmes. 

Additionally, organized philanthropy has been at the vanguard of these efforts, 

particularly in defining key indicators, finding and sharing information that can be 

used, and building a strong infrastructure for bringing together and funding effective 

programmes and organizations (Gupta & Bundela, 2021). Teachers must therefore, 

provide an example for students by demonstrating appropriate actions that conform to 

society norms in addition to creating a learning atmosphere where students feel safe 

and secure. 

 

The importance of listening and encouraging pupils has been acknowledged as a key 

component of mentoring and as a factor in boosting their self-esteem and achievement 

(St-Jean, 2009).  Therefore, high academic accomplishment can happen when teacher 

and student relationships are characterized by respectable rapport, little conflict, and 

excellent academics according to this study. As a result, within the context of 

respectable rapport, a teacher's most crucial responsibility was to help their students 

cultivate suitable social connections that would help them in the future. In addition, 

teachers must comprehend the detrimental environmental elements that their pupils 

encounter on a daily basis in order to assist them in helping them establishing a 

variety of appropriate social relationships and healthy coping mechanisms (St-Jean, 

2009).   
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Table 26 

Mentorship Programmes and Students’ Discipline in Schools 

Descriptive Statistics 

Mentoring could influence the positive interaction between students and teachers 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.07 

Teachers 83 1.00 5.00 4 0.86 

Source: Researcher 2022 

 

According to the students and teachers also stated to a high extent (M=4) that 

mentoring could influence the positive interaction between students and teachers. The 

study showed that there was a direct link between mentoring programmes and 

discipline and dedication to the achievement of personal goals among students. This 

was in line with a study by Ames et al. (2015) in Overview and Evaluation of a 

Mentorship Program for University Students with ASD that showed that there was a 

direct link between mentoring programmes and discipline and dedication to the 

achievement of personal goals among students. Mentoring programmes should thus 

be applied and strengthened in secondary schools within the process of enhancing 

discipline among students as stated by (Sharpe et al., 2017). 
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Table 27 

Mentoring, Comportment of Students and Academic Performance 

Descriptive Statistics 

Mentoring is pivotal in regulating the behaviour and comportment of students with 

discipline issues 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.08 

Teachers 83 1.00 5.00 4 0.93 

Descriptive Statistics 

Mentoring programmes offer emotional support to students and influences their 

focus on academic performance 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.10 

Teachers 83 1.00 5.00 4 0.90 

Source: Researcher 2022 

 

Table 27 shows that the students and teachers agreed to a high extent (M=4), that 

mentoring is pivotal in regulating the behaviour and comportment of students with 

discipline issues. The findings indicated that mentorship influenced students in 

Kiambu County and should be strengthened. The findings agreed with Curtin et al.  

(2016) who were of the view that various kinds of mentoring such as: “instrumental, 

psychosocial, and sponsorship” had direct and indirect significant influences on 

“academic career self-efficacy, interests, and goals.”  

 

The respondents also noted to a high extent (M=4) that mentoring programmes 

offered emotional support to students and influences their focus on academic 

performance. These findings as presented in Table 27 showed that mentorship 

programmes in schools were important as they helped to shape the behaviour of 
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students. They further supported the study by Du Plessis (2017) “on mentorship 

challenges in the teaching practice of distance learning students” who showed that 

mentoring programmes offered emotional support to teachers. However, the study 

also noted that schools do not have adequate mentorship programmes.   

 

Mentors have the chance to inspire and counsel pupils by sharing their own 

experiences and knowledge by serving as a friend, teacher, and guide to the real 

world. This view was supported by Ames et al. (2015) who conceded that there was a 

direct link between mentoring programmes and discipline and dedication to the 

achievement of personal goals among students. Thus, students should be encouraged 

to join mentorship programmes so as to stay focused. 

 

The analysis of the open question showed that mentorship interventions had positive 

effect on discipline among public secondary school students.  The study showed that 

mentorship helped students behave well and manage their time effectively.  In 

addition, it helped students to handle their current challenges and focus more on who 

to become in future.  

 

These findings agreed with the study by Drape et al. (2016) in study on “Challenges 

and Solutions to HEI in Africa,” that showed that mentorship programmes contribute 

to changes aimed at achieving the desired educational as well as behavioural 

outcomes. This current study corroborated with these findings by affirming the 

relationship between mentorship and discipline among public secondary school 

students in Kiambu County. 
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In some instances, schools where teachers become mentors, the students learnt social 

skills by interacting with teachers and they stop fearing them but look up to them as 

mentors. This improved the students‟ discipline and gave them positive attitudes 

towards their academics.  This led to responsible behaviour such as obeying school 

rules and regulations. Mentorship, thus, had a complementary role to teachers in 

reining in on indiscipline among students (Du Plessis, 2017). Mentors and mentor 

programmes provide positive support for not only academic achievement but also 

development of a moral code by which a young person should abide. Mentors who 

invest time in the lives of young people build a bond that works to the benefit of not 

only the mentee, but the mentor as well (Guhan et al., 2020). 

 

Programmes for mentoring and leadership could help to lessen or eliminate the 

obstacles that cause the problems that student‟s experience (Bayer & DuBois, 2015). 

Currently, a large number of nonprofit and government organizations are attempting 

to enhance the results for at-risk students through mentorship programmes. Moreover, 

organized philanthropy has been at the forefront of these initiatives, particularly in 

defining key indicators, finding and disseminating actionable knowledge to important 

nonprofit, private, and public partners and stakeholders, and building a strong 

infrastructure for bringing together and funding effective programmes and 

organizations (Lyons & McQuillin, 2019). The learning and growth of the pupils in 

these programmes have benefited from this. 

 These finding were supported by one respondent who said that: 

Mentorship programmes enable students to believe in themselves and follow 

their dreams without losing hope and working smart (Respondent 7, Kiambu 

County, May 2022). 
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The findings showed that mentorship programmes played a crucial role in 

empowering students to believe in themselves and pursue their dreams with resilience 

and determination. This finding was supported by Robinson (2014) who stated that by 

connecting students with mentors who provide guidance and support, these 

programmes instilled a sense of hope and optimism, helping students navigate 

challenges and work diligently towards their goals. 

 

Through mentorship, students receive valuable advice and insights from individuals 

who had experienced similar paths or achieved success in their respective fields. 

Mentors serve as role models, inspiring students to believe in their abilities and 

fostering a mindset of possibility. By sharing their own journeys and offering 

guidance, mentors help students develop a sense of self-confidence and the belief that 

they can overcome obstacles. 

 

Mentorship programmes also emphasized the importance of working smart and 

making informed decisions. Mentors could provide practical strategies, tools, and 

resources to help students make the most of their potential. They encouraged students 

to set realistic goals, create action plans, and take proactive steps towards success. By 

instilling a strong work ethic and teaching effective problem-solving skills, mentors 

empower students to approach challenges with determination and strategic thinking. 

 

Furthermore, mentorship programmes contributed to the holistic development of 

students. Mentors not only support academic growth but also foster personal and 

professional development. They provide guidance on important life skills, character 

development, and ethical decision-making. By nurturing well-rounded individuals, 
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mentorship programmes equip students with the necessary skills and mindset to thrive 

in various aspects of life. 

The study also showed that mentorship enables the teacher to guide students on ways 

to overcome personal issues such as grief and depression. In most cases, mentorship 

strengthens the bond between the teachers and the students as posited by Okonofua et 

al. (2016). As students tend to strive to be better mentally and academically. This 

helps improve on their academic endeavors. These finding were supported by one 

respondent who said that: 

Mentoring helps prepare the next generation of leaders and workers in 

various cadres. Teachers play a very important role in advising students to 

have their own goals and to work towards achieving them (Respondent 8, 

Kiambu County, May 2022). 

 

The findings showed that mentoring plays a vital role in preparing the next generation 

of leaders and professionals across various fields. Within this context, teachers hold a 

significant responsibility in guidance and advising students to develop their own goals 

and work diligently towards achieving them. 

 

According to Okonofua et al. (2016) teachers serve as mentors who not only impart 

knowledge but also provide invaluable guidance and support to students. They played 

a crucial role in helping students identify their strengths, interests, and aspirations. By 

encouraging students to set their own goals, teachers empower them to take 

ownership of their future and instill a sense of purpose in their academic and personal 

endeavors. 
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Through mentorship, teachers inspired students to think critically, explore different 

career paths, and develop the necessary skills and competencies for success. They 

offered insights into the real-world application of knowledge, expose students to 

diverse opportunities, and help them make informed decisions about their educational 

and professional journeys. 

 

Teachers also acted as role models, showcasing the qualities of effective leadership 

and professional conduct. By demonstrating integrity, dedication, and a passion for 

lifelong learning, teachers inspire students to emulate these qualities and strive for 

excellence in their chosen paths. 

 

Moreover, teachers provide mentorship beyond academic matters. They offered 

guidance on personal development, character building, and ethical decision-making, 

preparing students to become responsible and ethical members of society. By 

fostering a supportive and nurturing environment, teachers create opportunities for 

students to develop resilience, self-confidence, and the necessary skills to overcome 

challenges. The third hypothesis of the study was to examine if there was a 

relationship between mentorship interventions and discipline among public secondary 

school students in Kiambu County. 

 

HO3: There is no statistically significant relationship between mentorship 

interventions and discipline among public secondary school students in 

Kiambu County, Kenya. 
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Table 28 

Correlation between mentorship interventions and discipline 

 Students Discipline Scores 

Mentorship Scores Pearson 

Correlation 

.403
**

 

Sig. (2-tailed) 0.000 

R
2
 0.162 

N 481 

**. Correlation is significant at the 0.01 level (2-tailed). 

Source: Researcher 2022 

 

The findings of the study indicated a positive and significant correlation (r=0.403, 

p<0.05) between mentorship and discipline. This finding indicated that mentorship 

programmes had a direct impact on promoting discipline among students. As a result, 

the null hypothesis was rejected. These findings aligned with a previous study 

conducted by Ames et al. (2015), which acknowledged the direct connection between 

mentoring programmes and discipline, as well as the commitment to achieving 

personal goals among students. 

 

The positive correlation between mentorship and discipline suggested that when 

students receive guidance, support, and mentorship from experienced individuals, 

they were more likely to exhibit disciplined behaviour. Mentorship programmes 

provide students with the necessary guidance, advice, and role modeling to foster 

discipline and dedication towards their personal goals. The findings of this study 

reinforced the notion that mentorship played a significant role in shaping students' 

behaviour and encouraging them to strive for excellence. 
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By acknowledging the impact of mentorship on discipline, educational institutions 

and policymakers could recognize the importance of implementing effective 

mentorship programmes. These programmes could be designed to provide students 

with access to mentors who can offer guidance, inspire discipline, and support them in 

their personal and academic endeavors. Through mentorship, students can develop 

essential skills, values, and a sense of responsibility, contributing to their overall 

growth and success. 

 

4.7 Disciplinary Actions and Students’ Discipline 

The fourth objective of the study was to determine the influence of disciplinary action 

on discipline among public secondary school students in Kiambu County, Kenya.  

The findings from likert-scale statements, open-ended questions and interviews are 

presented in the following sections. 

 

Table 29 

Disciplinary Frameworks and Better Behavioural Outcomes 

Descriptive Statistics 

School disciplinary frameworks contribute to better behavioural outcomes 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.20 

Teachers 83 1.00 5.00 4 1.28 

Source: Researcher 2022 

 

Table 29 shows that to a high extent (M=4) the students noted that school disciplinary 

frameworks contribute to better behavioural outcomes. These findings underlined the 

pertinence of strong disciplinary frameworks and their implementation in schools 
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since they could contribute to better behavioural outcomes among students in Kiambu 

County. The finding aligned with the study by Williams et al. (2019) who established 

that “school disciplinary frameworks in the USA contributed to better behavioural 

outcomes.” The study established the various interventions put in place by assistant 

principals to deal with indiscipline cases in schools. Based on the critical race 

theoretical framework, the study showed that various school discipline interventions 

for African American students such as peer counselling and assorted guidance and 

counselling interventions were employed. These played pivotal roles in checking 

indiscipline among the students studied. The findings of this current study agreed with 

those of the former study that shows that disciplinary actions militate against 

indiscipline in Kenyan schools. 

 

Table 30 

Violent Disciplinary Methods and Positive Students’ Disciplinary Outcomes 

Descriptive Statistics 

Violent disciplinary methods such as canning in schools have positive students‟ 

disciplinary outcomes 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 3 1.66 

Teachers 83 1.00 5.00 2 1.28 

Source: Researcher 2022 

 

Table 30 shows that to a moderate extent (M=3) the students and teachers agreed that 

violent disciplinary methods such as canning in schools had positive students‟ 

disciplinary outcomes. The teachers agreed to a low extent (M=2) to the statement. 

The findings showed that canning and other violent disciplinary actions should be 
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used as a last result among students since they did not have strong positive outcomes. 

This aligned with the findings by Ssenyonga et al. (2019) who showed that there was 

no significant relationship between teacher‟s violent disciplinary methods and 

students‟ disciplinary outcomes. As such, disciplinary practices could have inverse as 

well as direct influences on students‟ disciplines. In this case of this study, it was 

evident that disciplinary actions had direct influence on school indiscipline.   

 

Table 31 

Discipline Measures and Positive and Negative Effects on Students 

Descriptive Statistics 

Discipline measures have both positive and negative effects on the students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.10 

Teachers 83 1.00 5.00 4 0.98 

Source: Researcher 2022 

 

Table 31 show to a high extent (M=4) that the students and teachers agreed that 

discipline measures had both positive and negative effects on the students as shown in 

Table 31.  This means that whereas disciplinary actions could contribute to better 

disciplinary outcomes among students, sometimes it could affect them, negatively; 

defeating the essence of such actions. These findings agreed with the study by 

Williams et al. (2019) who drew a positive link between disciplinary actions and 

behavioural outcomes among students. It was thus important to enhance students‟ 

behaviours through stringent behavioural interventions.  These findings further 

disagreed with the study by Ssenyonga et al. (2019) who elicited that there was no 

significant relationship between teacher‟s violent disciplinary methods and students‟ 
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disciplinary outcomes. As such, from the study findings disciplinary measures could 

have both positive and negative influence on the students‟ behaviour.  

 

Table 32 

Schools with effective disciplinary frameworks and Reduced Students’ Indiscipline 

Descriptive Statistics 

Schools with effective disciplinary frameworks have fewer indiscipline cases than 

schools without such frameworks 

 N Min Max Mean Std. Dev. 

Teachers 83 2.00 5.00 4 0.84 

Source: Researcher 2022 

 

Table 32 shows that the teachers agreed to a high extent (M=4) that schools with 

effective disciplinary frameworks had fewer indiscipline cases than schools without 

such frameworks (M=4).  This shows that when schools put in place effective 

disciplinary frameworks their tendency curb indiscipline was enhanced. It was thus 

necessary for schools strengthen their disciplinary actions. These findings further 

align with the study by Williams et al. (2019) that showed that disciplinary measures 

affected the discipline of students positively. There is need to constantly review 

disciplinary frameworks regularly to ensure that they remain effective. This study 

established that effective disciplinary framework had positive effects on students‟ 

behaviour in Kiambu County.  

 

The study by Nyongesa et al. (2016) on Teachers’ disciplining styles and their 

influence on pupils’ behaviour modification in primary schools in Kimilili Sub-

County, Kenya showed that disciplinary actions played key roles in the discipline of 
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students. Nyongesa established that although various disciplinary styles were in place 

in schools - corrective, supportive, and preventive - indiscipline had constantly 

escalated in Kenya. This was evidenced by “general refusal to follow school rules and 

regulations, high levels of strikes, vandalism of school property, arson cases, bullying, 

absenteeism, as well as increased alcohol use” among others. Most of the disciplinary 

methods employed had positive effects on the students‟ behaviours 

 

Table 33 

Discipline Actions Based on Individual Students’ Attributes and Students Discipline 

Descriptive Statistics 

Responsive discipline actions based on individual students‟ attributes affect students 

discipline in our school 

 N Min Max Mean Std. Dev. 

Students 398 1.00 33.00 4 1.90 

Teachers 83 1.00 5.00 4 1.00 

Source: Researcher 2022 

 

Table 33 shows to a high extent (M=4) that the student and teachers agreed that 

discipline actions based on individual students‟ attributes affect students discipline in 

our school.  Thus, the disciplinary actions that were effective and aligned with the 

needs of the students affected behavioural outcomes among such students. Edwards 

(2016) investigated the connection between school racial composition and racial 

inequality in the discipline. The findings showed that discriminatory disciplinary 

interventions meted on students from minority groups resulted in differential effects 

on behaviour. In this regard, it was pertinent for disciplinary actions to take 

cognizance of the different demographic attributes of students to check discipline 
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inequality.  Since schools have students with various backgrounds, it was important to 

ensure balance in dispensing discipline. This current study finding showed that when 

the disciplinary actions are aligned to individual students needs they are effective on 

the students‟ behaviour in Kiambu County 

 

Table 34 

Negative Attitudes towards Discipline Actions and Students' Discipline 

Descriptive Statistics 

Negative attitudes towards discipline actions could challenge students' discipline as 

well as their academic performance 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.13 

Teachers 83 1.00 5.00 4 1.13 

Source: Researcher 2022 

 

Table 34 shows that the students and teacher agreed to a high extent (M=4) that 

negative attitudes towards discipline actions could challenge students' discipline as 

well as their academic performance.  This study findings showed the perceptions and 

receptivity of students towards disciplinary actions could determine their likelihood to 

register positive behavioural outcomes after being disciplined. The study by 

Okonofua et al. (2016) on “Brief intervention to encourage empathic discipline cuts 

suspension rates in half among adolescents” showed that teachers‟ mindsets regarding 

discipline had a direct effect on the quality of teacher-student relationships. It also 

affected students‟ suspensions. This called for interventions aimed at enhancing 

teacher-student relationships through interventions aimed at appreciating the essence 

of various disciplinary actions among students. This study emphasized the need to 
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overcome negative attitudes towards discipline actions in secondary schools. If these 

disciplinary actions do not factor in the potential impacts that such actions could have 

on attitudes towards them, the reasons for these actions can be defeated. 

 

In this regard, it was pertinent for disciplinary actions to take cognizance of the 

different demographic attributes of students to check discipline inequality. Since 

schools have students' various backgrounds, it is important to ensure balance in 

dispensing discipline. This current study corroborates the study by Edwards (2016) 

that shows that responsive discipline actions based on individual students‟ attributes 

affect the discipline of students in Kiambu County. Schools should thus study 

students carefully before embarking on disciplinary interventions to ensure that the 

chose actions are responsive to the needs of the specific students. 

 

Furthermore, both students and teachers noted to a high extent (M=4) that the school 

administration supports the disciplinary actions used on students as presented in Table 

35 below. 

 

Table 35 

School Administration Supports the Disciplinary Actions 

Descriptive Statistics 

The school administration supports the disciplinary actions used on students 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.34 

Teachers 83 1.00 5.00 4 0.93 

Source: Researcher 2022 
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Furthermore, both students and teachers noted to a high extent (M=4) that the school 

administration supports the disciplinary actions used on students as presented in Table 

35. 

 

The findings showed that the pertinence of support of disciplinary actions by schools 

since it contributed to better disciplinary outcomes among students. The school 

administration could play a key role in creating an environment that supports the 

application of disciplinary actions in schools. This could go on to enhance students‟ 

discipline in secondary schools. The main preoccupation of schools should thus be 

ensuring that the school environment is well set to respond to students‟ disciplinary 

problems. This can be achieved by ensuring that all the various interventions take into 

consideration the specific needs of the schools. This is pivotal since as explained by 

the Problem Behaviour Theory (PBT) (Jessor, 1977), The behavioural choices of 

students can be influenced by the relationships that they sustain in their environment, 

(Ma & Shive, 2000).  

 

The importance of the support of schools for disciplinary actions cannot be 

overemphasized. Schools play a critical role in providing a safe and supportive 

learning environment, as emphasized by Hussein and Hussein (2010). By ensuring 

security and removing triggers for conflict and violence, schools created a foundation 

for positive behaviour and discipline among students. This allowed students to 

communicate their thoughts, ideas, and motivations, engage constructively in 

classroom activities, meet their psychosocial needs, and work through challenges in a 

way that connects together different facets of their personalities thanks to a supportive 

learning environment (Omar, 2013).  
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On the other hand, the teacher must depend on positive reinforcement techniques 

rather than punitive ones while using contemporary disciplinary measures to teach 

discipline and protect the student's honor and reputation (Darwazah, 2014). This was 

crucial to enhance the receptivity of students to disciplinary actions. If the gap was 

created between students and teachers within the processes of implementing different 

behaviour management strategies in Kiambu County, then their efficacy would be 

greatly reduced.  

 

A supportive learning environment, as noted by Omar (2013), enabled students to 

freely communicate their thoughts, engage constructively in classroom activities, and 

work through challenges. This environment allowed students to connect different 

facets of their personalities, fostering personal growth and development. Teachers' use 

of positive reinforcement techniques and contemporary disciplinary measures, rather 

than punitive approaches, as suggested by Darwazah (2014), was crucial in enhancing 

students' receptivity to disciplinary actions. When students feel respected and 

supported, they were more likely to respond positively to discipline and guidance. 

 

As such, the effectiveness of behaviour management strategies depends on the 

relationship between students and teachers. Creating a positive and engaging school 

climate reduces the emergence of negative behaviours and promotes positive social 

behaviours and beliefs (Masadia, 2014). A positive school climate nurtured the 

academic, emotional, and social abilities of students, contributing to a harmonious and 

cohesive learning environment. This perspective is supported by William et al. (2012) 

who demonstrated the academic excellence of students in small schools and the 

superior academic performance of students in modern small and large schools 
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compared to older institutions. William et al. (2012) highlighted the need to improve 

learning settings to maximize the anticipated gains. The school administration should, 

therefore, meticulously integrate disciplinary actions into their work processes to 

create a conducive learning environment that fosters academic excellence and positive 

behaviour. 

 

Conversely, Dare & O'Donovan (2002) shed light on the influence of school 

administration in fostering a stimulating learning environment. The results showed 

that, from the perspective of instructors, school administration had little involvement 

in creating an engaging learning environment. To address this, the researcher 

suggested holding workshops and seminars on contemporary classroom management 

and effective student interaction. Achieving these goals should be a priority for school 

administrators to ensure a positive and supportive learning environment. By 

prioritizing a positive school climate, schools in Kiambu County can ensure that 

disciplinary actions are more successful in achieving their intended goals. 

 

As a result, schools should be well poised to ensure that disciplinary actions 

succeeded through collaboration between teachers and students as affirmed by one of 

the respondents who said that: 

The school administration has a key role to play in disciplinary processes 

in schools. The schools should ensure that the behaviour management 

interventions they roll out succeed by integrating the input of teachers and 

school administrators as well as that of students (Respondent 6, Kiambu 

County, May 2022).  

 

These findings were consistent with previous research conducted by Valdebenito et al. 

(2018), which also highlighted the significance of schoolinterventions in shaping 
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students' discipline. According to Valdebenito et al. (2018), the way interventions are 

implemented within the school environment can have a profound impact on students' 

behavioural choices. When students are provided with proper guidance and support to 

avoid problem behaviour, they are more likely to refrain from engaging in such 

behaviours. This aligns with the outcomes observed in this study. 

 

The role of parents in supporting school-level interventions cannot be understated, as 

noted by Oyieyo (2012). Collaborative efforts between schools and parents can 

significantly influence students' behaviour. By fostering a positive and supportive 

environment both at home and in school, students are more likely to demonstrate 

improved discipline and conduct.  

 

In Kiambu County, the interventions implemented proved to be pivotal in enhancing 

discipline among secondary school students. The interventions were thoughtfully 

designed to be responsive to the unique behaviour management needs of schools. This 

adaptability allowed for interventions that effectively addressed specific challenges 

and promoted positive behavioural change. 

 

The current findings resonate with the previous research by Valdebenito et al. (2018) 

and Oyieyo (2012), as both studies underlined the efficacy of school behaviour 

change interventions in mitigating disciplinary issues. The positive impact of such 

interventions was evident in the improved discipline observed among students in 

secondary schools. When implemented effectively and with parental support, these 

interventions can foster a positive and supportive environment that encourages 

students to make better behavioural choices.  
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Table 36 

Restorative Interventions and Balanced Behavioural  Outcomes among the Students 

 Descriptive Statistics 

Restorative interventions aimed at achieving balanced disciplinary interventions 

enhance balanced behavioural outcomes among the students 

 N Min Max Mean Std. Dev. 

Teachers 83 3.00 5.00 4 0.65 

Source: Researcher 2022 

 

Table 36 shows that the teachers went on to agree to a high extent (M=4) that 

restorative interventions aimed at achieving balanced disciplinary interventions 

enhanced balanced behavioural outcomes among the students.  In this regard, it can be 

deduced that efforts to ensure balance in disciplinary actions contributed to favourable 

behavioural outcomes among students. These findings were presented in Table 36. 

Anyon et al. (2016) in “Restorative Interventions and School Discipline Sanctions in a 

Large Urban School District” found that restorative interventions aimed at achieving 

balanced disciplinary interventions ensure enhanced students‟ discipline. The study 

showed that some discipline actions tended to focus on special groups of students. In 

this regard, youth from “black, Latino, and Native American youth groups, boys, and 

students” in special education tended to be overrepresented in suspensions and 

expulsions.” This also led to skewed disciplinary outcomes among students from 

these groups. Restorative interventions aimed at achieving balanced disciplinary 

interventions were thus recommended to ensure balanced behavioural outcomes 

among the students. This current study investigated the level to which the disciplinary 

actions, and their perceived impartiality, affected the behaviour of students‟ 

behavioural outcomes among the students.  
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This current study showed that disciplinary actions, and their perceived impartiality, 

affected the behaviour of students. It was thus pertinent for schools to establish strong 

and responsive strategies aimed at strengthen disciplinary intervention in schools. 

 

The response to interview questions showed that disciplinary action has a significant 

effect on the discipline among public secondary school students. The findings showed 

that the specific disciplinary interventions had different outcomes for students‟ 

academic performance and discipline among the students studied. These findings 

were in line with a study by Williams et al. (2019) that shows that “school 

disciplinary frameworks contributed to better behavioural outcomes.”  These firms 

were corroborated by one of the respondents who said: 

There is need to ensure that schools have elaborated disciplinary 

frameworks. This is important since schools that have good 

frameworks manage indiscipline well than schools that do not have 

such frameworks. It is also important to come up with good 

approaches to enhance behavioural outcomes (Respondent 5, Kiambu 

County, May 2022). 

 

This study showed that it is essential to establish well-defined disciplinary 

frameworks within schools as emphasized by (Fabelo et al., 2011). Schools that have 

comprehensive disciplinary frameworks tend to effectively manage issues of 

indiscipline compared to those that lack such frameworks. A clear and elaborated 

disciplinary framework provides a structure and set of guidelines for addressing 

disciplinary incidents, promoting consistency and fairness in disciplinary actions. It 

helped create a conducive learning environment where students understand the 

boundaries and expectations of behaviour. 
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Furthermore, developing effective approaches to enhance behavioural outcomes is 

crucial. Schools should adopt strategies that go beyond punitive measures and focus 

on preventive and proactive interventions. Such approaches may include promoting 

positive behaviour through rewards and recognition, implementing social-emotional 

learning programmes, fostering a sense of belonging and connectedness among 

students, and providing counselling and support services. 

 

By emphasizing positive behavioural outcomes and implementing proactive 

measures, schools can create a culture that encourages responsible behaviour and 

reduces instances of indiscipline. It was important to foster a collaborative approach 

involving teachers, administrators, students, and parents to develop and implement 

these approaches effectively. Regular evaluation and monitoring of the outcomes will 

help identify areas of improvement and ensure the continuous enhancement of 

behavioural outcomes in schools. 

 

Overall, having well-elaborated disciplinary frameworks and implementing effective 

approaches to enhance behavioural outcomes are vital in promoting a positive and 

disciplined school environment. These efforts contribute to the overall well-being and 

academic success of students while fostering a culture of respect, responsibility, and 

positive behaviour. 

 

Therefore, repeating a grade or leaving school was twice as likely for students with 

just one disciplinary contact during their middle and high school years as it was for 

those without any. In Kiambu County, the findings make it apparent that indiscipline 

could affect the performance of students. In this regard, one of the respondents said.  
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Students with behavioural problems are likely to perform poorly as 

compared to students with good behaviour. It was thus important for 

schools to constantly monitor students to ensure that their negative 

behaviours were put in check (Respondent 7, Kiambu County, May 

2022). 

 

Academic success among students was typically further hampered when disciplinary 

actions results in expulsion from the learning environment. Numerous mechanisms 

that contributed to the issue have been identified through studies. First, suspensions 

result in a straightforward loss of teaching time. According to Skiba and Noguera 

(2010), increased academic learning time was associated with higher levels of student 

accomplishment; thus, denying students access to this learning time is 

counterproductive. Second, when a student is expelled from school, they may lose 

interest in the institution, its rules, and their coursework, which will lower their 

motivation to succeed academically (Gregory et al., 2010). Students were more prone 

to repeat inappropriate behaviour and even turn to breaking the law in the greater 

society when ties to school were severed. In Kiambu County, it was important, as 

result of these potential implications of indiscipline, to ensure that disciplinary 

challenges among students were quickly dealt with through all possible means. In this 

regard, one of the respondents said that:  

Indiscipline has myriads of negative influences on the performance of 

students. In this regard, it was important to deal with indiscipline 

promptly through all possible means (Respondent 5, Kiambu County, 

May 2022). 

 

Simba et al. (2004) advanced that academic achievement was better if there was good 

discipline. Academic performance measures a learner's aptitude and proficiency in a 

subject, a school, or a specific set of skills. Discipline was beneficial because it 
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developed character and helped people learn in productive ways. Nobody can succeed 

in life unless they have self-discipline. In the context of Kiambu County, it was 

important to ensure that indiscipline in schools was deal with through the creation of a 

firm environment that incorporates all indiscipline cases. 

 

The foregoing findings was aligned with the Ecological Systems Theory (EST) 

(Bronfenbrenner, 1979). The findings showed clearly that the school environment in 

Kiambu County schools influenced students‟ behavioural outcomes. Bronfenbrenner 

discussed the different system levels as Bronfenbrenner (1979) shows five systems 

that influence the development of a person. These include the microsystem whereby 

the person is exposed to a pattern of activities, roles, and interpersonal relations in one 

on one setting such as home, school, peers, neighbourhood etc. The school 

environment in Kiambu County as a micro environment played important roles in 

dealing with students‟ indiscipline through the interventions that were put in place 

there. The second system is the meso-system which incorporates linkages occurring 

between numerous settings where the developing person is located such as home and 

school. It was thus pertinent for parents in Kiambu County to collaborate with 

teachers in creating “a meso-environment which guided students in the right 

directions.” Parents should support teachers in ensuring that indiscipline was 

managed. This was supported by one of the teachers who said that: 

The home environment plays a crucial role in guidance students in the 

right directions. It was thus important to ensure that parents back up 

teachers and the school environment in ensuring that indiscipline is 

checked. (Respondent 5, Kiambu County, May 2022). 
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The third system is the exo-system which includes one or more social settings that do 

not involve the developing person as an active participant. In these settings, events 

occur that affect or are affected by what happens in the set containing the developing 

person. These could be the parental workplace whereby an individual can be affected 

by the context in which the parent works through acquired values among others. The 

last system is the macro-system. This includes influences from culture, subculture, 

and other extended social structures (Bronfenbrenner, 1993). The last system is 

chrono-system. In this one, the development of a person is affected by affected over 

time by numerous influences that occur at school, home, or in the country at large. In 

line with these findings, it is imperative for the larger community to support 

behavioural interventions in schools. Some of the respondents in this study pointed 

out that religious and government institutions could play important roles in guidance 

students appropriately. Risk-taking behaviours at the community level should be 

controlled by reducing the risks in the community: One of the respondents had this to 

say to this end: 

It is important to control risk taking behaviours in the community. This 

can be achieved by ensuring that the community was devoid of 

negative influences that could promote or sustain indiscipline among 

students. This was possible by creating rapport between the society 

and the schools. The government can also support schools by support 

disciplinary interventions through relevant policies. (Respondent 5, 

Kiambu County, May 2022). 

 

It can be concluded that disciplinary actions in schools aligned to the EST since the 

home, societal and school ecologies of students affected their behaviour. In this 

regard, school behaviour change interventions determine the discipline of students. 

Measures such as guidance and counselling, peer counselling, mentoring and parental 
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involvement within disciplinary processes in secondary schools create an ecology in 

which indiscipline among students can be checked. Schools should thus constantly 

strengthen behavioural interventions within the student‟s environment. 

 

Brugar (2016) in a study on teaching social studies/history to elementary school 

students through a discipline-specific approach show that the specific disciplinary 

interventions had different outcomes for students‟ academic performance and 

discipline in the schools studied. Schools with effective disciplinary frameworks had 

fewer indiscipline cases than schools. This current study affirmed that disciplinary 

actions of schools affected students‟ discipline in Kiambu County. To this end, 

schools with effective disciplinary frameworks had fewer indiscipline cases than 

schools‟ situations where disciplinary actions were not effected. To support this, one 

of the respondents said: 

Discipline measures had both positive and negative effects on the students. 

This in turn affects the academic performance of the students (Respondent 

10, Kiambu County, May 2022). 

 

Furthermore, the majority of schools already had stringent measures to implement 

enforce discipline in schools. For example, during opening days, students are searched 

at the gate to make sure they do not smuggle in goods that are prohibited. The schools 

also made sure that students behave well all the times while on school premises, 

encourage students to cooperate with each other, and by punishing and caning. 

However, this could be challenged by the fact that government policy had called for 

banning of canning in schools (Khatete, 2014).  Since April 2001, the MOE laid 

emphasis on “the rights of children which culminated in the banning of corporal 

punishment from schools.” The key aim of the policy was to enhance students 
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discipline by checking riots, truancy, and all manner of rebellion among other 

behavioural problems. Nevertheless, schools in Kiambu County continued to face 

numerous behavioural challenges which had pushed them to constantly come up with 

a blend of interventions to curb it. Furthermore, discipline was influenced by peer 

pressure. As such, peer pressure breeds bad character. To support this, one of the 

respondents said: 

Peer pressure convinces them to take certain actions, and when they do, 

they suffer the natural consequences – which they are not mature enough 

to handle. Peer pressure can lead students to alcohol, drugs, unsafe sex 

practices, blatant disrespect for authority, and aggression toward family 

member (Respondent 8, Kiambu County, May 2022). 

 

The findings showed that to improve discipline, schools must make sure that the 

classroom has a routine and a rhythm. Students need to know what to expect from the 

class and what is required of them in this manner. This study finding was aligned with 

the findings by Gage et al. (2019) who noted that classroom management lead to 

fewer cases of indiscipline. This showed possible changes in negative behaviours. In 

addition, the teachers noted that school should have a discipline control procedure to 

keep the students in check. A proper code of conduct, rules, and regulations must be 

followed. This view was supported by Ssenyonga et al.  (2019) who found that strict 

school rules kept bad behaviour such as school violence at bay. Further, the findings 

showed that schools should reward good behaviour. This would encourage other 

students to behave better. As a result, they would put in an effort to become a better 

student and to be disciplined (Okonofua et al., 2016). 

 

The findings showed that principals were working hard to implement disciplinary 

measures in schools.  Specifically, there was reduction of drug and substance abuse in 
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schools. The teachers also encourage students to be honest with each other, avoid 

stealing from other students, respecting each other and avoid speaking mother 

tongues. As a result, the findings showed that Schools with effective disciplinary 

frameworks had fewer indiscipline cases than schools‟ situations where disciplinary 

actions were not affected which further supports the findings by (Williams et al., 

2019). Furthermore, students who observed high discipline experience improvement 

in their academic performance.  To support this, one of the respondents said: 

High discipline means keeping yourself focused on assignments or in classes, 

not getting yourself distracted during learning or times of study and making 

sure that you're on track with deadline, this will ultimately lead to high 

academic performance (Respondent 12, Kiambu County, May 2022). 

 

The fourth hypothesis was to examine if there was a statistically significantly 

relationship between and discipline among public secondary school students in 

Kiambu County. 

 

HO4: There is no statistically significant relationship between disciplinary 

actions and discipline among public secondary school students in Kiambu 

County, Kenya 
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Table 37 

Correlation between Disciplinary Actions and Discipline 

 

The findings in table 37 shows that there was positive and significant correlation 

between disciplinary actions and discipline (r=0.599, p<0.05).  These findings 

showed that the disciplinary actions meted on students were correlated with their 

behavioural outcomes. The null hypothesis was thus rejected. These findings aligned 

with the study by Williams et al. (2019) who “examined middle school teachers‟ 

academic and behavioural perceptions of their students and expectations for high 

school graduation.” The study established that school disciplinary frameworks 

contributed to better behavioural outcomes. Brugar (2016) supports these findings by 

affirming that the specific disciplinary interventions had different outcomes for 

students‟ academic performance and discipline in the schools studied. Schools with 

effective disciplinary frameworks had fewer indiscipline cases than schools without. 

The findings of this current study affirmed that the disciplinary actions of schools 

reinforced school behaviour change interventions. 

 

Students Discipline 

Scores 

Disciplinary Actions Scores Pearson 

Correlation 

.599
**

 

  

  

Sig. (2-tailed) 0.000 

R2 0.359 

N 481 

**. Correlation is significant at the 0.01 level (2-tailed. 

Source: Researcher 2022 
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The findings further aligned with the study by Gage et al. (2019) on “the effect of 

school-wide positive behaviour interventions and supports on disciplinary exclusions 

(SWPBIS).” The study showed that the disciplinary actions used by schools such as 

suspension and expulsion rates for 98 schools that were implementing SWPBIS and 

those who were not doing so had fewer cases of suspensions. This showed that 

disciplinary action had positive impacts on students‟ discipline. 

 

The findings of this study were in disparity with those of Ssenyonga (2019) in Uganda 

on “stress and positive attitudes towards violent discipline are associated with school 

violence by Ugandan teachers.” The study showed that there was no significant 

relationship between teacher‟s violent disciplinary methods and students‟ disciplinary 

outcomes. These findings showed that disciplinary actions do not always yield the 

desired outcomes. Whereas disciplinary actions could have positive effects in some 

instances and negative effects in other cases. Schools should thus meticulously choose 

the disciplinary actions they apply on their students to make them more responsive to 

disciplinary needs. 

 

4.8 Students’ Discipline 

The respondents were asked to indicate their level of agreement with the following 

statements regarding students‟ discipline. The findings were presented in the 

following sections. The students agreed to a high extent (M=4) that school behaviour 

change interventions have enhanced participation in school programmes as presented 

in Table 38. This could contribute to enhanced discipline as shown by Government of 

Kenya in “The Basic Education Act” that enacted democratic policies aimed at 
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including students in Board of Management (BOM) meetings (Republic of Kenya, 

2013).  

 

Table 38 

School behaviour Change Interventions and Participation in School Programmes 

Descriptive Statistics 

School behaviour change interventions have enhanced participation in school 

programmes 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.37 

Teachers 83 1.00 5.00 4 0.99 

Source: Researcher 2022 

 

The aforementioned act created a good platform for propping up students‟ 

participation in decision making as well as bridging the gap between students, 

teachers and the school administration. This was aimed at curbing negative 

perceptions of teachers as “dictators, cruel, and punishers” and by so doing enhancing 

discipline among students. This was in line with Ministry of Education guidelines 

(GOK, 2013). In line with the provisions of the government of Kenya Act, it is 

evident that the measures put in place by the government to check indiscipline, when 

coupled with school interventions play pivotal roles in checking indiscipline among 

students.  
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Table 39 

Reduction in Absenteeism Due to School behaviour Change Interventions 

Descriptive Statistics 

There is a reduction in absenteeism due to school behaviour change interventions 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.18 

Teachers 83 1.00 5.00 4 1.11 

Source: Researcher 2022 

 

As presented in Table 39, the students and teachers also agreed to a high extent (M=4) 

that there was a reduction in absenteeism due to school behaviour change 

interventions.  

 

The findings showed that reduction of absenteeism was an indicator of enhanced 

discipline among students. As the behaviours of students changed positively, there 

were likely to remain in school and focus on their studies. These findings were in line 

with the study by Nyongesa et al. (2016) in “teachers‟ disciplining styles and their 

influence on pupils‟ behaviour modification in primary schools in Kimilili Sub-

County, Kenya.” The study by Nyongesa was motivated by the fact that although 

various disciplinary styles were in place in schools - corrective, supportive, and 

preventive- indiscipline had constantly escalated in Kenya. This was evidenced by 

“general refusal to follow school rules and regulations, high levels of strikes, 

vandalism of school property, arson cases, bullying, absenteeism, as well as increased 

alcohol use” among others. The findings of this study showed that “the majority of 

teachers preferred caning pupils rather than guidance and counselling them.” Further, 

most of the disciplinary methods employed had positive effects on the pupils‟ 
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behaviours. This current study affirmed that the influence of disciplinary actions on 

students‟ behaviour in Kiambu County. 

 

Table 40 

Reduction in Drug and Substance Abuse Due to School behaviour Change 

Interventions 

Descriptive Statistics 

There is a reduction in drug and substance abuse in our schools due to School 

Preventive interventions 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.32 

Teachers 83 1.00 4.00 4 4.52 

Source: Researcher 2022 

 

The study also sought to find out if there was reduction in drug and substance abuse 

due to school behaviour change interventions. The findings are presented in Table 40. 

 

The teachers and students also agreed to a high extent (M=4) that there was a 

reduction in drug and substance abuse in our schools due to School Preventive 

interventions. The high standard deviation in teachers‟ responses (4.52) showed that 

their opinions were very diverse. Nevertheless, the findings showed that reduction in 

abuse of drugs and substances was a main indicator of disciplinary outcomes in the 

study population.  The findings were aligned with a study by Magai and Malik (2018) 

on “Emotional and Behavioural Problems in Children and Adolescents in Central 

Kenya in Kiambu County” that showed that substance use was a challenge facing 

students in the county. The findings of this current study were significant since they 
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showed the contribution of behaviour management strategies towards enhancing 

students‟ discipline in the county. The findings of the study also agreed with a study 

by Nyongesa et al. (2016) that showed that disciplinary management strategies play 

key roles aimed at dealing with “general refusal to follow school rules and 

regulations, high levels of strikes, vandalism of school property, arson cases, bullying, 

absenteeism, as well as increased alcohol use” among others.  

 

Table 41 

Reduction in Drug and Substance Abuse in Schools Due to School Preventive 

Interventions. 

Descriptive Statistics 

Behavioural interventions have led to a reduction in unsafe sexual behaviours and 

abortions in our schools 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.36 

Teachers 83 1.00 5.00 4 0.89 

Source: Researcher 2022 

 

The teachers and students agreed that behavioural interventions had led to a reduction 

in unsafe sexual behaviours and abortions in our schools (M=4) as shown in Table 41. 

The findings as shown in Table 40 indicate that Kiambu County was faced with high 

incidences of indiscipline cases and risk-taking behaviour such as drug and substance 

abuse, truancy, gang behaviour, and early sexual debut. Reduction in these vices was 

thus a pointer of enhanced behavioural outcomes. Schools should thus put in place 

responsive interventions aimed at reining in on indiscipline among students. This was 
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aligned with the study by Magai and Malik (2018) which showed that these were the 

main indicators of discipline among students.  

 

There are numerous indiscipline challenges facing students in Kenyan schools. 

Carpenter et al. (2002) pointed out that disciplinary challenges among students such 

as truancy, disruptive behaviour, and low academic achievement are factors that often 

degrade the quality of educational outcomes. Interventions by mentors are crucial 

allies in the attempt to develop and mold students, and they have a significant impact 

on the personality features of the students. Mentoring has a beneficial impact on 

students' achievement, behaviour, and academic success when teachers and 

administrators collaborate to help pupils. The foregoing findings show that behaviour 

management strategies such as mentoring among others which were investigated in 

this study are crucial in dealing with indiscipline among students in Kenya. 

 

Table 42 

Reduction in Reduction in Fighting in Schools Due to School Preventive 

Descriptive Statistics 

There is a reduction in fighting in our schools due to the disciplinary interventions 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.28 

Teachers 83 1.00 5.00 4 0.88 

Source: Researcher 2022 

 

The findings in Table 42, shows that discipline interventions had managed to check 

indiscipline among students in Kiambu County. This showed that behavioural 

interventions had positive impacts on students‟ discipline. This finding is supported 
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by the finding by Magai and Malik (2018) that showed the immense discipline 

challenges facing students in Kiambu County. The two found that in the county, 27% 

of those aged 6 to 18 years had behavioural problems compared. These high levels of 

indiscipline thus call for informed interventions. Reduction in fighting incidences 

could show the success of School Preventive interventions. This underlined the 

importance of checking unruly behaviour among students.  

 

The findings of this study affirmed that it was important to have responsive discipline 

management strategies among students as shown by Anyanwu et al. (2019) in the 

study, on students’ perception on the effect of disciplinary suspension on their 

psychological well-being in public secondary schools in Lang’ata Sub-County, 

Nairobi County, Kenya. The study was anchored on the deterrent and reformative 

theories of punishment. The findings of this current study showed that disciplinary 

action focused on students as envisaged by theories of punishment play crucial roles 

in dealing with school indiscipline. This was particularly so since discipline measures 

had both positive and negative effects on the students.  

 

Table 43 

Reduction in Reduction in Bullying in Schools Due to School Preventive Interventions 

Descriptive Statistics 

There is a reduction of bullying of others among students due to the school-preventive 

measures 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.17 

Teachers 83 1.00 5.00 4 0.82 

Source: Researcher 2022 
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The students and teachers agreed to a high extent that there was a reduction of 

bullying of others among students due to school-preventive measures as presented in 

Table 43. The findings affirmed that reduction in bullying was a main indicator of 

school behavioural outcomes. The gravity of indiscipline cases in Kiambu County 

were identified by Ndaita (2016) in “teachers‟ disciplining styles and their influence 

on pupils‟ behaviour modification in primary schools in Kimilili Sub-County, 

Kenya.” The study was motivated by the fact that although various disciplinary styles 

were in place in schools - corrective, supportive, and preventive- indiscipline had 

constantly escalated in Kenya. This was evidenced by “general refusal to follow 

school rules and regulations, high levels of strikes, vandalism of school property, 

arson cases, bullying, absenteeism, as well as increased alcohol use” among others.”  

 

The findings of this current study supported the findings by Ndaita which showed 

high levels of drug use, sneaking out of school, bullying and rudeness in Kiambu 

County among others despite the fact that the schools deployed various discipline 

management interventions. The reduction in bullying incidences was thus a gain in 

checking indiscipline in the county through behaviour change interventions. These 

findings were a pointer to the need for systematic school behaviour management 

interventions aimed checking indiscipline in schools within the stipulated time period.  
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Table 44 

Behaviour Change Strategies Have Led Reduction of Destruction of School Property 

Descriptive Statistics 

Behaviour change strategies have led reduction of  destruction of  school property 

 N Min Max Mean Std. Dev. 

Students 398 1.00 5.00 4 1.26 

Teachers 83 1.00 5.00 4 0.90 

Source: Researcher 2022 

 

Furthermore, to a high extent (M=4), the students and teachers observed that 

behaviour change strategies had led reduction of destruction of school property as 

shown in Table 44. 

The findings showed that disciplinary actions employed had positive effects on 

students‟ behaviours. When the behaviours changes, wanton destruction of school 

property was curbed. This finding was similar to the finding by Nyongesa et al. 

(2016) in “teachers’ disciplining styles and their influence on pupils’ behaviour 

modification in primary schools in Kimilili Sub-County, Kenya” underlines the 

importance of reduction in indiscipline cases among students.  

 

The study by Nyongesa et al. (2016) was motivated by the fact that although various 

disciplinary styles were in place in schools - corrective, supportive, and preventive- 

indiscipline had constantly escalated in Kenya. This was evidenced by “general 

refusal to follow school rules and regulations, high levels of strikes, vandalism of 

school property, arson cases, bullying, absenteeism, as well as increased alcohol use” 

among others. Based on the mixed research approach, findings show that “the 

majority of teachers preferred caning pupils rather than guiding and counseling them.” 
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Further, most of the disciplinary methods employed had positive effects on the pupils‟ 

behaviours. This current, although undertaken in Kiambu County which is in another 

part of Kenya underlines the importance of the influence of disciplinary actions on 

students‟ behaviour. As such, the findings of this study were a pointer to the fact that 

School Preventive interventions were bearing the expected results. 

 

The findings from interviews showed that the various school measures put in place to 

check indiscipline had resulted in positive discipline outcomes among the students 

studied. These findings agreed with the study by Williams et al. (2019) in “The 

discipline gatekeeper: assistant principals‟ experiences with managing school 

discipline in urban middle schools.” The study sought to establish the various 

interventions put in place by assistant principals to deal with indiscipline cases in 

schools. Based on the critical race theoretical framework, the study showed that 

various school discipline interventions for African American students such as peer 

counselling and assorted guidance and counselling interventions were employed. 

These played pivotal roles in checking indiscipline among the students studied. This 

current study affirmed that there was “a positive link between disciplinary actions and 

behavioural outcomes among students.”   

Students responded positively to interventions put in place to check their discipline 

and this had created a conducive leaning environment in the schools. In support of 

this, one of the respondents said:  

There were improvements in students discipline among students. Some of 

our colleagues who were previously faced with discipline challenges were 

now well behaved and were performing well in school due to the 

interventions put in place by schools to enhance discipline (Respondent 17, 

Kiambu County, May 2022). 
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The findings further showed that the students‟ discipline was changing positively due 

to the discipline interventions put in place in the schools, further supporting the 

findings by Williams et al. (2019). As such, it was pertinent to reinforce disciplinary 

actions in the schools since this had positive implications on the discipline of the 

students. In support of this, one of the respondents said: 

Our students were recording good disciplinary outcomes due to the various 

measures put in place in our schools to check disciplinary challenges. 

Students who had improvements in discipline started performing well in 

examinations. In a nutshell, it can be concluded that interventions to enhance 

discipline among students (Respondent 8, Kiambu County, May 2022). 

 

According to the findings schools had implemented various measures to address 

disciplinary challenges, and as a result, students have been achieving positive 

disciplinary outcomes. Those students who had shown improvements in their 

discipline have also experienced a positive impact on their academic performance, as 

reflected in their examination results.  

 

By implementing effective disciplinary strategies and interventions, our schools had 

created an environment that promotes responsible behaviour and encourages students 

to adhere to the expected standards of conduct. These measures have helped in 

instilling discipline among the students, leading to improvements in their overall 

behaviour and attitudes. 

 

The positive correlation between improved discipline and academic performance 

suggests that when students exhibit discipline, they are better able to focus on their 

studies, engage in learning activities, and perform well in their examinations. 

Disciplinary interventions have not only fostered a conducive learning environment 
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but have also had a direct impact on students' motivation, self-discipline, and 

academic achievements. 

 

Therefore, it was evident that the interventions implemented to enhance discipline 

among students had played a crucial role in promoting their academic success and 

overall development. These positive outcomes further highlighted the importance of 

continued efforts to nurture discipline and maintain a supportive disciplinary 

framework within our schools. 

 

4.9 Regression Analysis for All Variables 

Regression analysis was also utilized to test the study level to which each independent 

study variable predicted the dependent variable.  The findings were presented in the 

following sections. 

 

4.9.1 Model Summary 

The findings of the study revealed that the independent variables, including School 

Discipline Actions, Mentorship Interventions, Student Peer Counselling, and Teacher 

Counselling Interventions, accounted for a significant portion of the variance in 

discipline among public secondary school students and teachers. Specifically, these 

variables explained approximately 49.7% (r squared = 0.497) of the change in 

discipline for students and 14% (r squared = 0.140) for teachers. 

 

The high value of R-squared (0.497) for students indicates that almost half of the 

variation in discipline can be attributed to the independent variables examined in the 

study. This implies that School Discipline Actions, Mentorship Interventions, Student 
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Peer Counselling, and Teacher Counselling Interventions collectively have a 

substantial influence on students' disciplinary outcomes. These findings suggest that 

implementing effective disciplinary measures, providing mentorship programmes, and 

promoting counselling interventions can significantly contribute to improving student 

discipline in public secondary schools. 

 

On the other hand, the lower value of R-squared (0.140) for teachers indicates that the 

independent variables accounted for a smaller proportion of the variation in discipline 

among teachers. This suggests that other factors not considered in the study may also 

influence teachers' discipline. It is important to further explore and understand these 

additional factors to develop a more comprehensive understanding of the disciplinary 

dynamics among teachers. 

 

Overall, the findings highlight the importance of School Discipline Actions, 

Mentorship Interventions, Student Peer Counselling, and Teacher Counselling 

Interventions in shaping discipline outcomes. They emphasize the need for schools 

and educational institutions to implement effective strategies and interventions that 

address various aspects of discipline to create a positive and conducive learning 

environment for both students and teachers. 
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Table 45 

Model Summary (Students) 

Model Summary (Students) 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

1 .705
a
 .497 .491 .63843 

Model Summary (Teachers) 

Model R R Square Adjusted R Square Std. Error of the 

Estimate 

1 .374
a
 .140 .096 .94839 

a. Predictors: (Constant), School Discipline Actions, Student Peer Counselling, 

Mentorship Interventions, Teacher Counselling Interventions 

Source: Researcher 2022 

 

4.9.2 Analysis of Variance 

According to Table 45, all the variables in Models 1 to 3, for both students and 

teachers, exhibited statistical significance in predicting students' discipline in public 

secondary schools in Kiambu County. These findings indicate that the variables, 

whether considered independently or with the potential moderating influence of other 

factors, have a significant predictive ability for students' discipline. 

 

The statistical significance, denoted by p<0.05 in the F-test for all variables, suggests 

that the relationships between the independent variables and students' discipline are 

not due to chance but have a meaningful and significant impact. This implies that the 

variables included in the models, such as School Discipline Actions, Mentorship 

Interventions, Student Peer Counselling, and Teacher Counselling Interventions, 

collectively contribute to explaining and predicting variations in students' discipline. 

 



176 
 

These results underscore the importance of these variables in shaping and maintaining 

a positive disciplinary environment within public secondary schools. They suggest 

that interventions targeting these areas, such as implementing effective school 

disciplinary policies, providing mentorship programmes, and offering counselling 

support for students and teachers, can have a significant impact on students' discipline 

outcomes. 

 

Overall, the findings presented in Table 45 highlight the significance of these 

variables in predicting students' discipline, thereby emphasizing the need for 

continued attention and investment in these areas to foster a conducive and 

disciplined learning environment in public secondary schools in Kiambu County. 

 

Table 46 

Analysis of Variance 

ANOVA
a 

(Students) 

Model Sum of Squares df Mean Square F Sig. 

1 

Regression 157.959 4 39.490 96.885 .000
b
 

Residual 160.184 393 .408   

Total 318.143 397    

ANOVA
a
 (Teachers) 

Model Sum of Squares df Mean Square F Sig. 

1 

Regression 11.386 4 2.846 3.165 .008
b
 

Residual 70.157 78 .899   

Total 81.542 82    

a. Dependent Variable: Students’ Discipline 

b. Predictors: (Constant), School Discipline Actions, Student Peer Counselling, 

Mentorship Interventions, Teacher Counselling Interventions 

Source: Researcher 2022 
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4.9.3 Regression Coefficients 

The regression coefficients, in Model 1-3, shows that the independent variables could 

statistically predict statistically significantly the discipline of students in public 

secondary schools (p<0.05) for students. For teachers, models 1 and 2, only teacher 

counselling interventions could statistically significantly predict the discipline of 

students in public secondary schools (p<0.05). Teacher counselling interventions 

under Model 3 for teacher as well as for all other variables in Models 1-3 for teachers 

do not statistically significantly predict the discipline of students in public secondary 

schools (p>0.05). The findings are presented in Table 46   
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Table 47 

Regression Coefficients 

Coefficients
a 
 (Students) 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

B Std. Error Beta 

1 

(Constant) .160 .194  .826 .009 

Teacher Counselling Interventions .301 .058 .252 5.208 .000 

Student Peer Counselling .147 .050 .141 2.938 .003 

Mentorship Interventions .106 .041 .105 2.587 .010 

School Discipline Actions .394 .042 .395 9.388 .000 

2 

(Constant) .116 .195  .597 .001 

Teacher Counselling Interventions .298 .058 .249 5.164 .000 

Student Peer Counselling .133 .050 .127 2.640 .009 

Mentorship Interventions .094 .041 .093 2.277 .003 

School Discipline Actions .372 .043 .372 8.554 .000 

Other Factors (M) .061 .031 .080 1.948 .002 

3 

(Constant) .570 .639  .893 .002 

Teacher Counselling Interventions .264 .073 .221 3.617 .000 

Student Peer Counselling .107 .061 .103 1.758 .000 

Mentorship Interventions .059 .063 .058 .947 .004 

School Discipline Actions .344 .057 .345 6.043 .000 

Other Factors (M) -.058 .162 -.076 -.356 .002 

Moderator Variable X IVs .031 .042 .213 .746 .006 

a. Dependent Variable: Students‟ Discipline 

Coefficients
a
 (Teachers) 

Model Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

B Std. Error Beta 

1 

(Constant) 1.342 .762  1.762 .082 

Teacher Counselling Interventions .401 .185 .272 2.168 .033 

Student Peer Counselling .001 .093 .001 .007 .994 

Mentorship Interventions .021 .151 .016 .138 .891 

School Discipline Actions .236 .189 .151 1.249 .215 

2 

(Constant) 1.297 .779  1.665 .100 

Teacher Counselling Interventions .394 .188 .267 2.099 .039 

Student Peer Counselling -.002 .094 -.003 -.026 .979 

Mentorship Interventions .024 .152 .018 .158 .875 

School Discipline Actions .223 .195 .143 1.142 .257 

Other Factors (M) .032 .103 .036 .313 .755 

3 

(Constant) 1.563 1.384  1.130 .262 

Teacher Counselling Interventions .375 .205 .254 1.827 .072 

Student Peer Counselling -.022 .127 -.027 -.176 .861 

Mentorship Interventions .002 .181 .001 .009 .993 

School Discipline Actions .209 .205 .134 1.016 .313 

Other Factors (M) -.039 .321 -.043 -.120 .904 

Moderator Variable X IVs .020 .087 .103 .233 .816 

a. Dependent Variable: Students’ Discipline 
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Table 47 provided shows the results of a regression analysis predicting students' 

discipline from teacher counselling interventions, student peer counselling, 

mentorship interventions, school discipline actions, other factors, and a moderator 

variable. 

 

The coefficients in the table represent the change in the dependent variable (students' 

discipline) for a one-unit change in the independent variable (e.g., teacher counselling 

interventions), holding all other variables constant. The standardized coefficients 

represent the effect of each independent variable on the dependent variable, in units of 

standard deviations. The t-values and p-values test the statistical significance of each 

coefficient. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

This chapter makes a presentation of summary of the research findings, conclusions 

and recommendations for both the policy issues and further research. The research 

findings have been summarised based on the four research objectives and the related 

null hypotheses 

 

5.2 Summary of the findings 

The study aimed at investigating the influence of school behaviour change 

interventions on the students‟ discipline in public secondary schools in Kiambu 

County. The study further explored the relationship between the teacher counselling 

intervention, peer counselling intervention, mentorship intervention, disciplinary 

action intervention and students‟ discipline. This section presents a summary of the 

study findings.  

 

5.2.1 Teacher Counselling Interventions and Students’ Discipline 

The study investigated the impact of teacher counselling interventions on discipline 

among public secondary school students in Kiambu County, Kenya. The findings 

revealed that both students and teachers agreed that counselling interventions promote 

character education and healthy lifestyle behaviours. They also agreed that 

counselling interventions significantly influence students' behavioural and academic 

performance intentions and that student who undergo counselling at school exhibit 

behavioural improvements. 
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The lack of clear policies on how to effectively use counselling to manage 

disciplinary cases was identified as a major challenge in schools. However, current 

policy frameworks in counselling were seen to contribute positively to student 

discipline. Training teacher counsellors was found to have a positive impact on 

student discipline, and expanding facilities for counselling services was viewed as a 

way to enhance student discipline. 

 

Interactive counselling sessions were found to contribute to positive behavioural 

changes among students. The study also revealed that the lack of standardized 

counselling models hinders the effectiveness of counselling programs in addressing 

indiscipline in Kenyan schools, suggesting the need for standardizing counselling 

interventions. 

 

Overall, the findings indicated a positive association between teacher counselling 

interventions and student discipline. Most public schools have implemented measures 

for teachers to offer counselling interventions, leading to improved behaviour and a 

positive school climate that discourages indiscipline. Students expressed the need for 

policy enforcement regarding counselling, and teachers highlighted the importance of 

counselling in helping students differentiate between good and bad behaviours. 

 

The research hypothesis on the relationship between teacher counselling interventions 

and discipline among students was supported, showing a positive and significant 

correlation between student discipline and teacher counselling interventions. This 

means that teacher counselling interventions are associated with improved student 

discipline in public secondary schools in Kiambu County, Kenya. 
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5.2.2 Peer Counselling Interventions and Students’ Discipline 

The study focused on two key objectives: examining the impact of teacher counselling 

interventions and student peer counselling interventions on discipline among public 

secondary school students in Kiambu County, Kenya. The findings from the study 

revealed that both students and teachers agreed that teacher counselling interventions 

had a positive influence on students' discipline. They recognized that counselling 

interventions promoted character education and healthy lifestyle behaviours, as well 

as improved students' behavioural and academic performance intentions. Students 

who underwent counselling at school exhibited behavioural improvements, and 

implementing new policies to enhance counselling services in schools positively 

affected student discipline. 

 

Similarly, the study found that student peer counselling interventions played a crucial 

role in creating a positive school climate and reducing indiscipline among students. 

Both students and teachers recognized the direct influence of peer counselling on 

students' discipline and stressed the importance of enhancing peer counselling 

services in schools. 

 

Expanding training facilities for offering peer counselling services was seen as a way 

to improve the efficacy of such interventions, and strengthening peer counselling 

services in schools was deemed essential for promoting discipline. Students expressed 

that peer counselling helped them achieve their academic goals and provided them 

with much-needed emotional support. They appreciated the understanding and 

compassion of their fellow students who acted as peer counsellors. 
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The study also identified some challenges in schools, such as large student 

populations and a shortage of trained teacher counsellors. In response, schools often 

relied on peer counselling approaches to address indiscipline issues effectively. 

 

The research findings supported the hypothesis that there is a positive and significant 

correlation between student peer counselling interventions and discipline. This 

suggested that peer counselling interventions indeed have a meaningful impact on 

students' discipline in public secondary schools in Kiambu County. 

 

5.2.3 Mentorship Interventions and Students’ Discipline 

The study aimed to assess the influence of mentorship interventions on discipline 

among public secondary school students in Kiambu County, Kenya. The findings 

revealed that mentorship programs were lacking or weak in schools, as indicated by 

students' low agreement that numerous mentoring programs existed and all students 

participated in them, and teachers' moderate agreement with the same statement. This 

deficiency in mentorship programs could potentially deprive schools of the associated 

benefits. 

 

However, both students and teachers acknowledged the positive impact of mentoring 

interventions on students' discipline. They strongly agreed that mentoring programs 

had a direct link to discipline and dedication to personal goals among students. 

Moreover, they recognized that mentoring fostered positive interactions between 

students and teachers, indicating its potential to create a conducive learning 

environment. 
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The study examined different types of mentoring, such as instrumental, psychosocial, 

and sponsorship, and their connection to academic career self-efficacy, interests, and 

goals. It found significant direct and indirect influences on these dependent variables, 

underlining the importance of reinforcing mentorship programs in Kiambu County 

schools. 

 

Furthermore, both students and teachers highly agreed that mentoring played a pivotal 

role in regulating the behaviour and conduct of students with discipline issues. This 

demonstrates the crucial role of mentorship in shaping students' behaviour positively. 

Students also expressed that teachers often faced overwhelming workloads in today's 

classrooms, leading to disconnect between students and educators. Additionally, 

schools lacked sufficient counsellors and teachers, highlighting the need for additional 

adult support networks. In this context, mentorship programs could be highly 

beneficial, as students valued them for the opportunities they provided to interact with 

professionals. These programs allowed mentors to inspire and counsel students by 

sharing their own experiences and knowledge, acting as friends, teachers, and guides 

to the real world. Encouraging students to join mentorship programs could help them 

stay focused on their academic journey. 

 

The analysis of open-ended questions supported the positive effects of mentorship 

interventions on discipline among public secondary school students. Students reported 

improved behaviour and effective time management as a result of mentorship. They 

also found assistance in overcoming personal problems and gained a better focus on 

their future aspirations. In cases where teachers served as mentors, students learned 

valuable social skills through interactions, dispelling fear, and developing positive 
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attitudes towards academics. As a result, responsible behaviour, including adherence 

to school rules and regulations, was observed. 

 

The study highlighted that in mentorship programs, students collaborated closely with 

their mentors to establish future goals. These programs allowed mentees to learn 

about success in specific industries or career paths through the encouraging examples 

set by their mentors. Short-term and long-term goals were developed, action plans 

were created, and students learned time management and planning techniques in a 

stress-free and non-judgmental environment. The program was dedicated to helping 

participants throughout the mentoring process while continuously improving its 

effectiveness. Teachers also emphasized that mentorship programs facilitated the 

development of trusting and fulfilling relationships between mentors and students, 

further contributing to students' skills and self-confidence. 

 

5.2.4 Disciplinary Actions and Students’ Discipline 

The study aimed to assess the impact of disciplinary action on discipline among 

public secondary school students in Kiambu County, Kenya. Students recognized that 

school disciplinary frameworks contributed to better behavioural outcomes, while 

teachers had a more moderate view on the positive effects of violent disciplinary 

methods. Both students and teachers acknowledged that discipline measures had both 

positive and negative effects on students, highlighting the need for stringent 

behavioural interventions and regular reviews of disciplinary frameworks. 

 

The study emphasized the significance of considering individual students' attributes to 

ensure equality in disciplinary actions. Negative attitudes towards discipline actions 
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posed challenges to students' discipline and academic performance in secondary 

schools. The support of the school administration for disciplinary actions played a 

vital role in creating an environment that fostered effective disciplinary measures and 

enhanced students' discipline. Restorative interventions aimed at achieving balanced 

disciplinary approaches were well-supported by teachers, showing positive effects on 

students' behavioural outcomes. 

 

The study found that disciplinary actions had different outcomes on students' 

academic performance and discipline, with effective disciplinary frameworks leading 

to fewer indiscipline cases in schools. While schools already implemented stringent 

measures for discipline enforcement, government policies and peer pressure 

influenced student behaviour, presenting some challenges. 

 

Principals' efforts in implementing disciplinary measures led to reduced drug and 

substance abuse in schools, promoting honesty, respect, and improved academic 

performance among students. Ultimately, the study established a statistically 

significant positive correlation between disciplinary actions and discipline among 

public secondary school students in Kiambu County, supporting the rejection of the 

null hypothesis. 

 

5.2.5 Students’ Discipline 

The students who participated in the study expressed a strong agreement that school 

behaviour change interventions had a positive impact on their involvement in school 

programs and contributed to an overall improvement in discipline. Similarly, both 

students and teachers acknowledged the effectiveness of school preventive 
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interventions in reducing drug and substance abuse, leading to enhanced discipline 

within the school environment. 

 

The implementation of behaviour interventions was found to be successful in 

addressing the issue of unsafe sexual behaviours and abortions in schools, effectively 

tackling challenges faced by Kiambu County in this regard. Furthermore, school 

disciplinary interventions were shown to be instrumental in curbing instances of 

fighting, bullying, and the destruction of school property, showcasing their efficacy in 

managing discipline-related issues.  

 

The findings from interviews conducted as part of the study provided further support 

for the positive outcomes of school measures in creating a conducive and productive 

learning environment. Moreover, the regression analysis conducted to explore the 

relationship between various independent variables and student discipline revealed 

that school discipline actions, mentorship interventions, student peer counselling, and 

teacher counselling interventions collectively indicated a significant predictive power 

of these variables on student discipline.  

 

Specifically, for students, all independent variables were found to have a statistically 

significant predictive effect on discipline in public secondary schools. On the other 

hand, for teachers, only teacher counselling interventions demonstrated a significant 

predictive influence on student discipline in the same educational setting. 

 

Overall, the findings highlighted the effectiveness of school interventions in fostering 

positive changes in student behaviour, promoting discipline, and contributing to an 
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improved learning environment in public secondary schools in Kiambu County, 

Kenya. 

 

5.3 Conclusions 

The purpose of this study was to examine the impact of school behaviour change 

interventions on students' discipline in public secondary schools in Kiambu County. 

The study aimed to investigate the influence of preventive measures such as 

counselling, mentorship, and disciplinary actions on indiscipline among students. The 

findings indicate a positive and significant correlation between students' discipline 

and teacher counselling interventions, student peer counselling, mentorship 

interventions, and school discipline actions. Regardless of other factors, all these 

variables could predict students' discipline in public secondary schools in Kiambu 

County. 

 

These findings highlight the influence of school discipline actions, mentorship 

interventions, student peer counselling, and teacher counselling interventions on 

students' discipline in the study area. Despite the potential influence of the school 

environment on student indiscipline, interventions implemented within the same 

environment effectively curbed such behaviour. This aligns with the ecological 

systems theory, which suggests that an individual's behaviour is influenced by their 

environment. According to the personal construct theory, consistent exposure to 

guidance and counselling through peers and counselling teachers, mentorship, and 

disciplinary actions can impact students' behavioural choices and reduce indiscipline 

by reshaping their value systems. It is crucial to strengthen interventions related to 
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these school behaviour change strategies in order to comprehensively enhance 

students' discipline in the schools under study. 

 

5.4 Recommendations 

The researcher guided by the findings of the study, made the following 

recommendations for policy and further research in line with the study objectives. 

 

5.4.1 Policy Recommendation 

The Ministry of Education and the Teachers Service Commission should strengthen 

guidance and counselling programmes in schools by recruiting more teacher 

counsellors. This will ensure that students have access to adequate support and 

guidance in managing their behaviour. 

 

The school administration should enhance peer counselling by equipping guidance 

and counselling facilities and training peer counselors in order to reach more students.  

ssProviding well-equipped spaces for counselling sessions will create a conducive 

environment for students to address their behavioural challenges. 

 

Schools, as well as the Ministry of Education, should initiate mentorship programmes 

where they are lacking. Mentorship programmes have the potential to greatly enhance 

students' discipline. Schools should establish mentorship initiatives and ensure 

mentors are carefully selected and motivated to regularly engage with students. 

 

School disciplinary actions should be well-regulated by government policy to ensure 

they are responsive to the punishment needs of schools. Clear guidelines and 
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regulations regarding disciplinary actions will help maintain fairness, consistency, and 

effectiveness in addressing disciplinary issues. 

 

5.4.2 Recommendation for further research 

This study focused on Kiambu County. Studies in other rural counties are 

recommended to draw comparisons 

There is also need to carry out further research in this area since contradicting and 

mixed findings have been reported particularly on the influence of counselling, 

mentorship and. disciplinary action on students‟ discipline.  

 

In addition, there is need for further investigation on other variables that are 

associated with students‟ discipline such as school culture, student socioeconomic 

status and students‟ family background and their influence on students‟ discipline. 

There is need to conduct more studies on different types of samples such as primary 

school pupils and college students to enhance research literature. 
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APPENDICES 

APPENDIX I: INTRODUCTION LETTER 

Dear respondent, 

I am a Ph.D. student undertaking a study aimed at assessing the influence of school 

behaviour change interventions on students‟ discipline in public secondary schools in 

Kiambu County. 

 

This study is for academic purposes only and the responses shall be handled 

confidentially. Please fill this questionnaire by ticking or writing in the spaces 

provided where applicable.  

 

 

No individual names shall be ascribed to the findings provided. 

 

Thank you in advance 

 

Anne Wanjugu Kariithi 
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APPENDIX II: QUESTIONNAIRE FOR TEACHERS 

Dear respondent, 

Please fill this questionnaire by ticking or writing in the spaces provided where 

applicable. Do not write your name anywhere on this questionnaire. 

 

SECTION A: GENERAL INFORMATION  

Tick where appropriate  

1. Gender: Male [  ] Female [  ]  

 

2. Type of School: Day [   ] Mixed Day/Boarding [   ] Mixed Boarding [   ] Girls 

Boarding [   ] Boys Boarding [   ] 

 

3. Duration of working as a teacher: Below 2 years [  ] 2-5 [  ] 6-10 [  ] 11-20 [  ] 20 

years and above [  ]  

 

4. What is your highest academic qualification? Diploma [    ] Bachelor‟s Degree [    ] 

Master‟s Degree [    ] Post-Graduate Diploma [   ] PhD [   ] 

 

SECTION B: TEACHER COUNSELLING INTERVENTIONS AND 

STUDENTS’ DISCIPLINE 

5. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the relationship between teacher 

counselling interventions and students‟ discipline. 
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Statements 1 2 3 4 5 

(i) Counselling interventions inculcated character 

education and healthy lifestyle behaviours  

     

(ii) Students who undergo counselling at school have 

behavioural  improvements at school  

     

(iii) Counselling interventions have significant influences 

on behavioural  and academic performance intentions 

     

(iv) Current policy frameworks in counselling processes 

have positive contributions to the discipline of 

students.  

     

(v) Lack of clear policies on how to leverage the use of 

counselling to manage students‟ disciplinary cases is a 

major challenge facing schools.  

     

(vi) Lack of standardized counselling models challenge the 

capacity of counselling programmes to curb 

indiscipline in Kenya schools  

     

(vii) Enacting new policies aimed at enhancing counselling 

services in school have positive influences on the 

discipline of students.  

     

(viii) Training of teacher counsellors has positive influences 

on the discipline of students.  

     

(ix) Expanding facilities for carrying out counselling  

services 

     

(x) Interactive counselling sessions contribute to positive 

behavioural  changes among students.  
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6. In which other ways do teacher counselling interventions contribute to students‟ 

discipline in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

 

SECTION C: PEER COUNSELLING INTERVENTIONS AND STUDENTS’ 

DISCIPLINE 

7. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the relationship between peer 

counselling interventions and students‟ discipline. 
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Statements 1 2 3 4 5 

(i) Peer counselling components create a positive school 

climate and militate against indiscipline among students.  

     

(ii) Integrating peer counsellors has an exponential 

influence on students‟ discipline  

     

(iii) Peer counselling interventions have direct influences on 

students‟ discipline 

     

(iv) Expanding training facilities for offering peer 

counselling services in school could enhance the 

efficacy of peer counselling services 

     

(v) Strengthening peer counselling services in schools has 

positive influences on the discipline of students.  

     

(vi) Strong peer counselling interventions enhance students 

to focus on academic performance 

     

 

8. In which other ways do peer counselling interventions contribute to students‟ 

discipline in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

 



211 
 

SECTION D: MENTORSHIP INTERVENTIONS AND STUDENTS’ 

DISCIPLINE 

9. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the relationship between 

mentorship interventions and students‟ discipline. 

Statements 1 2 3 4 5 

(i) My school has numerous mentoring programmes       

(ii) All students in my school take part in mentorship 

programmes 

     

(iii) Mentoring interventions influence students‟ discipline 

in secondary schools 

     

(iv) There is a direct link between mentoring programmes 

and discipline and dedication to the achievement of 

personal goals among students 

     

(v) Mentoring could influence the positive interaction 

between students and teachers 

     

(vi) Mentoring is pivotal in regulating the behaviour and 

comportment of students with discipline issues 

     

(vii) Mentoring programmes offer emotional support to 

students and influences their focus on academic 

performance  
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10. In which other ways do mentorship interventions contribute to students‟ discipline 

in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

 

SECTION E:  DISCIPLINARY ACTIONS AND STUDENTS’ DISCIPLINE 

11. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the relationship between 

disciplinary actions and students‟ discipline. 

Statements 1 2 3 4 5 

(i) School disciplinary frameworks contribute to better 

behavioural  outcomes 

     

(ii) Violent disciplinary methods in schools have positive 

students‟ disciplinary outcomes 

     

(iii) Discipline measures have both positive and negative 

effects on the students  

     

(iv) Schools with effective disciplinary frameworks have 

fewer indiscipline cases than schools without such 

frameworks 

     

(v) Responsive discipline actions based on individual 

students‟ attributes affect students discipline in our 

school 
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(vi) Restorative interventions aimed at achieving balanced 

disciplinary interventions enhance balanced behavioural  

outcomes among the students 

     

(vii) Negative attitudes towards discipline actions could 

challenge students' discipline as well as their academic 

performance 

     

(viii) The school administration supports the disciplinary 

actions used on students 

     

 

12. In which other ways do disciplinary actions contribute to students‟ discipline in 

your school? 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

 

SECTION F:  STUDENTS’ DISCIPLINE 

14. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding students‟ discipline in your 

school. 

Statements 1 2 3 4 5 

(i) School behaviour change interventions have enhanced 

participation in school programmes 

     

(ii) There is a reduction in truancy due to school behaviour 

change interventions 
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(iii) There is a reduction in drug and substance abuse in our 

schools due to school preventive interventions  

     

(iv) Behavioural  interventions have led to a reduction in 

unsafe sexual behaviours and abortions in our schools 

     

(v) There is a reduction in fighting in our schools due to the 

disciplinary interventions 

     

(vi) There is a reduction of bullying of others among students 

due to the school-preventive measures  

     

(vii) Behaviour change strategies have led reduction of  

destruction of  school property 

     

 

15. In which other ways can you rate students‟ discipline in your school? 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

 

***THANK YOU*** 
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APPENDIX III: QUESTIONNAIRE FOR STUDENTS 

Dear respondent, 

Please fill this questionnaire by ticking or writing in the spaces provided where 

applicable. Do not write your name anywhere on this questionnaire. 

 

SECTION A: GENERAL INFORMATION  

Tick where appropriate  

1. Gender: Male [  ] Female [  ]  

 

2. Age? Less than 14    ] 14-15 [    ] 16-17 [    ] 18-19 [   20 and above [   ] 

 

3. Type of School: Day [   ] Mixed Day/Boarding [   ] Mixed Boarding [   ] Girls 

Boarding [   ] Boys Boarding [   ] 

 

4. Class: Form 1 [   ] Form 2 [   ] Form 3 [   ] Form 4 [   ]  

 

SECTION B: TEACHER COUNSELLING INTERVENTIONS AND 

STUDENTS’ DISCIPLINE 

5. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the influence of teacher 

counselling interventions on students‟ discipline. 

Statements 1 2 3 4 5 

(i) Counselling interventions inculcates character 

education and healthy lifestyle behaviours  
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(ii) Students who undergo counselling at school have 

behavioural  improvements at school  

     

(iii) Counselling interventions have significant influences 

on behavioural  and academic performance intentions 

     

(iv) Enacting new policies aimed at enhancing counselling 

services in school have positive influences on the 

discipline of students.  

     

(v) Training of teacher counsellors has positive influences 

on the discipline of students.  

     

(vi) Expanding facilities for carrying out counselling 

services can enhancing students discipline 

     

(vii) Interactive counselling sessions contribute to positive 

behavioural  changes among students.  

     

 

6. In which other ways do teacher counselling interventions contribute to students‟ 

discipline in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

 

SECTION C: PEER COUNSELLING INTERVENTIONS AND STUDENTS’ 

DISCIPLINE 

7. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 
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of agreement with the following statements regarding the influence of peer 

counselling interventions on students‟ discipline. 

Statements 1 2 3 4 5 

(i) Peer counselling components create a positive school 

climate and reduces indiscipline among students.  

     

(ii) Peer counselling interventions have direct influences on 

students‟ discipline 

     

(iii) Expanding training facilities for offering peer counselling 

services in school could enhance the efficacy of peer 

counselling services 

     

(iv) Strengthening peer counselling services in schools has 

positive influences on the discipline of students.  

     

(v) Strong peer counselling interventions enhance students to 

focus on academic performance 

     

 

8. In which other ways do peer counselling interventions contribute to students‟ 

discipline in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

 

SECTION D: MENTORSHIP INTERVENTIONS AND STUDENTS’ 

DISCIPLINE 

9. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 
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of agreement with the following statements regarding the influence of mentorship 

interventions on students‟ discipline. 

Statements 1 2 3 4 5 

(i) My school has numerous mentoring programmes       

(ii) All students in my school take part in mentorship 

programmes 

     

(iii) Mentoring interventions influence students‟ discipline in 

secondary schools 

     

(iv) There is a direct link between mentoring programmes and 

discipline and dedication to the achievement of personal 

goals among students 

     

(v) Mentoring could influence the positive interaction 

between students and teachers 

     

(vi) Mentoring is pivotal in regulating the behaviour and 

comportment of students with discipline issues 

     

(vii) Mentoring programmes offer emotional support to 

students and influences their focus on academic 

performance  

     

 

10. In which other ways do mentorship interventions contribute to students‟ discipline 

in your school? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 
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SECTION E:  DISCIPLINARY ACTIONS AND STUDENTS’ DISCIPLINE 

11. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding the influence of disciplinary 

actions on students‟ discipline. 

Statements 1 2 3 4 5 

(i) School disciplinary frameworks contribute to better 

behavioural  outcomes 

     

(ii) Violent disciplinary methods such as canning in schools 

have positive students‟ disciplinary outcomes 

     

(iii) Discipline measures have both positive and negative 

effects on the students  

     

(iv) Discipline actions based on individual students‟ attributes 

affect students discipline in our school 

     

(v) Negative attitudes towards discipline actions could 

challenge students' discipline as well as their academic 

performance 

     

(vi) The school administration supports the disciplinary 

actions used on students 

     

 

12. In which other ways do disciplinary actions contribute to students‟ discipline in 

your school? 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

………………………………………………………………………………………… 
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SECTION F:  STUDENTS’ DISCIPLINE  

14. On a scale of 1-5 where 1-to a very low extent; 2-to a low extent; 3- to a moderate 

extent; 4-to a high extent and; 5-to a very high extent, kindly () indicating your level 

of agreement with the following statements regarding students‟ discipline in your 

school. 

Statements 1 2 3 4 5 

(i) School behaviour change interventions have enhanced 

participation in school programmes 

     

(ii) There is a reduction in absenteeism due to school 

behaviour change interventions 

     

(iii) There is a reduction in drug and substance abuse in our 

schools due to School Preventive interventions  

     

(iv) Behavioural  interventions have led to a reduction in 

unsafe sexual behaviours and abortions in our schools 

     

(v) There is a reduction in fighting in our schools due to the 

disciplinary interventions 

     

(vi) There is a reduction of bullying of others among students 

due to the school-preventive measures  

     

(vii) Behaviour change strategies have led reduction of  

destruction of  school property 

     

 

15. In which other ways can you rate students‟ discipline in your school? 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

 

 

***THANK YOU*** 
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APPENDIX IV: INTERVIEW GUIDE FOR PRINCIPALS 

1. Does the school have counselling programmes/departments? 

2. How do teacher counselling interventions contribute to students‟ discipline in 

your school? [Please Explain] 

3. Are peer counselling interventions use in the school? 

4. How do such peer counselling interventions [if any] contribute to students‟ 

discipline in your school? 

5. Does the school run mentorship programmes? 

6. In which ways do such mentorship interventions [if any] contribute to students‟ 

discipline in your school? 

7. In which ways do disciplinary actions contribute to students‟ discipline in your 

school? 

8. Does the school involve parents in disciplining their children? 

9. How does parental involvement [if any] contribute to students‟ discipline in your 

school? 

10. How can you rate students‟ discipline in your school? [Please Explain] 
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APPENDIX V: OBSERVATION SCHEDULES 

Item  Source of Data Findings 

Behaviour change interventions   

Guidance and counselling   

Mentorship   

Peer counselling   

Challenges to behaviour change    
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APPENDIX VI: RESEARCH AUTHORIZATION LETTER FROM MAASAI 

MARA UNIVERSITY 
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APPENDIX VII: RESEARCH AUTHORIZATION LETTER FROM 

EDUCATION DIRECTOR KIAMBU COUNTY 
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APPENDIX VIII: RESEARCH PERMIT FROM NACOSTI 
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APPENDIX IX: MAP OF STUDY AREA 

 

 


